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How ‘Native Speakerism’ Manifests
in Japanese University Prospectuses

TSURII Chie

Abstract

The main aim of this research is to explore how widespread social practices pertain-
ing to a deep-seated ‘native speakerism’ relate to English language education at
Japanese universities. This article reports the findings of a content analysis of
Japanese university prospectuses in Japan. Its most salient findings are (1) an im-
plicit common understanding exists in Japan of what the term ‘““‘native speaking”
teachers’ means; (2) university prospectuses aim to attract readers by offering
‘English conversation’ and related skills classes with ‘native’ teachers, and (3) the
use of the term ‘native teachers’ and its equivalents is made in contrast to and dis-
tinction from the term ‘Japanese teachers’. This paper recommends that, in order to
foster an appropriate perspective of languages, people, and the world, the purposes
of learning English should be reviewed and the credentials of teachers required to
achieve these purposes should be clearly defined. Teachers must be recruited based
on an appropriate educational philosophy grounded in these criteria, rather than on

whether they are ‘native’ speakers.

Keywords: native speakerism, higher education, English language teaching, con-
tent analysis, discourse analysis
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Introduction

Heavy Reliance on ‘Native English Speakers’

In reforming English language education (ELE) in Japan, appointing neitibu
supikad, or ‘native speakers’, is often considered a panacea. One example of
such reliance on ‘native speakers’ can be seen in the 2013 policy of the
Ministry of Education, Culture, Sports, Science and Technology, Japan
(MEXT): ‘An Execution Plan for English Education Reform to Respond to
Globalization’. To realize a new approach to ELE, this reform programme pro-
poses increasing the number of Assistant Language Teachers (ALTs) from
English-speaking countries allocated to schools nationwide (Ministry of
Education, Culture, Sports, Science and Technology, 2013).

Another MEXT policy, the 2003 ‘Action Plan to Cultivate “Japanese with
English Abilities™, also gives the increase in ‘native speakers of English’ as a
strategy for cultivating English-speaking Japanese people, based on the ration-
ale that ‘a native speaker of English provides a valuable opportunity for stu-
dents to learn living English and familiarize themselves with foreign languages
and cultures.... [T]he use of a native speaker of English has great meaning’
(MEXT, 2003).

Heavy reliance on ‘native speakers’ can also be seen in the Japan Exchange
and Teaching programme (JET Programme). Launched in 1987 by several
government bodies, including MEXT, it aims to promote ‘internationalization
and mutual understanding between Japan and other countries by enriching for-
eign language education and international exchange at the local level’ (The
Council of Local Authorities for International Relations, 2015, p. 2). According

to JET’s website, over 90 percent of JET participants are employed as ALTs,
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and most are from English-speaking countries. The programme started with
848 participants from the United States, the United Kingdom, Australia, or
New Zealand and participants from Canada and Ireland joined in the second
year. In 2017, over 90 percent of the total participants (4,312 of 4,712) were
from these six countries, indicating that the programme’s main aim was/is to
employ young college graduates as ALTs of English.

Despite numerous scholars raising concerns about the programme and voic-
ing doubts over its effectiveness (e.g. Yamada, 2003 ; Torikai, 2006 ; Galloway,
2009), the ruling Liberal Democratic Party (LDP) announced its plan to dou-
ble the number of teachers” hired for the JET Programme: ‘[t]Jhe LDP views
the use of native English speakers as vital to improving English-speaking abil-
ity at a time when it is moving toward making a passing score on the Test of
English as a Foreign Language mandatory for entering and graduating from

college’ (Mie, 2013).

Kokusaika (Internationalization)

In tertiary education, steadily increasing numbers of departments or schools
relating to ‘international’ studies have been established since Ritsumeikan
University (Kyoto) opened its college of international relations in 1988
(Yomiuri Shimbun, 2016). Kubota (1998) identifies the kokusaika (interna-
tionalization) discourse as key to understanding some aspects of Japanese so-
ciety and culture, especially foreign language education policy and practices at
Japanese schools. She traces this ideology’s emergence back to the 1980s,
when the Japanese felt a pressing need for internationalization. This coincided
with a shift in English-learning approaches away from reading literature, which

was perceived as unhelpful for practical language skills. Since then, the slogan
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kokusaika has become ubiquitous in Japanese business, education, and govern-
ment policies. This trend is concurrent with the establishment of new univer-
sity departments designating Kokusaigaku (International Studies) in their
titles that incorporate English language programmes and classes.

Another often-used word regarding ELE in recent Japan is gurobaruka
(globalization). Faced with increasing globalization (although it is only dis-
cussed at a surface level), many people consider English-language acquisition
to be essential. According to the abovementioned article by Yomiuri Shimbun,
gurobaruka is one reason for the popularity of such faculties: ‘because of
globalization, foreign language abilities and experience in foreign countries will
be needed, and the study abroad programme and careful support and instruc-
tion before and after the programme may become a hit with applicants’ (2016,

author’s translation).

Research Questions

ELE at the tertiary level is undoubtedly influenced by popular belief in the ne-
cessity of learning English to manage ‘globalization’ or ‘internationalization’,
with a preference for ‘native speakers’ from English-speaking countries. ELE
is particularly susceptible to popular opinions, partly because most Japanese
believe (or are directed to believe) that learning English allows for a better
life, both socially and economically, in this globalized era. One common false
assumption is that ‘native speakers’ of the target language will be the most
suitable teachers. Phillipson (1992, pp.193-9) termed this ‘the native
speaker fallacy’, and many people think that what is lacking in ELE in Japan is
the opportunity to have conversations with ‘native speakers’. This paper’s

main research question is as follows:
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How do Japanese universities portray themselves through using ‘native
English speakers’ in advertisements for their English language education

programmes ?

My attention will focus on the use of terms that mean ‘native speakers’, as in

the following research (sub)questions:

1. How many universities’ prospectuses use terms indicating ‘native English
speakers’ in describing their English language education ?

2. What characteristics are attributed by Japan’s universities to the words in-
dicating that ‘native speakers’ are core components of their English lan-

guage education programmes ?

To answer these questions, I will explore and analyse descriptions of ELE in
university prospectuses. In the pages targeting prospective students and their
guardians, many universities use similar logic and phrases. Analysing the text
content will reveal beliefs, both conscious and unconscious, that are prevalent

in Japanese society.
Literature Review

Definition of ‘Native Speakers’

Discussions of ‘native speakers’ or ‘native speakerism’ seem to assume the
existence of an identifiable group who could be labelled ‘native speakers’; yet
the concept is ambiguous. Paikeday (1985) was ‘the first attempt to put
“(non-)nativism” onto the centre stage of linguistic inquiry by challenging

current undisputed assumptions on the matter’ (Moussu & Llurda, 2008, p.
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315). Paikeday thoroughly discussed this basic concept of linguistics, conclud-
ing that ‘native speaker’ in the linguist’s sense of an arbiter of the grammati-
cality and acceptability of language is ‘quite dead’ (x). Medgyes (1994) also
scrutinizes ‘whether the native /non-native division is indeed no more than a
myth’ (16). Considering the characteristics of the present status of English,
its diverse characteristics, and sociolects within one variety of English, he con-
cludes that all the oft-quoted definitions are ‘fuzzy’, ‘inconsistent’, ‘subtle’, and
‘ambiguous’ (10-11). As shown here, many scholars have questioned the defi-
nition of ‘native speaker’. Throughout this paper, the terms ‘native (speaker)’
and ‘non-native (speaker)’ will be written with inverted commas, following
Holliday’s (2013, pp. 19-20) assertion that the categories are ‘constructed by
ideologies and discourse ... and they are always “so-called™’.

Despite such doubts about the term, ‘native speaker’ has been used as if the
group to which it refers is self-evident. Through a recent questionnaire-based
study, Oda (2012, p. 96) found that ‘native speaker’ is interpreted by many
Japanese university students to mean people who use English as their mother
tongue. He also notes that the Japanese loanword neitibu almost always means
‘Caucasian’ for Japanese learners of English. In Japan, where ‘a high propor-
tion of the population are eager for tuition from English speakers’ (Braine,
2010, p. 12), few question the definition of ‘native speaker’ or its equivalent
neitibu, and lay people and ELT professionals alike use the term unthinkingly

or even habitually.

Studies that Triggered Awareness of ‘Native Speakerism’ in English
Language Teaching

Until the late 1980s, the role of the ‘native speaker’ was centralized in English
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language teaching (ELT) and applied linguistics under the Chomskian para-
digm (Mahboob, 2005), which retains some influence today. However, as
English enjoyed ‘momentum of growth’ (Crystal, 2003, p.x), and with ‘the
present international status of English’ (Kachru, 1992, p. 355), discussion
commenced on the ownership of English and the role of ‘native speakers’
(Widdowson, 1994). Many scholars have challenged the mythologized role of
‘native speakers’ in ELT and applied linguistics. For example, Kachru, propos-
ing teaching ‘World Englishes’, clearly undermines the role of ‘native
speakers’ in the global spread and teaching of English. He declares false the

shared belief

that the native speakers of English as teachers, academic administrators,
and material developers provide a serious input in the global teaching of
English, in policy formation, and in determining the channels for the

spread of the language. (Kachru, 1992, p. 358)

Phillipson (1992) also refutes influential beliefs on the diffusion of English and
ELT. He discusses five tenets, including ‘the ideal teacher of English is a na-
tive speaker’ (185), and concludes that this ‘dogma’ can be redesignated as a
fallacy. By discussing the good qualities of a teacher of English, he argues the
idea that ‘the ideal teacher of English is a native speaker is ludicrous’ (195)
and labelled this claim the ‘native speaker fallacy’ (193-9).

In Japan during the 1990s, a scholarly movement highlighted the power of
English and its influence in Japanese society. In 1995, a widely circulated
magazine for English language teachers in Japan titled Gendai Eigo Kyoiku

[Modern English Teaching] (Kenkyiisha, 1995) was published with feature
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articles on linguistic imperialism in a section headed ‘Rethinking English’, to
which leading scholars contributed.

Nakamura, Oishi, and Tsuda were often introduced as three major contro-
versialists on this issue in this period. They had discussed the linguistic impe-
rialism of the English language (e.g. Oishi, 1990; Tsuda, 1990; Nakamura,
1994), and subsequently raised issues of Western-centrism, the native fallacy,
and other topics relevant to ELE in Japan. In discussing English linguistic im-
perialism, they often mention the native fallacy, or ‘native speakerism’, ob-
servable in Japan. Arguably, ‘native speakerism’ has become so ubiquitous
that in any current discussion or delivery of ELE, this fallacy is taken for
granted. Recently, when citing inefficiencies in the government’s foreign lan-
guage education policies, many mention the native fallacy (e.g. Naka, 2006;

Kimura, 2016; Sugino, 2016; Fujiwara, 2017).

Definitions of ‘Native Speakerism’
Against this background, Holliday (2006) offers the following definition of

‘native speakerism’:

[A] pervasive ideology within ELT, characterized by the belief that
‘native-speaker’ teachers represent a ‘Western culture’ from which spring
the ideals both of the English language and of English language teaching
methodology (p. 385, citing Holliday, 2005).

As suggested by Holliday, who maintains that ‘native speakerism damages the
entire ELT profession’ (2015, p. 11), any aspect of the problems or difficulties

in ELE in Japan seems to stem, at least partly, from ‘native speakerism’.
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Considering the ELT labour market and day-to-day experiences of ‘native
speaker’ teachers in Japan, Houghton and Rivers (2013, p. 14) attempt to re-

define ‘native speakerism’:

Native speakerism is prejudice, stereotyping and/or discrimination, typi-
cally by or against foreign language teachers, on the basis of either being
or not being perceived and categorized as a native speaker of a particular
language, which can form part of a larger complex of interconnected preju-

dices including ethnocentrism, racism and sexism.

As they highlighted that ‘while “non-native speakers” are certainly victims
of prejudice and discrimination at the pre-employment stage, “native
speakers” are also victims of prejudice and discrimination at the post-
employment stage’ (7); their definition seems to capture the recent reality in
Japanese society. Although it is worth investigating and discussing the impact
of ‘native speakerism’ on hiring practices in Japan, it is beyond the scope of
this paper. Here I will discuss ‘native speakerism’ itself, following the defini-

tion by Holliday.

‘Native Speakerism’ in ELT

Following the pioneering work of Phillipson (1992) and Medgyes (1994),
more studies have emerged concerning the dichotomy between ‘native
speaker’ and ‘non-native speaker’ teachers and the resulting inequalities in
ELT (Moussu & Llurda, 2008). Many seem to focus on recruitment dis-
courses in TESOL (Teaching English to Speakers of Other Languages),

within which ‘native speakerism’ can be found or inferred (e.g. Canagarajah,
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1999; Selvi, 2010). In recruiting advertisements, Ruecker and Ives (2015) re-
vealed that ‘the ideal candidate is overwhelmingly depicted as a young, White,
enthusiastic native speaker of English from a stable list of inner-circle coun-
tries” (733).

Regarding the unequal job opportunities for ‘native speaker’ and ‘non-native
speaker’ teachers, most of the latter being Japanese citizens, studies of the
Japanese situation seem confined to researching English conversation schools.
In the private English language school industry, which has grown rapidly since
the early 1970s, popular courses offer teaching of ‘English conversation’
(eikaiwa). Teacher employment has centred exclusively on ‘white’ teachers,
especially males, with promotions targeting Japanese women with the promise
of ‘[c]areer development, establishment of relationships with white males,
and the potentials for foreign travel and study’ (Bailey, 2006, p. 105).

In public secondary schools, where only Japanese university graduates with
a government-issued teaching certificate can teach, and administration and
curriculum decisions are overwhelmingly taken by Japanese administrators,
many ‘native speakers’ are hired as ALTs. In higher education, particularly at
private universities operating (at least partly) ad libitum, a different demo-
graphic structure can be seen. The majority of university ELT staff, both
‘native speaker’ and ‘non-native speaker’ teachers, teach part time, and there
are very few tenure positions available in expectation of a sharp decline in the
college-age population”. With fewer tenured positions, more universities have
reformed ELE curriculum to look more ‘attractive’ by hiring new English lan-
guage teachers on a fixed-term basis. For these positions, job advertisements
almost always require applicants to be a ‘native speaker’. Consequently,

‘native speaker’ teachers can obtain full-time, though non-tenured, positions
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relatively easily.

Studies of Attributes Assigned to ‘Native Speakers’

On the treatment of ‘native speakers’ in Japan, Seargeant (2009) discusses the
concept of Japanese ethnocentrism in foreign language learning, analysing
‘how English is positioned in Japan, both as a linguistic system and as a set of
free-floating ideologies’ (xi). He suggests that the English language is seen as
a ‘living artefact belonging to a foreign country’ (56), not as a tool for interna-
tional communication.

He focuses on commercial language schools because the eikaiwa industry,
worth 670 billion yen when his book was published in 2009, is the most visible
context where ‘the actualities of language learning within Japanese society
clash with current trends and recommendations in contemporary TESOL
theory’ (94). Since commercial organizations seek profit opportunities, they
offer a ‘saleable’ service of ‘real’ communication. In this regard, ‘native
speakers’ are often associated with the idea of communicative practice, pitched
as distinct from the traditional methods of government-run educational insti-
tutes or accredited institutions. As Sergeant notes (2009, p. 95, citing Bailey,
2006), the publicity materials of commercial language schools imply that ‘real
practice requires that the interlocutor be a native speaker’.

This phenomenon, which persists today, is not confined to commercial lan-
guage schools. Rivers (2013) interviewed his teaching colleagues to explore
their experiences of employment in an English teaching institution, officially
positioned as an affiliated research institute of a Japanese university. His find-
ings reveal how ‘native speaker’ teachers are perceived and treated in that

kind of English teaching institution:
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In many ways the EC [English Centre] is a glorified English conversation
school. They are using the fact that there are so many native English
speaking teachers as their core promotional tool.... It kind of says ‘look

how many happy foreigners we have here’. (82)

He then describes a sequence of events as ‘the dehumanization of a process
that ultimately reduces them to the role of designer mannequins’ (82). It is
questionable whether the attitude of Japanese society towards ‘native
speakers’ is prejudicial, as the Japanese societal attitude towards ‘native
speakers’ is not always negative. A more accurate perspective is that ‘native
speakers’ are overly relied upon or mythologized in Japan, and ‘native English
speakers’ seem to be perceived as a collective entity, resulting in ‘native
speaker’ teachers being commodified unintentionally and holding an ‘iconic’

position.

