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A ek Michael Carroll Understanding cohesion and coherence for language teachers

S o

Cohesion (F&5R14) refers to the devices we use to connect sentences or phrases to each other, and coherence (—&1%)

refers to how the sentences are organised logically and systematically so that the reader can make sense of a whole text.
This workshop will explain how these two aspects of language work, and how we can use them to help students improve
their reading and writing skills. The workshop will include plenty of examples and hands-on activities.
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(%?%@ Michael Carroll | Discourse markers, backchannels and fillers in spoken English
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There is plenty of research that shows that language learners who make good use in the target language of discourse
markers (“what [ mean is”, “OK, so let’s start”), backchannels (“right...”, “yes, [ see”) ,and fillers (“er”, “well,em ...”),
are perceived as more fluent than those who do not. Although this is often ignored by speaking teachers it is in fact easy to
teach and learn, engaging to students, and has effects not only on fluency itself, but on confidence and accuracy as well.
The workshop will give an overview of the topic, and will look at ways in which teachers can incorporate it into the
classroom.
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(%(9%;;@ Warren Decker | Shortened Forms in Spoken English
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When I first arrived in Osaka I was confused by the word “5%23.” I soon understood that it was a shortened form of “9&\\

¥9,” an expression I knew well from my Japanese textbook. There are several similarly shortened forms in spoken

English, which are often unmentioned in textbooks. For example, “T am going to eat” might become “I"m gonna eat” or
even “I'm ‘a eat.”” Should we teach our students about these forms? When and how should they be introduced? In this
workshop, we will address these questions, engage in various practical classroom activities, and look at actual examples of
these shortened forms from films, songs, and literature.
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(SR Warren Decker | Imaginary Conversations
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In this workshop we will engage in practical activities designed for creating and practicing imaginary conversations.
Many of us want our students to attain basic conversational skills, and we might teach a question such as “How was your
weekend?” This seems like a simple question, but should a student really be forced to give an answer? Some students
(and some teachers as well) might feel very uncomfortable discussing their personal lives in the classroom. With
imaginary conversations, everyone can take on a fictional identity and practice basic conversational patterns in a context
that is nonthreatening and hopefully enjoyable. (“How was your weekend?”/ “Wonderful. I flew to the moon and met a
purple, six-headed tiger.”)
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90 43 Adrian Wadner Reading and Writing Activities as Pair Work or Group Work In
(FERE) g English Language Classes
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Reading and writing activities are usually completed silently and individually. Of course, focused, individual study is
important. However, sometimes social interaction is desirable and can be beneficial for students.

Cooperation and communication between students through English study can bring variation, enhance engagement, and
raise motivation.  Adapting reading and writing materials from textbooks or other sources for pair/group work is quite
simple. In this workshop, attendees will be introduced to simple ways to use reading and writing activities as pair or group
activities.
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(%ﬂ];@ Adrian Wagner | Structured Speaking Tasks to Reduce Learner Anxiety
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Many second language students around the world, including Japanese, suffer from some degree of anxiety when trying to
speak a second language. A common cause of anxiety is the fear of making mistakes and the associated

embarrassment. This anxiety is a hurdle that teachers and student must overcome. Therefore, it is important for students
to be able to practise expressing themselves in a controlled way.  If a teacher can provide target grammatical structures
and a clear goal for speaking tasks, students can practice the language with less fear of embarrassment. This is called
controlled practice.  In this workshop, attendees will be introduced to structured speaking tasks, that give support to
students, reduce anxiety, and allow to students to practice expressing themselves in English.
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