Studies of University Prospectuses as Advertisements

This study treats printed university prospectuses distributed to Japanese stu-
dents as data, considering them to represent social practice. In prospectuses,
universities showcase educational programmes as their ‘products’; therefore,
they constitute ‘advertisements’, which ‘reflect social developments’ and
‘must always appear up to date’ (Williamson, 1978: p.iv). Advertisements’
role is ‘to attach meanings to products, to create identities for the goods (and
service providers) they promote’ (iv); therefore, the text and images on pro-
spectus pages reflect how universities intend to show their products —
namely, their education — to possible consumers (students, their guardians,

and teachers) and to society.
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To my knowledge, no prior studies of ‘native speakerism’ in Japan have used
published university prospectuses as empirical data. One relatively recent
study of university prospectuses as advertisements, published outside Japan,
is Askehave (2007). Through her genre analysis, she found that international
student prospectuses together constitute a highly promotional form of adver-
tising based on the perception that the marketization of higher education can
be exhibited at the level of discourse in higher education. Askehave herself
found a ‘thought-provoking’ study (724) by Fairclough (1993), which may be
considered a classic of this topic. Fairclough analysed undergraduate prospec-
tuses that ‘are highly selectively representative of the order of discourse of the
contemporary university’ (145). He explained that changes in British society
and in the higher education environment make universities ‘a good example of
processes of marketization and commodification in the public sector more
generally’ (143). To explore and describe a societal phenomenon at a certain
time, data in a particular setting should be collected and analysed; this is the
main purpose of this study, in which the discourses in prospectuses are re-

garded as social practices.

Emerging Issues and the Need for Empirical Research

For over two decades, scholars have warned professional groups and Japanese
society of the existence of ‘native speakerism’ and the resulting injustices and
adverse effects on ELE in Japan. Yet little has changed. Instead, Japanese so-
ciety arguably contributes to intensifying or naturalizing these beliefs. As
Kumaravadivelu (2015) describes, ‘[i]t has become an all-pervading entity
whose tentacles hold a vice-like grip on almost all aspects of English language

learning, teaching and testing around the world” (viii). The Japanese situation
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is no exception. ‘Native speakerism’ is too common to be noted or brought
into awareness; ‘[a]ny meaningful attempt to disrupt, and eventually disman-
tle, the unfair native speaker dominance in ELT must begin with a clear under-
standing of what native speakerism is and how it operates’ (Kumaravadivelu,
2015: viii). With the ultimate aim of raising awareness of this ideology among
Japanese people, the analysis of empirical data collected in contemporary
Japanese society is worthwhile. Then, to pursue a fundamental solution to
ELT’s educational and sociological problems in Japan, the ‘native speakerism’

in Japanese educational practices must be discussed.
Research Methods

Methodology

This study involves in-depth research, exploring a real-life setting (a univer-
sity environment) in contemporary Japan. The analysis focuses on an ideology
that is prevalent but (predominantly) unconsciously influential as a social phe-
nomenon. Empirical data collected from multiple institutions are, therefore,
analysed quantitatively and qualitatively. Content analysis and discourse
analysis are applied, focusing on the use of words that indicate a certain group
of people teaching English. An important contribution of this research is the
analysis of empirical data on the extent to which the ‘native fallacy’ prevails in

and affects ELE at Japanese universities in the 2010s.

Data Sources
Printed prospectuses, the primary source in this research, intertwine many as-
pects of society. A university’s web pages might be the first contact point for

high school students seeking information. However, with websites, it is
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difficult to track the pages readers view, because links lead to multiple layers
of information. Some educational content may not be read depending on the
informational structure among these layers. With printed prospectuses, we
can assume that the pages are read or at least seen by readers.

Of Japan’s 781 universities (as of 2014), comprising 86 national, 92
prefectural and municipal, and 603 private universities, Tokyo has the most
(138) and Osaka the second most (56). In the National Capital Region (in-
cluding Tokyo Prefecture, Saitama Prefecture, Kanagawa Prefecture, and
Chiba Prefecture), there are totally 225 universities; in the seven prefectures
of the Kinki area (Osaka Prefecture, Kyoto Prefecture, Nara Prefecture,
Hyogo Prefecture, Mie Prefecture, Shiga Prefecture, and Wakayama
Prefecture), there are 164 universities. Almost half (389) of the universities
in Japan are in these two areas.

Prospectuses of private universities in the Kinki area were selected for
analysis. The study focuses on the ELE offered in departments dedicated to
foreign language education, with such designations as ‘international studies’,
‘English language’, and their equivalents. Across the four Kinki-area prefec-
tures (Osaka, Kyoto, Nara, and Hyogo), 41 private universities have 55 facul-
ties or schools whose main aim is to offer ELE. As some faculties and schools

have multiple departments, the sample includes 63 departments in total.

Data Collection and Coding Procedure

Of Japan’s 781 universities, 41 private universities in the Kinki area were se-
lected. Three were unavailable because they were out of stock. All the 38 ex-
amined universities have one or more departments with the designation ‘inter-

national studies’, ‘foreign studies’, or an equivalent. The selected prospec-
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tuses, including their accompanying leaflets, contained a total of 4,609 pages.
Each page delineating the features of the relevant department and its
programmes was cut out, and . pdf files were created for each department.

In some instances, multiple .pdf files were created. For example, one uni-
versity has a division conducting foreign language research and providing for-
eign language education to students of two other departments; three .pdf files,
one in the name of this university and the other two in the name of this univer-
sity and each respective department, were created. Other universities offer
English education as a mandatory or elective component, with the same
programmes available regardless of each student’s school or faculty.
Explanations of ELE are often given in the general education programmes in-
formation. In such cases, I created one .pdf for each department and another
.pdf for the university.

In total, 73 .pdf files were created and stored as nodes in NVivo, a qualitative
data analysis support software, and the contents of all 826 A4 pages were stud-
ied. During this process, three files were deleted from the dataset as the focus
of their educational objectives was found not to include ELE. Therefore, a
total of 70 .pdf files of university prospectuses (covering 60 departments in 52
faculties of 38 universities) were used for further analyses.

The first coding procedure was performed by reading every page of each
.pdf file. When one part (a word, words, a phrase, phrases, a sentence, sen-
tences, a paragraph, paragraphs, an image, or images) of a prospectus seemed
relevant to ELE, it was selected and coded as either ‘description of English
language education’ or ‘terms used to indicate “foreign teachers™. Detailed

coding criteria for these nodes are shown in Appendix 1.
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Ethical Considerations

Because my research is based on publicly available documents, many of the
typical human research ethical issues (confidentiality, coercion, etc.) are not
a concern. However, as programmes are critically analysed, my findings may
influence people based in these establishments. This study’s purpose is not to
attack any individual or institution but, rather, to explore social phenomena
while assuring anonymity and applying the ethics of respect for the person
(British Educational Research Association, 2011). Another potential issue is
references to or comments on the race, ethnicity, nationality, or gender of the
people being discussed. The study’s main theme may necessitate discussing
inequalities based on these factors. However, the ultimate aim of this project
is resolving these inequalities in ELE. By explaining the purpose of this paper
here (and wherever necessary) clearly and sufficiently, the author aims to en-
sure that the four responsibilities outlined by the British Educational Research
Association (BERA) (2011) — ‘to participants’, ‘to sponsors of research’, ‘to
the community of educational researchers’, and ‘to educational professionals,

policy makers and the general public’ — are respected.
Results

Content Analysis Results
To answer the first research sub-question, terms used to indicate ‘foreign
teachers’ in prospectus pages were coded as explained above, and their fre-
quency was counted.

Appendix 2 lists the terms referring to a certain group of people. Of the 38
universities, 34 were found to use terms at least once that indicate ‘native

English speakers’. In total, 175 cases were found. Most include the expres-
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Table 1. University prospectus terms referring to a certain group within the
teaching staff
Romanized Japanese words Literal translation into English Frequency
neitibu kyoin native teacher (as a noun in Japanese™) 39
rhreilibu no sensei native teacher (as a noun phrase in Japanese ) 28
%eitibu no sensei gata native teachers™ 1
;em‘bu no kyoin native teacher 3
%eitibu no koshi native instructor 2
”ﬁeitibu no koshi jin native instructors 1
neitibu supika native speaker™ 8
%eitibu supika no sensei tachi native speaker teachers™ 3
;em‘bu supika no kyoin native speaker teacher 8
;;eitibu supika no koshi native speaker instructor 1
neitibu supika kyoin native speaker teacher"! 17
neitibu native 9
gatkokujin kyoin foreign teacher™! 4
V;graikokujin koshi foreign instructor™ 4
neitibu sutaffu native staff"! 7
eigo ken syusshin no sutaffu staff _membe_r who comes from an English- 3
speaking region
neitibu supika no sutaffu native speaker staff 2
eigo neitibu kyoin English native teacher™! 1
eigo neitibu supika no kyoin English native speaker teacher 1
e1go no neitibu supika dearu koshi | instructor who is a native speaker of English 1
180 no neitibu supika no sensei English native-speaking teacher 1
eigo no neitibu supika kyoin English native-speaking-teacher 1
eigo o bogo to suru kyoin teacher who has English as their mother 1
tongue
bogo ga eigo no kyoin teacher whose mother tongue is English 1
eigo de sapoto suru sulaffu staff members offering support in English 1
neitibu no sutaffu native staff 1
neitibu sensei native teacher"! 1
neitibu supika no adobaiza kyoin native speaker advisor teacher 1
neitibu ticha native teacher™ 1
[university name] kara tokubetsuni | teacher(s) who has (have) been specially in- 1
shohei shita kydin vited from [university name]
Total 175

"I The translation here was conducted word for word. In order to show the subtle differences in



How ‘Native Speakerism’ Manifests in Japanese University Prospectuses

the original Japanese, explanations about the Japanese expressions are provided in parentheses.
For example, the Japanese expressions neitibu kyoin and neitibu no kyoin can both be trans-
lated as ‘native teacher’. However, the former (neitibu kyoin) is used as a noun, and the latter
(neitibu no kyéin) is a noun phrase. Hereafter, ! indicates that in the original Japanese, the
word (s) is (are) used as (a) noun(s).

"2 Same as above. All terms, except the ones with !, indicate that in the original Japanese, the
word (s) is (are) used as a noun phrase.

"3 In the Japanese language, we cannot tell from the form of a word whether it is singular or plu-
ral. In this case, one Japanese word can indicate a single teacher or a group of teachers. This
is why, in an English translation, the article and morphemes to indicate plurals are excluded.
However, as in the examples marked with " above, the inclusion of the morphemes gata or
tachi after sensei clearly indicates plurality.

sion neitibu (native) as a noun or an adjective. The word neitibu is always
written in katakana characters, often used in foreign loanwords; they stand
out among the other words written in Chinese characters and hiragana, an-
other writing system used for native elements of the Japanese language. A list
of the terms referring to a certain group within the teaching staff, often includ-
ing nmeitibu, is shown in Table 1, accompanied by the number of times each was
used.

By revisiting the original .pdf files of university prospectus pages, the con-
texts of the coded terms for a foreign teacher (in most cases, terms with
‘native’) were studied to identify characteristics attributed to the word(s)
used in describing ELE at Japanese universities. The surrounding description
of each term was carefully read, and key words attached to the terms were
coded. In this analysis, similar expressions with only slight differences in their
wording or writing system were treated as the same code when seeking to un-
derstand the concept of each expression.

Table 2 shows the concepts accompanying the terms meaning ‘native
teachers’. These concepts are roughly divided into three types: (1) things

that can be learnt; (2) programme characteristics; and (3) ‘native teacher’
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Table 2. Contextual concepts accompanying ‘native’ teachers and equiva-

lent terms
Concepts Frequency

(1) Things that can be learnt

English conversation 28
to improve English 25
to improve English proficiency test scores 21
ability to communicate in English 15
presentation 12
practical English ability 11
command of English 10
the four skills (reading, listening, writing, speaking) 10
communication 9
‘living” English 9
global perspectives 7
speaking and listening 7
self-expression ability 5
real pronunciation 5
world citizen 4
discussion 3
gaining international perspectives 3
oral communication 3
writing 3
basic English 2
natural English 2
real English 2
speaking 2
foreign language ability necessary to study abroad 1
how to learn English continuously 1
maintain linguistic skills 1
reading 1
theoretical way of thinking 1
useful English 1
(2) Programme characteristics

special programmes 40
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‘English only’ 37
easily and casually 27
out-of-class support 26
teach in a fun manner 21
preparation for studying abroad 18
intensive teaching 17
environment like foreign countries 16
small class size 15
private consultation 10
learn English unintentionally without [formally or intentionally] trying to learn 9
human contact 8
advice 6
learn something ‘IN” English 6
international exchanges 5
tailored to needs 5
studying at various levels depending on proficiency 4
community 3
fulfilling learning experience 2
different from high school 1
giving necessary input 1
preparation for job interviews 1
(8) ‘Native teacher’ attributes

both ‘native teachers’ and international students 15
‘native teachers’ and Japanese teachers 7
a kind of icon 13
teach ‘local’ cultures 7
representative of a culture 6
aspiration for English 4
interest in English language 1
from English-speaking countries 6
as a model/goal 4
qualified 2
abundant individuality 1

English easy to understand
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attributes.

In (1) things that can be learnt, 29 concepts were found. More than half
can be interpreted as indicating ‘spoken English’. By considering the concepts
and intentions behind them, we can infer that almost all imply some intention
to foster ‘spoken’ English ability.

Multiple Japanese wordings are used for which the underlying concepts are
difficult to understand and, therefore, to translate into another language: for
example, “living” English’, ‘natural English’, ‘useful English’, and ‘real
English’. It is difficult to define ‘living’ or ‘natural’ English. These often ap-
pear in policy documents by MEXT and can be interpreted as intended to
mean spoken English. Each seems to mean the opposite to what is taught in
traditional ELE as discussed in Seargeant (2009), which has often been con-
sidered ‘impractical’ because it is not natural, useful, or real, and cannot help
students become fluent English speakers.

Most descriptions attached to terms for ‘native teachers’ and equivalents re-
ferred to (2) programme characteristics for those led by ‘native teacher(s)’.
Five often-found concepts are as follows (the numbers in parentheses indicate
frequency): ‘special programmes’ (40), ‘English only’ (37), ‘easily and casually’
(27), ‘out-of-class support’ (26), and ‘teach in a fun manner’ (21). Identified
descriptions relating to (8) ‘native teacher’ attributes included ‘both
“native teachers” and international students’ (15), ‘“‘native teachers” and

Japanese teachers’ (7), and ‘a kind of icon’ (13).
Analysis and Discussion

Prevailing Ideas on the Neitibu

All of the analysed universities used terms highlighting a certain group of their
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teaching staff: mostly, ‘foreign’ teachers. All but two universities used a term
containing ‘native’ at least once. The noun, neitibu kyoin, meaning ‘native
teacher’, was used most frequently, although this phrase does not make sense
in either English or Japanese. It is used similarly as neitibu supika (native
speaker), but the phrase neitibu kyoin is ambiguous, considering that the defi-
nition of neitibu is ‘indigenous people’ (author’s translation) (Digital Daijisen,
n.d.).

Despite many scholars having highlighted the ambiguous definition of
‘native speaker’ (e.g. Paikeday, 1985; Medgyes, 1994; Cook, 1999), there is
an implicit common understanding of what ‘native’ means for the readers of
these prospectuses, their guardians, and in Japanese society. This might be a
chicken-and-egg debate: university prospectuses may contribute to creating
this common understanding or may simply reflect an existing understanding
among university and high school students. In either case, university prospec-
tuses arguably function to instil or reinforce the idea that ‘natives’ are
Caucasians, who speak English as their mother tongue, as discussed in Oda
(2012).

Terms for another group, ‘Japanese teacher (of English)’, were also found.
However, these were used in only a few cases (totalling seven). Other terms
indicating a particular group are mostly general words, such as ‘teacher(s)’ or
‘teaching staff’. The term ‘Japanese teacher (of English)’ was always used in
contrast to ‘native teacher’, seemingly suggesting that the two are different or
belong to different groups. By separating ‘native’ teachers from other faculty
members, the message is conveyed that the university has different types of
teachers, and students can benefit from new ELE using ‘native teachers’,

which differs from traditional teaching by ‘Japanese teachers’. This message
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will reach prospectus readers and, eventually, the society to which they be-

long.

Introducing ‘English Conversation’ Taught by ‘Native’ Teachers as a
Panacea

In the characteristics attributed to ‘native teachers’ in descriptions of ELE at
Japanese universities, ‘English conversation’ or skills considered similar to
spoken English are emphasized. This reflects the popular demand in Japanese
society for practising English conversation in ELE. High school students/
graduates unquestioningly believe that this practice is the ideal way to im-
prove their foreign language ability. Many Japanese, including policy-makers,
still believe that English education has been lacking in ‘oral English’ (‘oral
communication skills in English’) in the globalization era, and that speaking
skills should be improved at the expense of learning grammar (Torikai, 2006,
pp. 148-152). This belief persists despite public ELE shifting from the gram-
mar-translation method to fostering oral communication skills over recent dec-
ades, since the introduction of ‘oral communication’ in the ministry’s
curriculum guidelines from 1989 (Torikai, 2006; Abe, 2017). Being chal-
lenged to recruit more students, universities show what they provide for their
English education, not only to the applicants themselves and people directly
involved, but also to the general public. The misguided perception of ELE
among the Japanese was likely at least partly created by mass media, including
national newspapers, which fail to correctly recognize the current situation
(Torikai, 2006). University prospectuses are either mirroring these public
opinions, so as to profit from them, or are themselves forging ideas on the

most effective English language learning; perhaps both.
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In addition, associating conversation skills with ‘native teachers’ might
cause false perceptions about teacher qualifications. By assuming that ‘English
conversation’ should be taught by ‘native teachers’, or that what ‘native
teachers’ can teach is ‘English conversation’, this perception might diminish
the standing of teachers who are effective and competent in teaching other

skills.

Stereotypical Ideas of Lessons by ‘Native Teachers’

The concept category ‘programme characteristics’ provides some ideas about
the nature of courses/lessons involving ‘native teachers’. University prospec-
tuses often boast that their course(s) taught by ‘native teachers’ have an
‘English-only’ policy, the implication being that this is especially conducive to
improving students’ English. Here, we can observe the fallacies — the native
speaker fallacy and monolingual fallacy — proposed by Phillipson (1992).
Even though the effectiveness of using the learners’ first language in certain
situations is supported (e.g. Auerbach, 1993; Nation, 2003; Nazary, 2008),
and is even understood by ‘native teachers’ themselves, ‘native teachers’ must
confine themselves to exclusively using English.

Another characteristic of programmes taught by ‘native teachers’ is their in-
formality: they are taught ‘in a fun manner’ with ‘out-of-class support’, and
students participate in the programme ‘easily and casually’. It is also implied
that students can ‘learn English without [formally or intentionally] trying to
learn’ through placement in an ‘environment like foreign countries’ with ‘small
class sizes’. Given the relatively great distance between English and Japanese
(Kadota, 2015b), ELE practice should be based on research findings on lan-

guage processing and memory for effective learning. Without considering the
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mechanisms of foreign language learning, supported by research findings,
many universities are reproducing the discourses created by commercial
English conversation schools, using the same tired clichés in advertising. This
practice masks two key deficiencies in Japanese English education: enough
input from the target language to enable automatic processing (Kadota, 2015a)

and sufficient study time (Torikai, 2006).

‘Native Teachers’ as a Collective Entity
Another key finding is that the term for ‘native teachers’ is used in parallel
with the term ‘international students’, and in contrast to the term ‘Japanese

teachers’. For example (each phrase below is the author’s own translation):

(1) In the foreign language communication room located on each campus,
students can communicate with ‘native teachers’ and international stu-

dents easily and casually.

Here, ‘native teachers’ and international students are treated in parallel: both

are accessible via the university’s communication room. By contrast:

(2) We have both Japanese teachers and ‘native teachers’. The aim of the
general ELE curriculum is to equip each student with a good command of
practical English through practical learning intended to improve TOEIC
scores and courses intended to impart the ability to communicate in

English.

(3) From the first year at university, lectures, such as ‘British culture
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and literature’, ‘American culture and literature’, ‘Comparative culture
and literature’, ‘Language’, and ‘Communication’ are being offered by pro-

fessors, including ‘native speakers’.

Within a group of teachers or faculty members, Japanese teachers (in the ma-
jority) and ‘native teachers’ are evidently treated differently, as if they belong
to a qualitatively different type of teacher. Thus, teachers are categorized not
by their expertise or the courses they lead, for example, but on ‘nativeness’ in
the target language, or how they fit the criteria for ‘native teachers’ set in
Japanese society. ‘Native teachers’ are treated and referred to as a collective
entity, regardless of individual skills and talents. Sometimes they are part of
the faculty while, at other times, they stand out. ‘Native teachers’ may enjoy
an advantage in the hiring process, but it seems that, in many cases, they are
hired not primarily as members of the faculty but instead to attract prospective
students.

This might be related to another identified concept: ‘a kind of icon’. Ten of
the 13 cases categorized as ‘a kind of icon’ used the term ‘native speaker’

alone or as part of a phrase. For example:
(4) We try to create ideal learning environments so that students can im-
prove their English effortlessly, by staffing many ‘native speaker’ teach-

ers.

(5) At [name] Lounge, users are asked to carry a stamp card, and the

‘native speaker’ validates your stamp card at every visit.
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(6) [the aim of one of the courses is] — to get used to ‘native speaker

teachers’ (author’s literal translation)

These all imply that being a ‘native speaker’ is an important element in being
hired to teach at these universities. In these organizations, as well as through-
out Japan, there seems to be a pervasive belief in the existence of a group of
‘native speakers’, which potentially results in its purported members being de-
humanized. Why do people who validate a student’s stamp card, which works
to confirm attendance, need to be ‘native speakers’, as in example (5)? Is
being a ‘native speaker’ more important than being a teacher? What is implied
by using the term ‘native’ instead of ‘teacher’ or ‘staff member’? For students
or high school graduate applicants, the lounge in example (5) could be imag-
ined as a type of theme park, where they can enjoy the longed-for contact with

‘native teachers’.

The following is another example of dehumanization:

(7) In the English café, staff members who come from an English-
speaking region are on duty at all times. Communication should be in
English. By communicating with international students and staff mem-

bers, students can improve their English.

The implication is that students visit this English café to improve their
English, not because they are interested in communicating with the people.
They use English to improve their skills, even when using Japanese or other

languages may be more effective to facilitate communication. In this sense, in-
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terlocutors are not human beings in whom another interlocutor is interested

but solely a provider of target language learning.

Conclusion

This study’s overarching purpose was to explore the impact of ‘native speaker-
ism’ on higher education ELT in Japan. Content analysis of university pro-
spectuses identified that in ‘international studies’, ‘English language’, and
equivalent departments or schools, special courses or programmes to teach
‘spoken English’ or ‘English conversation’ emphasize the use of ‘native
English speakers’. Despite ambiguous definitions of ‘native English speaker’,
there seems to be a common understanding of who neitibu refers to in Japan
and the natural benefits of their presence to the language aspirations of univer-
sity applicants and students.

Focusing too much on introducing ‘English conversation’ taught by ‘native’
teachers into tertiary ELE and luring learners with appealing words might
have some societal impacts. Speaking skills cannot be learnt automatically
without study and preparation, as implied in the prospectus descriptions.
Merely being surrounded by ‘native speakers’ does not of its own accord make
learning happen. Exposing learners to attractive and misleading phrases may
cause them to underestimate the required serious and tedious practice consid-
ered necessary for effectively learning a foreign language, according to cogni-
tive science and psychology research. Students without a sound foundation in,
for example, grammar, vocabulary to build upon, and reading skills, and who
eschew fundamentals and their practice, may even lose academic skills.

The ways ‘native teachers’ are treated may additionally influence students’

perceptions about English, foreign language learning, and interpersonal com-
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munication. Repeated emphasis on ‘native speakers’ as the ultimate authority
might lead students to believe that speaking like a ‘native’ is the only goal of
learning English. However, this is an impossible objective, given the working
definition of ‘native speaker’ in Japanese society, and is unnecessary for learn-
ing English as a lingua franca. In addition, students (and society) may be led
to believe that the English spoken in ‘Inner Circle’ (Kachru, 1992) countries
is correct, whereas other varieties of English should be denigrated. Such
warped perceptions may hinder learning, in particular by convincing students
to never be satisfied with their achievements, pursuing so-called ‘native-like’
English proficiency.

By repeatedly propounding that language learners will only improve by
speaking to ‘native English speakers’ only in English, or that ‘native teachers’
are always accessible to students who wish to practice, students might develop
incorrect perceptions about language learning and interpersonal communica-
tion. At Japanese tourist destinations and other places, including schools, peo-
ple attempting to talk to foreigners solely to practise English are an all-too-
common sight. Even when the interlocutor is fluent in a language other than
English or in Japanese, some people insist on using English. Humans are not
trial horses, intended to be used for language practice. The way that ‘native
teachers’ are depicted in university prospectuses might reinforce this dis-
torted perception. One purpose of foreign language education is to develop a
sense of fairness about languages, people, and the world, meeting standards of
human decency and dignity. The purposes of learning English and required
credentials of teachers should be clearly defined. Accordingly, teacher recruit-
ment and deployment must be conducted in accordance with genuine and at-

tested educational philosophy, rather than solely concentrating on ‘native
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speaking’. Finally, in their marketing and advertising, universities must avoid

using ‘native teachers’ to lure customers.

Notes

1) ALTs are mostly not qualified/certified teachers, but ‘teacher’ is the word
used in The Japan Times.

2) In Japan, the population of men and women in the 18-year-old bracket has been
declining since 1993 (MEXT 2017: http://www.mext.go.jp/b_menu/shingi/
chukyo/chukyo4/gijiroku/ icsFiles/afieldfile /2017 /04 /13 /1384455 02 1.pdf
Last Accessed 6 May, 2018).

Since many students attend universities or junior colleges directly after high
school graduation, mostly at the age of 18, this sharp, steady decline of the 18-

year-old population is a serious concern for Japanese universities.
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Appendices

Appendix 1. Coding Criteria for Nodes: ‘Description of English language

education’ or ‘Terms used to indicate “foreign teachers™

Description of English language education

Explanations of the English language education/course(s) /programme(s)/
lesson (s) were coded in this category.

Even if the main purpose was to describe a department’s general education
goals, mention of the goal (s) /purpose (s) /content(s) of English language edu-
cation was coded here.

Graduate comments that mentioned the English language education/course/
programme/lesson were coded in this category.

Explanations and descriptions of study abroad programmes were excluded.
Alumni comments about study abroad experiences were excluded from the data.

Descriptions of teacher training courses were excluded.

Terms used to indicate ‘foreign teacher(s)’

Terms to indicate a certain group of people, such as teachers or staff members,
were coded under this category, but terms to indicate general teaching staff
were not. For example, the term ‘the native speaker teacher’ was coded, but
‘our faculty member’ was not coded here.

Terms used in the description of English language education were coded, but
those used in other parts that were not directly related to English language edu-
cation were not. It might be possible that expressions used in the descriptions
of Spanish language education (for example, those laid out next to the English
language education section) in the same prospectus could have played an impor-
tant role in imparting certain knowledge or meaning to readers; however, they
were not coded in this project because of the complexity this task would have
brought to the project (considering its scale) and the high possibility of its re-
sults being irrelevant.

In cases where the term ‘native speaker’ (or its equivalent) was used to indicate

anything but a teaching staff member in the English language education descrip-
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tion, it was coded under this category in order to facilitate the study of the attrib-

utes allocated to it.

Appendix 2. Terms Used to Mean a Certain Group of People

Uni-  [School |Depart-| Terms used in | Romanized  Japanese | Literal translation into |Fre-
versity |Faculty |ment Japanese words English quency
| 2 *3
1 0 A T4 THEE neitibu kyoin native teacher (as a 1
noun in Japanese “4)
AHE A ZE gaikokujin kyoin foreign teacher™ 3
1 1 1 AT 4 7+ AY — | neitibu supika no kyoin | native speaker teacher 1
1 —DEE (as a noun phrase in
Japanese™)
AT AT DN neitibu no sensei native teacher 3
A TAT neilibu native™ 1
1 2 1 T4 THE neitibu kyoin native teacher™ 1
A T4 T DY neitibu no sensei native teacher 2
AT A THE neitibu sensei native teacher™ 1
1 3 1 T4 THHE neitibu kyoin native teacher™ 9
[R#E%] 25455 | [university name] kara | teacher(s) who has| 1
(7Y AL 4] tokubetsuni shéohei shita | (have) been specially
kydin invited from [univer-
sity name]
2 0 YRR % BEER & 9 A # | eigo o bogo lo suru kydin | teacher who has 1
B English as their mother
tongue
IA T A4 T AY =71 — | neitibu supika no kysin | native speaker teacher 3
DHHE
IA T4 T A —H — | neitibu supika native speaker™ 1
A T4 T A —H — | neitibu supika kyoin native speaker teacher™| 1
#H
3 1 1 A T4 THHA neitibu kyoin native teacher™ 1
4 1 1 T4 TEA neitibu kyoin native teacher™ 1
YiECTY R— N5 |eigo de sapoto suru | staff members offering 1
AT T sutaffu support in English
T4 T O neitibu no sensei native teacher 1
5 0 AT 4 7+ A Y — | neitibu supika no sensei | native speaker teacher 2
71— D5
rA T4 T - A — | neitibu supika native speaker™ 1
7] —_—
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YEFEANA T 4 7+ A | eigo neitibu supika@ no | English native speaker 1
¥ —7—0#HHE kyoin teacher

5 1 1 T4 THE neitibu kyoin native teacher™ 1
I AT 4T - AV — | neitibu supika no sensei | native speaker teacher 1
B — D

6 0 AATAT neitibu native™ 1
AT 4 T O neitibu no koshi native instructor 1
A1 T4 THE neitibu kyoin native teacher™ 1

6 1 1+2 | A T4 TD5%4E neitibu no sensei native teacher 2

7 1 1 AT A4 T ORI | neitibu no kashi jin native instructors 1
WFED A T 4 7 A | eigo no neitibu supika | instructor who is a na- 1
Y — 7 —CTob#M | de aru koshi tive speaker of English

8 0 ATATAY YT neitibu staffu native staff*4 3
T4 THE neitibu kyoin native teacher™ 3
T4 TOHE neitibu no kyoin native teacher 1
AT A T DAY v | neitibu no staffu native staff 1
7

8 1 1 A TAT neitibu native™ 1

9 1 1 AT 4 T AY =% — | neitibu supika no sensei | native speaker teacher 1
DI
A T4 TAY =T — | neitibu  supika  no | native speaker advisor 1
DT FNAHF—#E adobaiza kyoin teacher
AT 4 T AE =% — | neitibu supika no kyoin | native speaker teacher 1
DHHE

9 1 2 AT AT DIE neitibu no sensei native teacher 1

10 1 1 SE A B gaikokujin kyoin foreign teacher™ 1
ITAT neitibu native™ 1

11 0 I TATAY YT neitibu sutaffu native staff™ 2
AT A4 TDYATT | neitibu no sensei gata native teachers 1

11 1 1 P T4 T A —H — | neitibu supika native speaker™ 1

12 1 1 I T A TT 4 —F ¥ — | neitibu ticha native teacher™ 1
AT 4 7+ A Y — | neitibu supika no kyoin | native speaker teacher 1
7 — DHE
T4 THR neitibu kyoin native teacher™ 3

13 1 1 AT AT ONE neitibu no sensei native teacher 1
T4 THR neitibu kyoin native teacher™ 2

14 1 1 FHENE B gaikokujin kyoin foreign-teacher 1
AATAT neitibu native™ 1
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RERE DS ERR O #H bogo ga eigo no kyoin | teacher whose mother | 1
tongue is English
15 WiED A T 4 7 - | eigo no neitibu supika | English native- | 1
A¥—H— DA no sensei speaking teacher
IA T AT A= — | neitibu supika native speaker™ 1
A T4 TONE neitibu no sensei native teacher 3
16 PA T4 T A —F — | neitibu supika kyoin native speaker teacher™| 4
#H
A TAT neitibu native™ 1
AT 4 T AY =% — | neitibu supika no sensei | native speaker teacher 1
DI
WFED A T 4 7 A | eigo no neitibu supika | English native- 1
Y—h—#A kyoin speaking teacher
A A T 4 TAY =7 — | neitibu supika no kyoin | native speaker teacher 1
DHE
17 AT A TOHE neitibu no sensei native teacher 1
18 PA T4 T A —H — | neitibu supika native speaker™4 4
AA T A TAE =7 — | neitibu  supikG  no | native speaker staff 2
DAY v T sulaffu
IA T 4 T AY =% — | neitibu supika no sensei | native speaker teacher 1
DI
18 AA T4 TAYE =5 — | neitibu supika kyoin native speaker teacher™| 2
AR
19 T4 T DAL neitibu no sensei native teacher 2
I TAT neitibu native™ 1
20 T4 THR neitibu kyoin native teacher™ 2
20 A T4 THE neitibu kyoin native teacher™* 1
I T4 T A —H — | neitibu supika native speaker™ 1
AT AT DHE neitibu no sensei native teacher 3
20 A T4 THHE neitibu kyoin native teacher™ 1
AT 4 T A —H — | neitibu supika native speaker™ 1
AT A T DY neitibu no sensei native teacher 1
21 AT AT DN neitibu no sensei native teacher 1
22 AATAT neitibu native™ 2
A A T4 TAYE =5 — | neitibu supika kyoin native speaker teacher™| 2
#ER
IA T4 T AY =7 — | neitibu supika no sensei | native speaker teachers 3
DTS lachi
FA T4 TAY =5 — | neitibu supika native speaker™ 1
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23 0 B DAY v |eigo ken syusshin no | staff  member  who 3

7 sulaffu comes from an English-
speaking region

ITATAY 2T neitibu staffu native staff*4 2

23 1 1 T4 TDOHE neitibu no kyoin native teacher 1
A T4 THHA neitibu kyoin native teacher™ 1
AT AT ONE neitibu no sensei native teacher 1

24 1 1 PA T4 T A —H — | neitibu supika native speaker™ 1

25 1 1 PEEAA T4 THE eigo neitibu kyoin English native teacher™| 1
SEIANEE gaikokujin kyoin foreign teacher™ 1

26 1 1 AT A TDHE neitibu no sensei native teacher 2

26 2 1 AT A T O neitibu no sensei native teacher 2
A AT 4 TAYE =5 — | neitibu supika kyoin native speaker teacher™| 6
#A
AA T4 TAYE =5 — | neitibu supika native speaker™4 5
IA T 4 T AY =T — | neitibu supika no sensei | native speaker teacher 1
DI
A T A T Ok neitibu no koshi native instructor 1

27 1 1 A A T 4T - AY — | neitibu supika kyoin native speaker teacher™| 1
71— H

28 1 1 AA T4 TAYE =7 — | neitibu supika native speaker™* 5
T4 THE neitibu kyoin native teacher™ 5
IA T4 T AY =% — | neitibu supika no sensei | native speaker teacher 1
DA

29 1 1 AV GERT gaikokujin koshi foreign instructor* 1

30 1 1 AA T4 T AY =7 — | neitibu supika no koshi | native speaker instruc- 1
oF 11 tor

31 1 1 T4 THE neitibu kyoin native teacher™ 1

32 0 A T4 THHE neitibu kyoin native teacher™ 1

32 1 1 T4 TDOHEE neitibu no kyoin native teacher 1

33 0 AT 4 T - A Y — | neitibu supika kyoin native speaker teacher™| 1
1 —#HH

33 1 1+2 | AHEA#HE gaikokujin kyoin foreign teacher™ 1

33 2 1 AT 4T - AV — | neitibu supika no kysin | native speaker teacher 1
71— DHE

34 1 1 T4 THE neitibu kyain native teacher™ 4
AT AT DN neitibu no sensei native teacher 2

TOTAL 175
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Figures in the leftmost column indicate the order of universities in the data set that used the
term (s) to indicate a certain group of people in descriptions of their teaching staff member (s)
in the English language education description.

Figures in the second column from the left indicate the school or faculty. The number ‘0’ indi-
cates that the term (s) was (were) found in the .pdf file with only the name of the university.
Figures in the third column from the left indicate the department(s). ‘1+2’ indicates that the
.pdf file contains two departments from the school/faculty.

The translation here was conducted word for word. In order to show the subtle differences in
the original Japanese, explanations about the Japanese expressions are provided in parenthe-
ses. For example, the Japanese expressions neitibu kyoin and neitibu no kyoin can both be
translated as ‘native teacher’. However, the former (neitibu kyoin) is used as a noun, and the
latter (neitibu no kyain) is a noun phrase. Hereafter, " indicates that in the original Japanese,
the word (s) is (are) used as (a) noun(s).

Same as above. All the terms, except the ones with ™, indicate that in the original Japanese,
the word (s) is (are) used as a noun phrase.



Awareness as an Indicator
of Success in a Study
Abroad Preparation Program

Thomas LEGGE
Adrian WAGNER

Abstract

Programs to encourage Japanese students to conduct part of their university
education overseas have become increasingly popular in Japan in recent years,
as part of a wider effort for Japan to play a bigger role in a modern, globalised
world. However, students at Japanese universities often lack the requisite
English-language skills to participate in these programs and those that manage
to secure places often encounter a university learning environment that is
very different from what they were used to in Japan.

Within the confines of a university program aimed at students undertaking
long term study abroad, this paper sought to measure students’ awareness in
terms of the realities of studying in a foreign country, their ability to reflect on
a shorter study-abroad experience and also their English-language strengths

and weaknesses. We tried to identify whether there was indeed a link be-

Keywords: awareness, IELTS, self-study, study abroad, university
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tween higher levels of awareness and those who went on to study abroad.
We collated and quantified data from 17 students by using a questionnaire,
with subsequent interviews with students being incorporated to contextualise
some of the responses. The data collected indicated that students who
achieved study abroad places were more aware than students who did not and
that this small-scale initial study provided the necessary basis on which to con-

duct further research.
Introduction

University students require a lot of independent study in order to achieve
above the norm and, with relatively few contact teaching hours and students
having more individual freedom than at any other point in their lives, it can be
difficult for educators to adequately keep track of their progress. This is espe-
cially true in Japan when compared with the more active role that the teacher
plays in the academic (and often beyond) lives of students in primary and sec-
ondary education.

This difficulty is compounded by the fact that university students in Japan
still tend to expect teachers to spoon feed them with what they need to know
to pass their exams, much in the way that they were accustomed to at primary
and secondary school. In many respects, students expect to be guided and
coached but the opportunity to do this is usually logistically difficult within the
university setting where contact hours are fewer and teachers are responsible
for a much greater number of students. As a result of this fact, we were inter-
ested in ways of generating more autonomous learning and reflection in our
university students.

A catalyst for undertaking this specific research was the shared observation
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at an early stage of this iteration of the Super Global Program (SGP), a special
study abroad program at our university, that some students appeared to have
a reasonably clear idea of what they wanted to achieve from it, whereas others,
who were perhaps more typical of Japanese students we have observed, did
not. That is to say that some students had clear intentions to study abroad at
a particular university and to follow a particular course, while others appeared
to have put little thought into anything beyond improving their English.

Having decided to examine this in more detail, we felt that the most effec-
tive way of building on these initial observations was through the use of ques-
tionnaires and interviews. We thought that might help us to understand better
the qualities demonstrated by more successful students, and that this would
enable us to improve the course and increase the number of participating stu-
dents who could successfully go on to study abroad in future years.

As we read through the questionnaires and interview notes, we noticed a
clear difference in the quality of responses but struggled to find a word that
could adequately describe what we were seeing. We considered applying
terms such as comsciousness or engagement as well as analyzing our data
through the more established fields of Motivation or Learner Autonomy but
found none of these satisfactory.

Finally, we settled on the term awareness. We felt that measuring the
awareness levels of the students was a convenient cover-all term that could
convey their effort and engagement with the program and was more suited to
both the data we had captured and our overall purposes.

To clarify, we use the term awareness in this study not in the sense of
second language acquisition researchers such as Schmidt (2010) who apply

the term as part of The Noticing Hypothesis but as a distinct construct most
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suitable for our own purposes, drawing on elements of both motivation and
autonomy. We hope that, in doing so, we are able to give a clear picture of our

findings.
The Structure of the Super Global Program

This research was carried out during the 2018 Fall Semester at a private uni-
versity in Osaka, Japan. The students are all first-year university students be-
longing to the second intake of the SGP which began in 2017. The SGP is a
credit-bearing program open to students who wish to undertake £ HHJRiE
%% (chokihakenryiigaku) or long-term study abroad. This entails spending a
year as an exchange student at an overseas university studying predominantly
within a faculty (as opposed to simply undertaking English L2 lessons).

A total of 20 students began the program in April 2018, selected from a
larger pool by way of interview, essay and assessment of their overall applica-
tion. They had a mix of experience overseas with about half having previously
undertaken short (1-3 weeks) study abroad activities and around a quarter
having never been outside Japan.

Overall, they had an above average motivation for studying English although
their English ability itself was not observed as being greater than the average
for students their age. As a further indication of this, the students in applying
for the program were only required to have achieved the pre-2 level of the
Eiken test (Eiken, n.d.). This is a popular test in Japan often taken by high
school students and a student who achieves a pass at this level would be
deemed to be roughly equivalent to A2 level on the CEFR scale.

Despite the students’ modest initial English ability, the program is a highly

ambitious initiative with students expected to achieve over and above the
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norm at the university. To this end, students are expected to take additional
classes and be diligent and motivated towards self-study. Like most universi-
ties in Japan, the university in the study follows a two-semester pattern, each
lasting for 15 weeks.

In the spring semester, students on the program take an additional 2
English classes as well as a weekly International English Language Testing
System (IELTS) mock test for either Listening, Reading or Writing. In the
autumn semester there are no mock tests and students take an additional 2
classes (totaling 3 hours) of English per week. During both semesters stu-
dents are encouraged to visit a study room to speak English at least once a
week although not all students do so.

Students on the program are also required to spend 2 weeks during the
summer holidays at an intensive language course at a school in the Philippines.
This entails a daily total of 8 hours of English learning made up of 6 hours of
one-to-one English lessons and 2 hours of self-study. Feedback from students
suggests this is a stressful experience but one that provides a good opportu-
nity to practise using English. A moderate increase in students’ confidence
and willingness to speak English has been observed by us on their return from
the Philippines.

The majority of classes taught in the program focus on preparation for the
IELTS examination since success in this largely determines whether or not
they are able to study abroad. The IELTS test is a four-skills test which is
commonly accepted as a qualification for students who wish to study abroad at
a university as an exchange student. Although the choice of universities is
relatively wide, almost all the exchange universities require at least an IELTS

5.5 overall score, broadly equivalent to a B2 on the CEFR scale, a 605 score
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for TOEIC or 65 points on the TOEFL IBT.
Of the 20 students who started, 17 remained in the program on commence-

ment of this study and, at that stage, had an average IELTS score of 4.0.
Japanese Students

Japanese students, on the whole, tend not to be used to thinking critically and
reflectively (Suzuki, 2002), which can lead to disadvantage in the more discur-
sive speaking and writing sections of the IELTS test. Swan (2001) notes that,
in Japanese classes, ““What do you think of ... ?’ discussions can be full of long
and painful silences.” (p. 309) Despite recent governmental policy efforts to
incorporate more discussion and critical thinking in classes (Suzuki, 2002), we
have observed that this behaviour is still evident in many Japanese classrooms
today.

Furthermore, Japanese students are also more used to a teacher-dominated
classroom style with an emphasis on memorization and note-taking and the
teacher acting more like a lecturer. Some students may feel initially uncom-
fortable with the more communication-focused and collaborative environment
adopted in study abroad preparation programs such as the SGP. (Swan, 2001
p. 309)

One of the principle problems is that, partly due to the significant differ-
ences between the Japanese and English languages, students generally find
English to be a tricky subject to learn. (Swan, 2001 p. 296) There is a general
sense within Japan that English is “difficult” and it is not unheard of for
Japanese teachers of English to say this expressly to their students. This can
create tensions in the classroom, especially when dealing with new or unfamil-

iar materials and can leave students tongue-tied for fear of making a mistake
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(Swan, 2001 p. 309)

Students are, however, generally well-behaved and polite in class and will do
their best to answer when called on, even if doing so can be uncomfortable.
Students are also usually hard-working, becoming used to completing a large
number of additional assignments and homework for each class they take from
a relatively young age. At high school, for example, students have been re-
ported as averaging between 2 and 6 hours of additional study per night
(Stevenson & Nerison-Low, 1998 p. 86)

If a homework assignment is given to university students, our experience is
that the vast majority will complete it on time, although incidences of students
going above and beyond what is required within those assignments are quite

rare.

Literature Review: Measurement of Awareness as Opposed

to Motivation or Autonomy

Motivation and Awareness
Motivation is seen by many scholars as a key indicator of success in second
language acquisition. As second language learning is a process which typically
takes years, motivational factors and the maintenance of motivation are par-
ticularly pertinent. Certainly, the results of the questionnaire could be inter-
preted as giving an indication of the motivation level of the individual
participants.

In the context of a study abroad preparation course, in particular, the
Process Model of L2 Motivation (Dérnyei & Otté, 1998) could have provided
a relevant filter through which to view the results. This is especially true

since this model was designed to develop, “motivational strategies for the pur-
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pose of classroom intervention in second language (L2) education,” (p. 43)
which was also a primary purpose of us collecting data from the questionnaire
and meeting the students individually.

This process model introduces a Preactional Phase (goal setting, intention
formation, and the initiation of intention enactment), an Actional Phase
(subtask generation and implementation, ongoing appraisal process, action
controls), and a Postactional Phase (evaluation of outcomes as opposed to ex-
pectations and making inferences for future actions) (Dérnyei & Ott6, 1998,
pp. 47-52). However, to effectively apply this theory to our results would be
somewhat difficult as, at the time of the questionnaire, all students could be
seen in the “actional phase”. Also, if we adapted our interpretation of the re-
sults to fit this model, we would be further hindered by the fact that this study
was not longitudinal in nature and would be measuring Preactional Phase fac-
tors (as self-reported by students) and Actional Phase factors such as Subtask
Generation and Implementation, Appraisal and Action Control.

To properly apply this process theory of motivation, more questionnaires is-
sued at different stages in the course, including after students had achieved
the IELTS score necessary to enter their target universities, would be neces-
sary. As Dérnyei and Otté (1998) write, “motivation is not so much a rela-
tively constant state but rather a more dynamic entity that changes in time,
with the level of effort invested in the pursuit of a particular goal oscillating be-
tween regular ups and downs.” (p. 45).

Since the 1990s, a plethora of studies attempting to investigate the complex
relationship between motivation and English language study by Japanese
leaners has been published. A study which provides great insight into this is

that of Benson (1991), whose survey of university freshman in Japan has been
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cited and built upon by many other studies. Kimura, Nakata and Okumura T.
(2001) investigated motivational factors across different demographics in
Japan from junior high school age to adults, and Taguchi, Magid, and Papi
(2009) tested the L2 Motivational Self System developed by Dérnyei and
Csizér and used the results to make comparisons and contrasts between
Japanese, Chinese, and Iranian leaners of English. In short, in this much re-
searched area, the data generated from our questionnaire could hardly make a
worthwhile addition to the large amount of high quality literature already avail-
able.

Also, in terms of primary motivations (reasons for wanting) to study abroad,
our data, as provided by the questionnaire, could not provide anything more
than the standard, established answers often given by Japanese students such
as those reported by Ono and Piper, (2004) i.e. wanting to improve language
ability, enhance future career prospects and experience foreign culture. The
various, although largely similar reasons for wanting to study abroad could be
investigated through the Dérnyei and Otté (1998) model as goal setting com-
prised of antecedents, wishes/hopes, desires and opportunities (p.47).
However, basically, there was not enough variation in the nature and lucidity
of these goals to make any worthwhile relative connections between ultimate
success and failure of students in the program.

Our questions also touched upon Japanese students’ anxiety regarding
studying abroad, as was more deeply investigated in the study of Schnickel,
Martin and Maruyama (2010). We found students had similar general con-
cerns regarding problems in communication, academic success and daily life
such as food and environment. For our purposes, we were not as interested

in the specific types of concerns, rather than the existence of concrete con-
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cerns itself as proof that students were genuinely thinking about the reality of
spending a year abroad and taking university classes in English. Again, we

could only best describe this as awareness.

Autonomy and Awareness

Next, closely linked to motivation is the concept of learner autonomy in lan-
guage learning, and we believe that this is a big part of what we are choosing
to call awareness. The questionnaire attempted to measure students’ aware-
ness of their own strengths and weaknesses and the amount and style of inde-
pendent study.

Phil Benson, building upon the works of pioneers in the field such as Holec
(1981), offers a definition of autonomy as, “the capacity to take control of
one’s learning” (2013, p.58) which should include three key aspects which
are, “learning management, cognitive processes and learning content” (2013,
p.58).

Attempting to make a more practical description and guide to learner auton-
omy in the context of formal language education, Little writes:

The development of autonomy in language learning is governed by three

basic pedagogical principles:

- learner involvement —engaging learners to share responsibility for the
learning process (the affective and the metacognitive dimensions);

- learner reflection —helping learners to think critically when they plan,
monitor and evaluate their learning (the metacognitive dimensions);

- appropriate target language use —using the target language as the prin-

cipal medium of language learning (the communicative and the
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metacognitive dimensions). (p. 2)

While the third aspect, appropriate target language use, is a key component of
the SGP English classes and IELTS preparation, it was not represented in our
questionnaire. A number of questions directly referred to the concepts of
learner involvement and learner reflection. However, for the purpose of our
questionnaire, we were not purely concerned with language learning, but all of
the steps and forethought necessary to study abroad.

Concerning cultural aspects, in that we are dealing exclusively with
Japanese learners, the work of Littlewood (1999), which posits the concept of
learner autonomy existing on a continuum between proactive autonomy and re-
active autonomy, was instrumental in the formation of our interpretation of our
questionnaire. In that students have entered the program and have been told
that they need to achieve of IELTS 5.5 or higher within a semi-fixed time
schedule to qualify to study abroad, reactive autonomy would seem the most
relevant. Of this, Littlewood writes, “This is the kind of autonomy that does
not create its own directions but once a direction has been initiated, enables
learners to organise their resources autonomously in order to reach their goal”
(1999, p. 75). However, other aspects of the course require proactive auton-
omy such as researching their destination university and selecting an appropri-
ate faculty to study in and preparing for this adequately. Analysing our
questionnaire results and classifying which aspects would count as either pro-
active or reactive, and the student$ propensities in each could also yield valu-
able insights.

Truly, developing learner autonomy must be a key goal of the SGP program.

It is a valid concept for students to be familiar with, and a key attribute for stu-
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dents to develop not only in preparation for studying abroad, but for success
while studying abroad, and especially as a way to maintain and continue to de-

velop their English ability upon returning.

Why Measure Awareness as a Composite Construct?

In summary, our overall goal in compiling this research was to connect re-
sponses to the questionnaire with the success of the students in successfully
reaching their IELTS goal and successfully applying to one of our exchange
partner institutions. In doing this, we hoped to find patterns, and ideally, early
indicators that without some intervention a student was at risk of failing to
achieve their goals. Also, we hoped to gain insights into the thoughts and prac-
tices of successful students in the hope of instilling these attributes in future
participants.

After examining the literature regarding motivation and autonomy in lan-
guage learning, we found that we could not quite find a model to match our
goals and the data set that we had obtained. So, narrowing our scope, and fo-
cusing on our overall goal of improving our program, combining the elements
of motivation and autonomy mentioned above, we settled on the term aware-
ness as a composite construct in order to best serve our individual purposes
and to help us more insightfully analyse our data.

In the case of this study, we therefore see awareness as encapsulating moti-
vation and autonomy but, also, being different from both. It is a term and a
construct that we apply to mean the consideration, knowledge and self-
directed acquisition of knowledge, self-reflection and diligence over time that
we have come to see is required of students to succeed in the SGP.

It was through this newly-conceived lens that we felt we had the best
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chance of both understanding our program and its students and subsequently
shaping and moulding the structure and educational philosophy of the program

in future years.
Research Questions

In this study, we set out to answer the following questions:

1) To what extent do students on the program demonstrate awareness about
their individual strengths and weaknesses?

2) To what extent do students on the program demonstrate the ability to re-
flect on their achievement and the effectiveness of their 2-week study
abroad in the Philippines?

3) To what extent do students on the program demonstrate awareness about
the study abroad options available to them and what they need to achieve
in order to study abroad?

4) To what extent can a link be identified between higher levels of awareness
and achieving a 5.5 on the IELTS test?

5) To what extent can a link be identified between higher levels of awareness
and achieving the goal of long term study abroad?

6) To what extent do three detailed case studies help us to better understand

the link between awareness and success?
* It should be noted that questions 4) and 5) are very similar and very much

influence one another but they are not exactly the same. This distinction will

be discussed in more detail later.
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Method

The first stage of the study was the collection of the data which was accom-
plished through the use of a questionnaire that students completed in class. A
decision was made to write the questionnaire in Japanese as opposed to
English and to have students write their answers in Japanese as well. There
were two predominant reasons for this. Firstly, it was felt that students would
be more capable of understanding and adequately responding to the questions
in their native language. Secondly, since the class in which they completed it
was an English class, we wanted to differentiate the activity as much as possi-
ble from other elements of the class.

Shortly after completion of the questionnaire, interviews were held with
students to discuss their responses and to clarify any elements that were un-
clear. Students were given the opportunity to speak in Japanese or English in
these interviews and to develop their responses where possible. Efforts were
made to be consistent with questioning across all the interviews and for mini-
mal leading on the part of the interviewers in order to avoid confirmation bias.

The questionnaires were subsequently anonymised by replacing the
students’ names with numbers generated at random. Responses were quanti-
fied by way of a scale generated prior to the completing of the questionnaires.
Students were assigned scores in the four sections as well as an overall score
and these were recorded in a password protected Excel spreadsheet. Where
the two authors disagreed over an individual score, an average was taken of
the two scores. This occurred several times.

Preliminary analysis of these scores indicated a relatively wide range,

although it was not possible to fully examine any correlation with success in
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studying abroad at this stage since the program was still in process and stu-
dents were still regularly sitting IELTS tests.

As this was a new program at the university, there was little in the way of
concrete deadlines or criteria for when students would have been deemed to
be either in or out of the program. This presented an issue for us in that we
needed a tangible cut-off date in order to analyse the data against success in
studying abroad. To circumvent this issue, we settled on the end of the aca-
demic year as a reference point.

Originally, we had planned to separate the students into two groups,
“Studying Abroad” and “Not Studying Abroad”. Since some students were in-
decisive and due to the absence of clear criteria as to whether or not students
were able to continue with the program, it was decided to include a third cate-
gory, “Maybe Studying Abroad” for students who had neither achieved a place
by the end of the academic year nor formally dropped out.

The group labels ‘A’, ‘B’ and ‘C’ were then adopted as a more practicable
shorthand. ‘A’ represented students who had made an explicit decision not to
undertake long term study abroad. ‘B’ represented students who were still
planning to undertake long term study abroad but had not yet met the require-
ments to do so or whose decision was unclear. ‘C’ represented students who
had achieved the requisite criteria and had submitted a study abroad applica-
tion.

We both had prior experience of the students and were working alone so it
was necessary to be conscious of any potential bias in our interpretation of stu-
dents and the data. Since the data was confidential, this limited our ability to
share it beyond ourselves or to

“[voice our] prejudices and assumptions so that they can be considered
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openly and challenged” (Norris 1997 p. 174). As a result, we tried to discuss
any potential bias amongst ourselves and to reexamine the data where it was

felt that this was a concern.
Results and Analysis

1. Evidence of Awareness of Strengths and Weaknesses

Students’ awareness of their own strengths and weaknesses was assessed
through five yes/no questions, designed to examine the triangular relationship
between three key areas: their individual IELTS section scores, their own
perception of their strengths and weaknesses and the study that they were ac-
tually doing. This section was scored out of five with one point being assigned
to each question. Where the two reviewers differed in opinion as to whether
to award a point, a half point was awarded. Scoring for this section ranged from
0 to 5.

The criteria were as follows:

1) Are they doing any study?

2) Does their amount of study reflect the distance from their target IELTS
score?

3) Is their study balanced towards their self-perceived strengths and weak-
nesses? (Students were asked to identify these earlier in the question-
naire)

4) TIs their study balanced towards their actual IELTS section scores?

5) Is their study likely to be effective?
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Table 1
Student Awareness Scores for Strengths and Weaknesses
Not studying Maybe Studying Definitely Studying
Abroad (A) Abroad (B) Abroad (C)
0 2 1
1 4 2.5
0 1.5 3.5
0 4.5
2
0
2
2
3
4
rn=14 n=2.5 2©=2.88

The overall average score was 1.94 points out of 5 (6=1.5). Group A had a
mean score of 1.4 points (6=1.43). Group B had a mean score of 2.5 points
(0=1.32). Group C had a mean score of 2.88 (0=1.49).

Whilst the dataset is small, there are a few observations that are worth not-
ing. Firstly, whilst the Group B and C scores are quite similar, there is a large
difference observable in the lowest group. Indeed, within that group, there are
four students who were doing no study at all.

It is possible and arguably likely that at least some of these students had al-
ready given up on studying abroad. Interestingly, at the questionnaire stage,
all but two students on the program had reaffirmed their commitment and in-
timated that they were still attempting to study abroad. Given that only one
student in Group A had achieved a qualifying IELTS score (and so might have
a reason to stop studying), this data appears to show a discrepancy between
what students were telling us about their commitment and the reality of how

much time and effort they were dedicating to study.
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Additionally, since scoring any points at all is contingent on doing some
study (and therefore scoring one point in the first question), it is perhaps also
worth examining the data of only the students who were doing at least some
study separately.

Removing the students not doing any study at all from Group A brings all
the group averages much closer together. Group A students scored 1.67 out
of 4, B group students scored just 1.5 out of 4 and C group students scored
1.88 out of 4 on average from the remaining questions (although one student
from Group C had already achieved a qualifying score and may have reduced
their study).

Taking the above into consideration, it does seem clear overall that students
in general were either not doing enough study or that the study they were
doing was not well enough targeted to the areas they most needed to work on

to achieve their target scores in the IELTS test.

2. Evidence of Ability to Reflect on Philippines Experience

Students’ ability to reflect on their study abroad experience was assessed
through their answers to five open questions. Students were scored on a scale
from 0-5 for each question resulting in a total score of 25. This score was sub-
sequently divided by 5 to give a final score out of 5 points. These scores were
recorded to 1 decimal place. Where the two reviewers differed in opinion as
to the score, the average score was recorded for that question (e.g. if
Reviewer A gave a 3 and Review B gave a 4, a score of 3.5 was recorded).

The scoring scale was as follows:
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Table 2
Philippines Experience Scoring Scale
Score Description
0 No awareness/ failure to respond
1 Brief nonspecific (e.g. English Improved)
2 Not specific but mention of individual skill or ability including grammar / vo-

cabulary / course structure / learning environment

3 Slightly specific mention of skill / ability / test section / course structure /
learning outcome / learning environment

4 More detailed response mentioning skill / ability / test section / course
structure / learning outcome / learning environment

5 Very detailed response mentioning skill / ability / test section / course struc-
ture / learning outcome / learning environment and analysis of personal
learning outcome

The questions were as follows:

1) Please describe your experience in the Philippines

2) What new things did you learn?

3) What English skills did you improve ?

4) TIs there anything that you wished you had been able to improve that you
couldn’t improve?

5) What was the reason that you could not improve this?
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Table 3
Student Awareness Scores for Philippines Study Abroad Experience
Not studying Maybe Studying Abroad Definitely Studying
Abroad (A) (B) Abroad (C)
2.2 2.8 3.3
1 3.6 4
2.3 2.8 2.4
1.4 3.6
3.8
3.8
2.7
2.9
2.5
4
7©=2.66 2©=3.07 2©=3.33

The overall average score was 2.89 points out of 5 (6=0.88). Group A had a
mean score of 2.66 points (6=0.95). Group B had a mean score of 3.07 points
(0=0.57). Group C had a mean score of 3.33 (6=0.8).

In general, the students’ scores in this section were quite closely grouped
together with no individual student achieving above a 4.0. One possible expla-
nation for this is that the scores are scaled and then averaged as opposed to
the binary data found in research question one. Averaging non-binary data may
have tended to push scores towards the middle of the scale.

There is, however, a clear increase in scores from the 2.66 average in Group
A, through 3.07 in Group B and finally up to 3.33 in Group C. This data set
would therefore suggest a link between students being more aware and
achieving their goal of studying abroad. Those who provided more detailed
analysis and reflection of their learning experiences are more likely to be
found in group C than in the other two groups.

Further inspection of the data provides some interesting findings. Of the
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three high scores in Group A, all belong to students who were not prevented
from studying abroad simply by their test scores (the case for the majority of
this group). In fact, the highest scoring student in Group A, Student 11, was
the only student to achieve a qualifying score to study abroad but elect not to
do so. Had this student decided differently, he/she would have been placed in
Group C and the correlational link would have been more pronounced.
Additionally, the data generated within the confines of research question
two provides a more general insight which may warrant further study.
Students 9 and 13 both demonstrated very high awareness about the trip to
the Philippines and each dropped out of the program immediately upon their
return (just after commencing this study and completing the questionnaires).
Both appear to have reflected quite deeply on their experiences and perhaps
decided that study abroad was not for them. They subsequently made a clear

and expedient decision not to continue with the program.

3. Evidence of Awareness of Study Abroad Options and Requirements
Students’ awareness of their study abroad options was assessed in two ways.
The first established whether they had chosen a specific university and course,
whether they were aware of the entry requirements and whether they had
given adequate consideration for those decisions. Students had previously
been given access to a list of exchange partner universities and their require-
ments.

For the first assessment, students were firstly given a point for selecting a
course and university. They were then given two points for a clear reason or
one point for a vague reason for the course element and then the same for the

university element for a maximum total of five points.
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The second assessment established whether or not students had thought
about the likely challenges involved in studying abroad in a foreign country.

To establish this, they were asked two questions.

- Other than IELTS study, what English skills do you think you need to improve
to keep up with classes and function in daily life while studying abroad ?
- Other than English ability, what other skills or knowledge do you think you

need to improve to prepare to study abroad ?

The purpose of these questions was to separate those students who had
clearly thought about and researched the long-term study abroad experience
from those with vaguer notions of wanting to study abroad or travel.

The scoring for the second assessment gave one or two points for each of
the two questions. For each, one point was given for a relevant but brief or
non-specific answer, whereas a specific, detailed answer was awarded two
points.

A final bonus point was available for any specific reference to the overseas
university environment, such as a different classroom learning style. The pur-
pose of the bonus point was to try to differentiate perceptions of long term
study abroad as a study experience as opposed to simply a travel or life expe-
rience. A total of five points was awarded for this assessment.

Combining the two five-point assessments, there was a combined total of
ten points for this section. Where the two reviewers differed in opinion as to
the score, the average score was recorded for that question (e.g. if Reviewer

A gave a 2 and Review B gave a 1, a score of 1.5 was recorded).
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Table 4
Student Awareness Scores for Study Abroad Options and Requirements
Not studying Maybe Studying Definitely Studying
Abroad (A) Abroad (B) Abroad (C)
1 2.5 3.5
2 3 7
2 7 9
4 8
0
3
5.5
5.5
5
4
n=3.2 n=4.17 27=6.88

The overall average score was 4.24 points out of 10 (c=2.51). Group A had
a mean score of 3.2 points (c=1.92). Group B had a mean score of 4.17 points
(0=2.47). Group C had a mean score of 6.88 (0=2.39).

What is clear to see from the data is that the scores of those who success-
fully achieved study abroad places were considerably higher, with 75% of this
group scoring 7 or above out of 10. Interestingly, one student in this group
scored much lower, even below the average of Group B. In fact, this student
had not thought at all about which university to study at, scoring zero for the
first section. Ultimately, the student went on to choose a university with
lower-than-standard entry requirements, giving this as a reason for the choice.

Despite this outlier bringing it down, the average score for Group C remains
considerably higher than for the other two groups, with three of the four
scores in the group representing the highest three scores in the survey for
this section. This suggests that this data could potentially be a useful indicator

of the likelihood of success for students in future programs.
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Although the dataset is small, it would seem that students who have a clear
idea of the university and course that they wish to pursue and the challenges
associated with that will have a better chance of ultimately achieving a study

abroad place there.

4. Overall Awareness and IELTS Score

An IELTS overall score of 5.5 is considered important in the program since
this score essentially ensures the availability of a study abroad place for that
student, although he/she may decide not to take it. Whilst it is possible to
study abroad with a 5.0 (as one student did), there are significantly fewer op-
portunities to do this and acceptance is on a case-by-case basis.

IELTS scores alone do not, however, indicate a success as far as the univer-
sity is concerned. A student is deemed to be “successful” in the program if
he/she undertakes long term study abroad, regardless of the IELTS score that
is achieved. We have therefore decided to examine this in detail in research
question 5.

Nevertheless, we decided that IELTS attainment and awareness was an area
worth briefly exploring and so split the students into two groups (those who
achieved an IELTS Overall score of at least 5.5 and those who did not) in

order to examine the data.
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Table 5
Student Overall Awareness Scores Grouped by IELTS Score
No IELTS 5.5 IELTS 5.5+
3.2 12
4 13.5
4.3 14.9
5.4 16.1
5.8
6.8
10.2
10.4
10.5
7.8
7©=6.84 n=14.13

This table illustrates students’ overall awareness score (from a maximum total
of twenty points, comprised of the five points for each of research questions 1
and 2 and the 10 points from research question 3).

A clear distinction in average awareness score is evident. Those in the
IELTS 5.5+ group had an average awareness score of 14.13 out of 20 whereas
the other group managed only 6.84 on average.

It appears therefore that there is a strong link between students who scored
highly for awareness and in their achieving this milestone in the IELTS test.
The precise reasons for this would need significant further investigation and
are not the major focus of this study.

It is also not entirely clear whether it is the awareness or the achievement
that comes first. It may be that aware students actually score better or that
only students who feel they have a chance of success go to the effort of making
themselves aware. Equally, students with low awareness scores may have al-

ready given up. We can, however, conclude that, at least in principle, the more



NBSCAERE 211

able students are also more aware.

5. Overall Awareness and Study Abroad

Since the goal of the program is to give students the opportunity to pursue
long term study abroad, the impact that awareness has on this was the primary
area of interest in this research. Once again, there is clear evidence of more

awareness the closer a student gets to studying abroad.

Table 6
Student Overall Awareness Scores Grouped by Study Abroad Status

Not studying Abroad Maybe Studying Definitely Studying
(A) Abroad (B) Abroad (C)
3.2 7.3 7.8

4 10.6 13.5
4.3 11.3 14.9
5.4 16.1
5.8
6.8
10.2
10.4
10.5
12
©=".26 ©=9.73 £©=13.08

This table also illustrates students’ overall awareness score up to a combined
maximum total of twenty points. Again, it is comprised of the five points for
each of research questions 1 and 2 and the 10 points from in research question
3.

Group A had an average awareness score of 7.26 out of 20, Group B had 9.73
and Group C had 13.08. If the groups are examined more closely, some inter-

esting details emerge. The range of scores in Group A is wide (0=3.22) and,
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thus, it is telling to look at the specifics of those at each end of the scale.

Four students in this group scored over 10 points and three of them chose
at a very late stage not to study abroad, one of whom who had an IELTS quali-
fying score. Interestingly, of the lowest four awareness scores in this group,
three (3.2, 4 and 5.4) belonged to students who also took a long time to decide
not to pursue studying abroad. The two students in the middle (5.8 and 6.8)
both decided to drop out of the program immediately after the questionnaires
and interviews.

One possible explanation for the range of situations in Group A is that those
with very little awareness showed little evidence of the motivation to study
abroad but also a lack of reflection on their chances of being successful so did
not quickly drop out. Those in the middle also had little invested in the pro-
gram (so demonstrated relatively low awareness) but, crucially, had enough
awareness to know that either their chances of achieving a qualifying score
were low or that they did not wish to study abroad. As a result they made a
quick decision to drop out.

Finally, it may be that the most aware students in the group knew more
about what was required and their own strengths and weaknesses and so were
more likely to stick with the program to try and improve their English to the
extent that they could achieve a study abroad place. They only left the pro-
gram at a late stage when they were unable to do so.

In fact. the higher scoring members of Group A who left the program at a
late stage had similar scores to those in Group B (average=9.73, 0=2.14).
This might be expected since there is not a great difference between these
groups. Both spent a protracted period of time in the program but did not

achieve a study abroad place by December, the only difference being that
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Group B students opted to continue with the program into the new year".
Group C students have a very high average score of 13.08. In practice this
means that these students mostly had very high awareness of the university
they wanted to attend, the course they wanted to pursue, their strengths and
weaknesses and the type of and amount of study required to bridge the gap be-
tween their existing level and that required to secure a place.

It is worth noting that these students did not begin the program with the
highest IELTS scores but that their motivation and commitment to self-
improvement was observed to be strong from an early stage. Given that the
success of the program is determined by the number of students in Group C,
it is certainly feasible from the data that increasing future students’ awareness
scores to the levels found in this group may result in more students studying

abroad.

6. Case Studies

In addition to the more quantitative analysis employed above, it was felt that
a brief qualitative case study from each group may help to provide additional
context. We elected to examine the student in each group who fell nearest to
the group mean, hoping that this would be close to representative. The data

for each of the three students can be found in the table below.
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Table 7
Case Studies of Three Students
IELTS | IELTS | 1ELTS | Juner | Sept- | June- o reness| Study
Group | Student June* | Sept* |Oct/Nov* Sept Nov Nov Scor Abroad?
une °p Lo Change | Change | Change core oac:
A 9 17 17.5 N/A +0.5 N/A N/A 6.8 NO
B 10 19 18.5 18.5 —0.5 0 —0.5 10.6 MAYBE
C 5 17 19 19.5 +2 +0.5 +2.5 13.5 YES

* Sum total of band scores for all four sections

Student 9 began the program with an English level somewhere towards the
middle of the group. This student displayed early enthusiasm despite shyness
in group speaking activities and visited the study room quite regularly to talk
one-to-one with the teacher. The student saw modest improvement in IELTS
score between June and September.

In general, therefore, progress was relatively good with the English learning
elements of the course and the student appeared reasonably motivated to im-
prove his/her English, at least in class. This was in contrast to the choosing
of a university, with the student having to be repeatedly cajoled into making
decisions and meeting deadlines. The student was also not doing any English
study outside class (scoring 0 out of 5 in this section). We were unsure about
the student’s genuine commitment to long term study abroad for this reason.

In other areas of the questionnaire, the student scored very highly for
awareness of experiences in the Philippines (3.8 out of 5) but poorly in other
sections, notably scoring just three out of ten for the study abroad questions,
having neither chosen a study abroad university nor a course.

In fact, the student dropped out of the program almost immediately after
completing the questionnaire and interview. Various reasons were given, the

sum total of which being that the student simply did not have the motivation
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to study abroad and that the reluctance to make decisions and experiences in
the Philippines had indeed been part of that.

Student 10 also began the program with an English level somewhere to-
wards the middle of the group. Although generally positive, this student had
a strong tendency to speak in Japanese and appeared to dislike speaking in
English, perhaps due to embarrassment or nerves. Homework assignments
were completed but class participation was relatively weak with frequent
Japanese being used and frequent reoccurrences of the same mistakes on as-
signments, despite instruction, explanation and other students improving in
those specific areas (indicating this was likely not an overall teaching issue).

The student appeared to have little confidence in his/her English ability al-
though a reasonable amount of self-study was reported around the time of the
questionnaires (the student scored 4 out of 5 for this section). Evidence of
this study however quickly faded away as the Autumn semester progressed.

The student had chosen a target university and course but appeared to have
put little thought into the decision. Furthermore, given the admissions re-
quirements, achieving a place there with his/her English proficiency and
amount of study was very unlikely. The student seemed not really to appreci-
ate this or to be lacking in motivation or understanding of how to change this
situation. The combined score of three out of ten for awareness of study
abroad options illustrates the limited amount of consideration the student had
invested.

The student opted to continue within the program but at the time of writing
still does not have a clear goal of where and what to study and our observation
is that English improvement appears to have stalled. It is our view that this

student has a general desire to undertake long term study abroad but either
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does not really believe that he/she can improve to the requisite level or lacks
the real motivation to do so. The student appears to have had some awareness
at various stages in the process but has not been able to act decisively upon it.

Student 5 entered the program with an English level below average com-
pared to the other students and with no experience of studying abroad. The
student was, however, evidently very motivated from the outset, frequently
asking questions about both the English language and study abroad where he/
she felt that his/her knowledge was lacking.

Further evidence of this student doing what we might call building aware-
ness was in his/her consultation with older, more experienced students from
the first intake of the program and from university staff. The student also
showed significant evidence of doing research into study abroad options,
courses and requirements at an early stage.

The student showed an impressive awareness and ability to reflect on the
short-term study abroad trip to the Philippines, scoring four out of five for this
section. By the time of the questionnaires, the student, through research and
consultation, had also managed to develop a very clear picture of the university
and course at which he/she wished to study and gave clear reasons for want-
ing to do so, scoring a full five out of five for this section.

Motivation was evident in the student’s self-study in that the quantity was
high but there was a definite lack of awareness in terms of how these efforts
should have best been directed. The student scored only 2.5 out of 5 in this
section of the questionnaire. However, upon being made aware of this, he/she
clearly acted upon the feedback given in the interviews as subsequent study
was much better targeted.

Notably, the student showed a very large improvement in overall IELTS
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score, very likely as a result of these efforts, and this was enough for the stu-
dent to meet the entrance requirements for the chosen university. A success-
ful application was subsequently made, and the student will soon commence

long-term study abroad.
Limitations of this Study

One of the primary limitations of this study is that the sample size is small, so
it is difficult to infer much in the way of patterns even within this specific con-
text. In this case, we were constricted not only by a limited pool of students
to assess but also in our capacity as researchers, having to conduct this re-
search by ourselves and alongside the numerous other tasks carried out by
university teachers running this type of program.

Furthermore, as discussed in the case of motivation, there are significant
difficulties in adequately measuring any type of awareness across the span of
a year. Logistically, it was only possible to quantitatively measure awareness
at a fixed point in time (in the questionnaires). As can be seen, particularly in
the case of Student 10, our data does not really allow for fluctuations through-
out the year. These might come in the form of changes in motivation which
can have a direct impact on the amount of research and self-study students do
or in their self-reflection, both key elements of our composite construct of
awareness. Such measurements can also fall short where students change
plans, such as their target university or course, since a large part of the previ-
ous knowledge and awareness they have developed will no longer apply to the
new context.

Finally, although we have done our best to more clearly define the aware-

ness paradigm within this specific context, measuring this both quantitatively
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through the questionnaires and contextually through observation and inter-
views proved to be very difficult and is far from an exact science. The above
notwithstanding, we both strongly agree that the awareness levels as meas-
ured within this study are at least broadly congruous with our combined expe-

riences of working with these students for the last year.

Conclusion

As far as self-study is concerned, the data indicated that there were not espe-
cially large differences between students and that even students who were
studying a lot were not necessarily channeling that study as effectively as they
could have been. Students in general lacked awareness about the type of study
that they needed to be doing.

Students’ awareness in terms of their reflection on the Philippines trip
showed a weak correlation with success but was perhaps most illuminating in
the case of the two students who showed high awareness surrounding this ex-
perience and who quickly dropped out. This suggests that the trip may act as
quite a useful preview of what studying abroad in an English-speaking environ-
ment is like and may build students’ awareness to the extent that they are
more capable of deciding whether they are either motivated or capable enough
to study abroad. Furthermore, utilising such questionnaires in the future may
prove to be a useful diagnostic tool for teachers to measure students’ motiva-
tion and capacity.

The analysis of students’ selection of a university and course as well as their
awareness of what long term study abroad is likely to involve proved insight-
ful. There was a strong correlation between students who scored well in these

areas and success in the overall program. Increasing awareness in these two
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areas certainly appears to be a sensible focus with future students.

Whilst there is a strong correlation between overall awareness and IELTS
score, in this specific context it is attaining the goal of studying abroad that is
the more relevant consideration, especially given the existence of a student
with a qualifying score who elected not to study abroad and would therefore be
deemed unsuccessful within this program.

Fortunately, and perhaps unsurprisingly given the IELTS requirements for
entry into study abroad programs, the correlation between awareness and
studying abroad is similar to the correlation with IELTS scores. Since it is
true that those with higher awareness scores are more likely to study abroad,
increasing awareness in future students may indeed lead to greater program
success, perhaps particularly if raising awareness is targeted at students like
those in Group B.

Additionally, as was seen in the overall awareness scores for Group A, there
may be ancillary benefits in improving awareness for students who are un-
likely to study abroad. Encouraging these students to think more deeply about
their abilities, study patterns and the realities of the program may help to avoid
situations where students coast along without making decisions, occupying
limited teaching and logistical resources in the process which could otherwise

be directed towards students more motivated and able to study abroad.
Application for Future Iterations of the Program

In this year’s program, some successful students came from a long way “off
the pace” to achieve their goals, a feat that their initial scores alone would not
have predicted occurring. Equally, some students who appeared to be on track

ended up missing their goals when their early test scores suggested oth-
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erwise. With a group of new students of varying ability levels, the vast major-
ity of whom require significant improvement in order to reach a goal within a
tight time frame, it seems that analysis of test score patterns alone is likely to
prove inconclusive.

As a result, one way in which measurement of awareness might help in fu-
ture is in identifying potential ‘problem students’ at an earlier stage in the pro-
gram. The research suggests that examining students’ awareness levels early
on may help in highlighting potential interventions or changes in strategy that
could be adopted by the university. Since all universities have limited time and
resources, being able to better allocate them to the students who need them
most and in the most effective way possible is likely to positively impact the
overall success of the program.

Furthermore, efforts can be made to incorporate activities and procedures
designed to increase the overall level of awareness in future iterations of the
program. In doing so, it is hoped that more effective and extensive self-study
can be encouraged and that the more labour-intensive practice of having to
spoon-feed students with what they need to succeed can be reduced.

Some practical examples of this might be:

® Encouraging students to research and choose a specific university and
course earlier in the program and ensuring that they are fully aware of the
requirements for entry

® Introduction of self-study plans with tangible goals and needs-based ac-
tivities

® More frequent meetings with students to discuss their progress and self-

study plans
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® More peer-correction and self-evaluation of writing and speaking tasks to
increase self-awareness of strengths and weaknesses

® More candid explanation to students of their chances of success or failure
with reference to concrete examples from previous years for comparison
(reference to required study hours etc.)

® A greater emphasis on the amount of self-study hours required and, in
particular, the areas on which these should be concentrated

® [ess emphasis on test scores in communication with students and in their

periodical university evaluation (grading, for example)

Note

1) Timetabling also impacted on some students’ ability to continue
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Abstract

THE USE OF JAPANESE WORDS AND
EXPRESSIONS IN SPANISH DATA PROCESSING
AND CORPUS LINGUISTICS

ALVAREZ PEREIRA Abel

One of the evolutionary processes of languages is the incorporation of for-
eign words to designate concepts that they lack. Some languages are more
open to incorporating new words than others, but practically all languages are
affected by this process. Although sometimes the incorporations face resis-
tance from some part of the population, there are many cases in which these
new words undoubtedly make a great contribution to the language and are part
of the greater cultural exchange.

In this paper we will analyze from a diachronic and quantitative perspective
the use of words from the Japanese language included in the dictionary of the
Real Academia de la Lengua Espariola (DRAE) that we will call “Japonismos”
in Spanish language.

Through a preliminary search in the Corpus Diacrénico del Espariol
(CORDE) and in the Corpus de Referencia del Espasiol Actual (CREA), we will

establish a thematic classification of “Japonismos” with the intention of



ESTUDIO DEL USO DE PALABRAS Y EXPRESIONES DE------

facilitating a possible semantic interpretation towards subsequent analysis. Al-
though our work is limited to the words from the Japanese language that ap-
pear in the DRAE, we consider adding an annex with a list of Japanese words
that do not appear in the consulted corpus extracted directly from different pe-
riodical publications and articles related to Japan and Japanese written in Span-
ish. This is not only intended to make clear the shortcomings of the corpus
consulted in relation to Japanese terminology but it is expected to serve as an
alternative guide for a better understanding of “Japonismos” in possible future

investigations.
1-INTRODUCCION

En este trabajo analizaremos desde una perspectiva diacroénica v cuantitativa
el uso de palabras procedentes del idioma japonés inclu'das en el Diccionario
de la Real Academia Espafola de la Lengua (DRAE) que denominaremos
“japonesismos””.

A través de una buisqueda preliminar en el Corpus Diacrénico del Espafol
(CORDE) y en el Corpus de Referencia del Espafol Actual (CREA),
estableceremos una clasificacién tematica de “japonesismos” con la intencién
de facilitar una posible interpretacién semantica de cara a analisis posteriores.
Si bien nuestro trabajo se limita a los vocablos procedentes de la lengua
japonesa que figuran en el DRAE consideramos afadir al final del mismo un
anexo con un listado de vocablos japoneses que no aparecen en los corpus
consultados” extraido directamente de distintas publicaciones periddicas y
articulos relacionados con Japén v la japonologia escritos en espanol. Con ello
no solo se pretende hacer evidentes las carencias de las que adolecen los

corpus consultados en relacién a la terminologia japonesa, sino que se espera
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que pueda servir de gufa alternativa para una mejor comprensiéon de los
“japonesismos” en posibles andlisis futuros. Es preciso senalar que una
bisqueda con otras herramientas nos pueden dar resultados diferentes a los
aqui expuestos, por eso consideramos este trabajo como un punto de partida
para futuras investigaciones que completen y corroboren los resultados
presentados.

Sin duda, el interés que ha tenido Occidente, especialmente desde finales
del siglo XIX, por conocer la cultura japonesa, ha sido decisivo a la hora de
adoptar 1éxico japonés correspondiente a conceptos que no existian en las
lenguas occidentales. Durante las ultimas décadas, especialmente a partir de
los afios ochenta del siglo pasado, se difunden por América y Europa conceptos
como zen y hay un interés cada vez mayor por conocer y practicar actividades
como ikebana o kends.” Debido a la adopcién de estas practicas, al desarrollo
y difusién de aficiones como el manga vy el anime y la inclusién de comidas
como el sushi o el sashimi en nuestra dieta, los paises occidentales han tenido
que tomar prestado y aprender el significado de algunos “japonesismos”.
Asimismo, el acercamiento de la cultura japonesa a la nuestra por medio de
programas y series de television, la progresiva apertura de dojos y
restaurantes o la creacién de editoriales dedicadas en exclusiva a la difusién de
la historia y de la literatura nipona (como Shinden o Satori) han obrado en
beneficio de la llegada de este nuevo 1éxico.

Los origenes de la influencia lingiiistica japonesa en espafiol no estin
claramente datados, si bien algunos investigadores se remontan al Siglo de Oro
espafiol (véase Tai Wan, 1992), cuando, aunque muy timidamente, aparecen
en obras de Lope de Vega, como en su comedia Los primeros mdrtires del Japon

(fechada entre 1617 y 1619) o en su breve relacién en prosa acerca del
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martirio de religiosos ibéricos en esas tierras, titulada Triunfo de la fe en los
reinos del Japén (1618). En dichas obras, términos como katana o bonzo estan
ya presentes. Igualmente, los términos como japon, en funcién de adjetivo, o
japonés, aparecen en escritos de Baltasar Gracidn y en la obra de Pedro
Ordoniez de Ceballos Viaje del Mundo, en la que se nos dan algunas nociones
no solo de vocablos nipones sino también de la geografia, el arte y la cultura de
Japon.

Con todo, a pesar de la notable presencia ibérica en Oriente, no serd hasta
el surgimiento del “Movimiento Modernista”, que transcurre sobre todo entre
los afios 1890 y 1910, que Japén adquirird un peso especifico en la literatura y
en la moda del momento, gracias a la tendencia orientalista del movimiento,
apasionado por todo aquello que es exético, diferente y distante. En esta época
se empieza a tener interés también por las diversas expresiones de la singular
tradicién teatral japonesa, como los dramas Noh y las obras de teatro
Kabuki.

Ya en el siglo XX, ser4 a partir de la década de los ochenta cuando Occidente
vuelque su mirada hacia la cultura japonesa més tradicional como sucede con
la ceremonia del té, denominada sado, o el cultivo de drboles en miniatura, los
bonsai. Estas actividades se unen al notable aumento de interés por el
pensamiento filoséfico y religioso del zen, una rama del budismo, religion
mayoritaria de Jap6n junto al sintoismo. Por ultimo, cabria destacar la nutrida
presencia de términos relativos a la cocina japonesa que constituyen, sin duda,
un reflejo de la difusién internacional que en los dltimos anos ha alcanzado el
arte culinario japonés. A la popularidad de la cocina se le suma la presencia de
diversas artes marciales, en las que el uso de un vocabulario especificamente

japonés forma parte de la comunicacién entre profesor y alumnos.
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En nuestro trabajo empezaremos haciendo una definicion de los corpus
utilizados asi como el listado de vocablos que hemos encontrado y a partir de
aqui nos centramos en el analisis, organizacién vy clasificacion de los datos para
terminar con las conclusiones extraidas y las posibles lineas futuras de

investigacion.
2-METODOLOGIA

La metodologia empleada en este estudio estd basada en el uso de corpus.
Para definir un corpus lingiiistico tomaremos la definicién de Aston y Burnard
(1998, pp. 5-6), quienes lo definen como “the body of written or spoken ma-
terial upon which a linguistic analysis is based”. Igualmente valida es la

definiciéon mas exhaustiva de Sanchez (1995, pp. 8-9):

Un corpus lingiifstico es un conjunto de datos lingiiisticos (pertenecientes
al uso oral o escrito de la lengua, o a ambos), sistematizados segin
determinados criterios, suficientemente extensos en amplitud ¥y
profundidad de manera que sean representativos del total uso lingiiistico
o de alguno de sus ambitos, y dispuestos de tal modo que puedan ser
procesados mediante ordenador con el fin de obtener resultados varios y

utiles para la descripcién del anilisis.

Esta definicién afiade dos ideas importantes: la representatividad del corpus
vy la informatizacion de los textos para que puedan ser manipulados con
facilidad. En resumen, entendemos el corpus como un conjunto de textos
orales y/o escritos de diferentes géneros representativos, procesados

informéticamente para poder utilizarlos con fines de investigacién o analisis
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lingiiistico. Cabe senalar, de todos modos, que un corpus tiene sus
limitaciones, como apunta Sanchez (1995, p. 25):

a- “un idioma es un sistema abierto (...)” y el corpus estd limitado en el
tiempo.

b- “Un corpus no puede recoger el 100% del uso lingiiistico”, esto es, no
abarca todos los posibles enunciados de una lengua.

c- Sobre su representatividad “la fiabilidad de un corpus sobre la frecuencia
debe entenderse con limitaciones”.

d- “El analisis del corpus se sustenta de manera preponderante en los
listados de frecuencias y en las concordancias y palabras en contexto”. Aqui el
papel del investigador es determinante para categorizar las concordancias y
reordenar los resultados.

e- “El corpus presenta una cantidad ingente de datos”. Es preciso, saber
con exactitud qué y cémo se hacen las bisquedas debido a la gran cantidad
de informacién.

f- “... el corpus lingiiistico no debe equipararse al concepto de norma.” El
corpus nos muestra el uso que se hace de la lengua de manera sincrénica o
diacrénica.

Teniendo en cuenta estas premisas en cuanto a las limitaciones del corpus,
para nuestro estudio hemos escogido los siguientes corpus lingiiisticos:
Corpus de Referencia del Espafiol Actual (CREA) y el Corpus Diacr'nico
del Espanol (CORDE). Pasaremos a ofrecer de de forma esquemdtica las

caracteristicas de cada uno de ellos.

CORDE:

Recoge textos de todas las zonas geogrificas donde se utilizé el espanol
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desde el comienzo del idioma hasta el afio 1975, afio desde el que los textos
son recogidos por el Corpus de Referencia del Espafiol (CREA). La recogida
de textos para el CORDE empezé en el afio 1994 y se han contabilizado, hasta
abril del 2005, 250 millones de registros. El género de los textos se engloba en
prosa vy verso y dentro de estos en narrativos, liricos, dramaéticos, cientifico-
técnicos, historicos, etc. Los criterios de seleccion de textos son los siguientes:

MEDIO: Libro y prensa

ORIGEN : Espafia, Hispanoamérica y espanol sefardi y otros.

MODO: Prosa y verso

EPOCA: Origenes hasta 1491; 1492-1712 y 1713-1974.

GENEROS: Prosa y verso, cada uno de ellos subdivididos también en

diferentes géneros.

CREA:

Esta compuesto por textos escritos y orales que contienen més de 160
millones de formas (mayo de 2008). Los textos estdn datados desde el afio
1974. El origen de los textos escritos es variado, literario, periodistico, etc.

Los textos orales son transcripciones televisivas y radiofénicas. El interface te
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permite realizar buisquedas de palabras y expresiones asi como de las
frecuencias de aparicién de estas. También puedes realizar bisquedas de

frecuencias de uso y estudiarlas segtin la época o el pais.

Haciendo uso de estos dos corpus, nuestro estudio se centra en la bisqueda
de un total de 37 “japonesismos”, los tnicos que aparecen el DRAE obtenidos
a partir de la bisqueda del listado que presentamos en el anexo y que
recordamos pertenecen a la busqueda personal de vocablos japoneses en
espanol en textos, es decir debemos considerar algiin margen de error en la
posible ausencia de alguno de ellos. Cabe tener en cuenta que de todo el léxico
japonés encontrado que se usa en espafiol solamente una pequena parte se
incluye en el diccionario. Ofrecemos a continuacién un listado compuesto por
dichas palabras y sus variaciones ortograficas. En nuestra btisqueda hemos
obivado los términos en plural pero si hemos anadido las distintas grafias de un
mismo vocablo. Seguimos el orden alfabético en funcién del DRAE
(consultado entre mayo v junio de 2014) a la hora de ofrecer la base léxica
de este estudio: aikido, biombo, bonsdi, bonzo, bushido, caqui (kaki), dan,
futon, geisha, haiku/haiku, haraquiri (harakiri), ikebana, judo (yudo),

judoka (yudoca), kabuki, kamikaze, karaoke, karate/kdrate, karateka
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(karateca), catana, kendo, kimono (quimono, quimoén), manga, mdque
(zumaque), nipon/na, sake (saque), samurai (samurdi), sintoismo, sintoista,

sudoku, sumo, sushi, tatami, tofu, tsunami, yen, zen.
3-ANALISIS DE LOS DATOS

Usando la lista de palabras de origén japonés recogidas en el DRAE,
proporcionada en la seccién anterior, mostraremos solamente los resultados de
aquellas que aparecen citadas en el corpus como minimo en un caso. Las que
no obtengan resultados se obviardn. Los resultados se ordenan de mayor a
menor en funcién del nimero de casos en los que aparecen y anadimos el afio

de inicio y fin de los resultados.

CORDE (periodo de bisqueda hasta el afio 1975):

Palabra Numero de casos Periodo
Biombo 146 1930-1972
Zumaque 67 1535-1962
Kimono 41 1924-1930
Quimono 32 1927-1970
Sake 38 1129-1973
Bonzo 26 1676-1919
Nipén 17 1881-1968
Geisha 13 1964-1970
Catana 12 1676-1923
Maque 11 1740-1801
Zen 10 1207-1974
Judo 8 1964-1970
Samurai 7 1947-1964
Tatami 7 1964
Sintoismo 4 1953-1964
Judoka 2 1963-1972
Karate 2 1971-1974
Futén 1 1223
Yudo 1 1962
Sushi 1 1964
Kamikaze 1 1972

|
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CREA (periodo de bisqueda: 1975-2004):

Palabra
Yen
Nipén
Biombo
Zen
Karate (karate)
Karaoke
Samurai
Kamikaze
Sake
Sushi
Quimono
Sintoismo
Harakiri
Geisha
Judo
Bonzo
Bonsii
Karateca
Tsunami
Yudo
Tofu
Haiku (haikd)
Sintoista
Tatami
Maque
Zumaque
Haraquiri
Kabuki
Futén
Catana
Bushido
Aikido
Judoka
Katana
Ikebana
Kendo
Yudoka
Caqui (ciruela)

Ntmero de casos
115
286
219
190
100
103

76
74
60
56
50
47
46
43
41
39
37
31
30
28
25
16
16
13
12
10
11

»
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Periodo
1987-2001
1980-2004
1975-2001
1980-2003
1984-2002
1994-2004
1980-2004
1986-2004
1981-2004
1988-2004
1975-2000
1986-1997
1985-2002
1989-2002
1975-2003
1977-2004
1988-2002
1982-2004
1984-2004
1980-2004
1988-2004
1980-2003
1989-2001
1976-2004
1981-1995
1986-1994
1995-2003
1984-2003
1998-2004
2000-2004
1980-2002
1993-2001
1997-2000
1996-2002
1997-2003
1996
1996-2004
2003
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3.1 PALABRAS JAPONESAS ORGANIZADAS POR CATEGORIA
Y NUMERO DE VECES QUE APARECEN EN LOS CORPUS CORDE
Y CREA.

A partir de las listas precedentes consideramos oportuno agrupar las
palabras en cuatro grandes categorias dependiendo del campo del que
proceden que denominaremos: artes marciales, gastronomia, aspectos
culturales y religion a los que podriamos anadir una categoria extra con un
numero e palabras bastante inferior a las anteriores que denominaremos:
fenémenos naturales.

Atendiendo a la divisién propuesta podemos avanzar que el interés que
suscita “lo japonés” se centra en parcelas muy concretas dentro de la cultura
nipona. Nos ayudard también a interpretar los resultados de una forma mas
concisa sobre la infuencia de los diversos aspectos japoneses en nuestra propia
cultura y lengua. Veremos estos aspectos mds en detalle en el apartado de

conclusiones.

CORDE (PERIODO DE BUSQUEDA HASTA EL ANO 1975):

Artes marciales

Palabra Numero de casos Periodo
Catana 12 1676-1923
Judo 8 1964-1970

Samuréi 7 1947-1964
Judoka 2 1963-1972
Karate 2 1971-1974
Yudo 1 1962

Gastronomia

Palabra Numero de casos Periodo
Sake 38 1129-1973
Sushi 1 1964
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Aspectos culturales

Palabra Numero de casos Periodo
Biombo 146 1930-1972
Kimono 41 1924-1930
Quimono 82 1947-1970
Nipén 17 1881-1968
Geisha 13 1964-1970
Maque 12 1981-1995
Zumaque 10 1986-1994
Tatami 7 1964
Religion
Palabra Numero de casos Periodo
Bonzo 39 1977-2004
Zen 10 1207-1974
Sintoismo 4 1953-1960

CREA (PERIODO DE BUSQUEDA 1975-2004)

Artes marciales

Palabra Numero de casos Periodo
Karate 100 1984-2002
Samurai 76 1980-2004
Kamikaze 74 1986-2004
Judo 41 1975-2003
Karateca 31 1982-2004
Yudo 28 1980-2004
Catana 6 2000-2004
Bushido 5 1980-2002
Judoka 4 1997-2000
Aikido 4 1993-2001
Katana 3 1996-2002
Yudoka 2 1996-2004

Kendo 2 1996
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Gastronomia
Palabra Numero de casos Periodo
Sake 60 1981-2004
Sushi 56 1988-2004
Tofu 25 1988-2004
Caqui 1 2003
Aspectos culturales
Palabra Numero de casos Periodo
Yen SikS 1987-2001
Nip6n 286 1980-2004
Biombo 219 1975-2001
Karaoke 103 1994-2004
Quimono 50 1975-2000
Harakiri 46 1985-2002
Geisha 43 1989-2002
Bonsii 37 1988-2002
Haiku 16 1980-2003
Tatami 13 1976-2004
Maque 12 1981-1995
Haraquiri 11 1995-2003
Zumaque 10 1986-1994
Kabuki 6 1984-2003
Futén 6 1998-2004
Ikebana 3 1997-2003
Religion
Palabra Numero de casos Periodo
Zen 190 1207-1974
Sintoismo 47 1953-1960
Bonzo 39 1977-2004
Sintoista 16 1989-2001

Para un mejor analisis tanto cuantitativo como cronolégico mostraremos los
resultados de forma conjunta comparando los corpus CORDE y CREA en el

cuadro 1. Una btsqueda comparativa entre ambos corpus nos ofrece también
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posibilidades para una interpretacién de corte cultural. La divisiéon de palabras
atendiendo a su campo léxico (cuadro 2) nos permite observar y comparar los

temas japoneses que més influyen en la lengua espanola.

3.2-COMPARATIVA Y EVOLUCION TEMPORAL DEL USO DE
PALABRAS JAPONESAS SEGUN SU APARICION
EN LOS CORPUS CORDE Y CREA

Si atendemos a las diez primeras palabras que aparecen en cada uno de los
corpus ordenadas segin la frecuencia de aparicién, notaremos que hasta los
afios 70 del siglo pasado (segin CORDE) predominan vocablos como (1)
biombo, (2) zumaque, (3) kimono, (4) quimono, (5) sake, (6) bonzo, (7)
nipén, (8) geisha, (9) catana y (10) maque. De esta lista, las palabras
zumaque v maque, que hacen referencia a la laca japonesa, han quedado
practicamente en desuso y desaparecerdn de la lista extraida de CREA: (1)
yen, (2) nipén, (3) bonzo, (4) zen, (5) karate, (6) karaoke, (7) samurai, (8)
kamikaze, (9) sake v (10) sushi. Si bien en conjunto podemos decir que se
trata en su mayoria de términos relacionados con objetos o actividades para
nosotros todavia exéticos, en esta segunda lista destaca el uso de yen, algo que
nos da pistas sobre un periodo (a partir de los 70) en el que Japén deja de ser
un “objeto de contemplacién” para devenir una potencia econémica de gran
peso en el mercado global. Paralela a esta explosién econémica donde el yen
domina los rankings, puede intuirse un creciente interés por la cultura del ocio
en palabras como karaoke, sushi o sake. Si bien esta tltima aparecia ya en el
primer listado, seria interesante comprobar en qué tipo de contexto aparece.
Quizés descubririamos que ya no se trata simplemente de una curiosidad ajena

a nuestros propios hébitos, de corte més bien literario (“la bebida que beben
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Cuadro 1: Comparativa vy evolucion temporal del uso de
palabras japonesas segiin su aparicion en los corpus CORDE y CREA.

los japoneses”) sino que, como el sushi, el sake se ha ido convirtiendo en una
practica cada vez mas habitual entre los occidentales, a pesar de no haberse
transformado hasta el momento en una bebida corriente. En ese mismo
sentido descubrimos en el listado de CREA nuevas actividades como el karate

o el zen, que han pasado a formar parte activa de nuestra cultura. En realidad,
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podemos notar que dichas actividades, tal y como son interpretadas por la
pseudo-espiritualidad occidental, no estan demasiado alejadas del culto al ocio
de nuestra época contempordnea. En consecuencia, palabras como karate o
zen, atendiendo a su uso semantico, podrian perfectamente formar parte de la
misma categoria en la que incluiriamos términos como karaoke. Nos parece
también interesante la frecuencia con la que aparece biombo en ambos listados.
Si bien el biombo es también un objeto de contemplacién, un objeto exético
propio de las estampas japonesas que estamos acostumbrados a ver, se
diferencia de otros términos como zumaque, quimono o catana en el hecho de
que su uso estd profundamente arraigado en nuestra cultura desde tiempos
antiguos. No es de extrafar, asi pues, que en CORDE aparezca como la
palabra mas citada, puesto que expresa una realidad existente en el seno de
nuestra propia cultura. La apropiacién del término por parte de nuestra lengua,
va acompanado en este caso por la apropiacién del objeto en si. Y no sélo se
adapta la palabra sino también el objeto a las necesidades concretas de la
cultura occidental, por lo que el biombo sufre variaciones en el uso y en el
estilo, dejando de ser un objeto artistico para limitarse a su funcién bésica de
ocultacién: un mero panel para cambiarse la ropa. No sucede lo mismo con
otros términos, que contindan haciendo referencia a realidades distantes para
nosotros, mitificadas, filtradas la mayor parte del tiempo por el exotismo y
tendencias artisticas como el orientalismo (tendencias que contribuyen a
distorsionar nuestra visién de unos objetos que en realidad estdn en desuso en
el propio Japon, si bien sobreviven como reclamo para el turismo, como objetos
transmisores de la tradicién en aras de la identidad nacional o como simple
objeto de museo).

A nivel lingiiistico también podemos sacar conclusiones interesantes. Es el
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caso, por ejemplo, de palabras que alternan grafias como kimono y quimono.
Vemos que segin el CORDE ambas opciones son frecuentes: 41 y 32 casos
respectivamente. Sin embargo, en CREA aparece tnicamente quimono (50
casos), ya en su versién adaptada a la ortografia espafiola. Esto demuestra que
a medida que avanzamos en el tiempo, las palabras mds usadas en nuestro
idioma parecen habituarse a nuestra grafia. Con todo, en el caso de quimono,
es curioso ver cémo en el listado de CREA no ocupa més que el undécimo
lugar, algo que nos devuelve a lo especulado anteriormente: la existencia de
un cambio en el foco de interés de todo aquello japonés en el seno de nuestra
cultura que implica un desplazamiento desde el mero objeto cultural y
contemplativo hacia practicas culturales (no objetos) v actividades relativas al
ocio. Tendencia que podria confirmarse con un estudio de corpus lingiiisticos
actualizados hasta nuestros dias, sobre todo en el caso de que incluyan textos
de internet, donde las crecientes culturas del manga y del anime inundan
cantidades inmensas de blogs.

Es interesante también en este sentido, la tendencia a la aparicion de
vocablos relacionados con los fenémenos naturales como es el caso de fsu-
nami. Este aumento es posiblemente debido a la repercusién mediitica de
fenémenos naturales, normalmente devastadores, que no tienen lugar en

nuestro entorno.
4-CONCLUSIONES

El objetivo de nuestro estudio era mostrar el uso y cantidad de léxico
procedente de la lengua japonesa en espanol. Creiamos necesario hacer una
bisqueda tanto en el Diccionario de la Real Academia de la Lengua (DRAE)

como en los diferentes corpus que ésta nos ofrece y a partir de ahi mostrar los
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resultados encontrados. A partir de éstos podemos extraer algunas
conclusiones y elaborar algunos resultados:

Podemos observar como la influencia tanto de la cultura como de la lengua
japonesa estd presente en el espafiol desde hace bastante tiempo pero
vemos que existe un aumento de palabras y de uso a medida que avanzamos
nuestra busqueda hacia el presente. Es notorio sobre todo cuando
comparamos los resultados entre el CORDE y CREA. Para confirmar esta
tendencia en aumento, creemos que se necesita tanto un estudio cuantificador
socio-lingiifstico como diacrénico hasta nuestro dias del uso del japonés en
esparfiol.

Una busqueda comparativa entre los corpus CORDE y CREA nos ofrece
también posibilidades para una interpretaciéon de corte cultural. Si atendemos
a las diez primeras palabras que aparecen en cada uno de los corpus ordenadas
segin la frecuencia de aparicién, notaremos que hasta los afios 70 del siglo
pasado (segin CORDE) predominan vocablos como (1) biombo, (2)
zumaque, (3) kimono, (4) quimono, (5) sake, (6) bonzo, (7) nipén, (8) gei-
sha, (9) catana v (10) maque. De esta lista, las palabras zumaque y maque,
que hacen referencia a la laca japonesa, han quedado practicamente en desuso
y desapareceran de la lista extraida de CREA: (1) yen, (2) nipén, (3) bonzo,
(4) zen, (5) karate, (6) karaoke, (7) samurai, (8) kamikaze, (9) sake y (10)
sushi. Si bien en conjunto podemos decir que se trata en su mayoria de
términos relacionados con objetos o actividades para nosotros todavia exoticos,
en esta segunda lista destaca el uso de yen, algo que nos da pistas sobre un
periodo (a partir de los 70) en el que Japén deja de ser un “objeto de con-
templacién” para devenir una potencia econémica de gran peso en el mercado

global. Paralela a esta explosiéon econémica donde el yen domina los rankings,
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puede intuirse un creciente interés por la cultura del ocio en palabras como
karaoke, sushi o sake. Si bien esta tltima aparecia ya en el primer listado,
serfa interesante comprobar en qué tipo de contexto aparece. Quizds descu-
bririamos que ya no se trata simplemente de una curiosidad ajena a nuestros
propios hébitos, de corte mds bien literario (“la bebida que beben los
japoneses”) sino que, como el sushi, el sake se ha ido convirtiendo en una
practica cada vez mas habitual entre los occidentales, a pesar de no haberse
transformado hasta el momento en una bebida corriente. En ese mismo
sentido descubrimos en el listado de CREA nuevas actividades como el karate
o el zen, que han pasado a formar parte activa de nuestra cultura. En realidad,
podemos notar que dichas actividades, tal y como son interpretadas por la
pseudo-espiritualidad occidental, no estdn demasiado alejadas del culto al ocio
de nuestra época contempordnea. En consecuencia, palabras como karate o
zen, atendiendo a su uso semdntico, podrian perfectamente formar parte de la
misma categoria en la que incluirfamos términos como karaoke.

Nos parece también interesante la frecuencia con la que aparece biombo en
ambos listados. Si bien el biombo es también un objeto de contemplacién, un
objeto exético propio de las estampas japonesas que estamos acostumbrados a
ver, se diferencia de otros términos como zumagque, quimono o catana en el
hecho de que su uso estd profundamente arraigado en nuestra cultura desde
tiempos antiguos. No es de extrafiar, asi pues, que en CORDE aparezca como
la palabra mas citada, puesto que expresa una realidad existente en el seno de
nuestra propia cultura. La apropiacién del término por parte de nuestra lengua,
va acompanado en este caso por la apropiacién del objeto en si. Y no sélo se
adapta la palabra sino que también se adapata el objeto a las necesidades

concretas de la cultura occidental, por lo que el biombo sufre variaciones en el
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uso y en el estilo, dejando de ser un objeto artistico para limitarse a su funcién
béasica de ocultacién: un mero panel para cambiarse la ropa. No sucede lo
mismo con otros términos, que contintan haciendo referencia a realidades
distantes para nosotros, mitificadas, filtradas la mayor parte del tiempo por el
exotismo v tendencias artisticas como el orientalismo (tendencias que
contribuyen a distorsionar nuestra visién de unos objetos que en realidad estén
en desuso en el propio Japén, si bien sobreviven como reclamo para el turismo,
como objetos transmisores de la tradicién en aras de la identidad nacional o
como simple objeto de museo).

A nivel lingtiistico también podemos sacar conclusiones interesantes. Es el
caso, por ejemplo, de palabras que alternan grafias como kimono y quimono.
Vemos que segtin el CORDE ambas opciones son frecuentes: 41 y 32 casos
respectivamente. Sin embargo, en CREA aparece tnicamente quimono (50
casos), ya en su versién adaptada a la ortograffa espafola. Esto demuestra que
a medida que avanzamos en el tiempo, las palabras mds usadas en nuestro
idioma parecen habituarse a nuestra grafia. Con todo, en el caso de quimono,
es curioso ver cémo en el listado de CREA no ocupa méas que el undécimo
lugar, algo que nos devuelve a lo especulado anteriormente: la existencia de
un cambio en el foco de interés de todo aquello japonés en el seno de nuestra
cultura que implica un desplazamiento desde el mero objeto cultural y
contemplativo hacia practicas culturales (no objetos) v actividades relativas al
ocio. Tendencia que podria confirmarse con un estudio de corpus lingiiisticos
actualizados hasta nuestros dias, sobre todo en el caso de que incluyan textos
de internet, donde las crecientes culturas del manga y del anime inundan
cantidades inmensas de blogs.

Es interesante también en este sentido, la tendencia a la aparicién de
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vocablos relacionados con los fenémenos naturales como es el caso de fsu-
nami. Este aumento es posiblemente debido a la repercusiéon medidtica de
fenémenos naturales, normalmente devastadores, que no tienen lugar en
nuestro entorno. En este apartado queremos sefalar que el término #ifon,
palabra que equivale a cicl6n tropical, y que se usa en oposicién a términos
como huracén, a pesar de significar lo mismo, no se conoce exactamente si su
origen proviene de la lengua china (taifunu % /&) o de la japonesa, ya que
comparten graffa y fonética idénticas. El DRAE también sefnala posibles
origenes, de ahi la ausencia de este término en nuestra bisqueda. En espafol
la diferencia de uso reside en matices de caracter geografico. Si bien se utiliza
tifén para los ciclones surgidos en el sureste asidtico, la palabra huracan se
utiliza exclusivamente para los ciclones que ocurren en el continente
americano. Nos parece importante destacar este hecho ya que nos ofrece un
ejemplo de otro tipo de préstamo, en este caso un préstamo indirecto que se
introduce en espanol a través de la voz inglesa typhoon. Este tipo de casos nos
obliga a replantearnos los factores de btisqueda a la hora de utilizar los corpus.
¢Deberiamos incluir este tipo de palabras como posibles “japonesismos”? No
entraremos ahora en esa discusién, pero nos interesaba senalarlo, pudiendo
extenderse la pregunta a otro tipo de vocablos e incluso a la pertinencia o no
de buscar una palabra con distintas grafias.

Sirvan, asi pues, estas reflexiones como ejemplo de las posibilidades que
nos ofrece un estudio comparativo entre distintos corpus, centrandonos
exclusivamente en los préstamos de un idioma. No hemos pretendido en este
trabajo sacar conclusiones definitivas, sino mds bien apuntar distintas
direcciones a la hora de analizar los datos obtenidos. Nos hemos limitado en

las conclusiones a los datos recogidos en las tablas generales, pero si en el
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cuerpo del trabajo hemos establecido una clasificacion tematica de los
términos, se debe al hecho de que estamos convencidos de que un andlisis
mas detallado de cada uno de los graficos aportados puede ofrecernos una

visién mucho mdas minuciosa de lo que ya hemos expuesto.
5-FUTURAS LINEAS DE INVESTIGACION

Si bien, en nuestro trabajo nos hemos limitado a la biisqueda y clasificacion
de vocablos japoneses, consideramos que un estudio de este tipo puede ser de
gran utilidad aplicado a los campos de la traduccién y de los estudios culturales
Se podrian analizar, por ejemplo, las diferentes variaciones ortogréficas de una
misma palabra con la finalidad de favorecer el establecimiento de una regla que
permita la adaptacién de “japonesismos” a la lengua espafiola. Los traductores
podrian asi disponer de referencias a la hora de escoger un término u otro, en
funcién de la frecuencia con la que una palabra es utilizada y atendiendo al
periodo en el que dicha palabra predomina, pudiéndose deducir de ello si la
palabra goza o no de vigencia. En este sentido, la aplicacion del corpus puede
ser til en estudios de caracter cultural; estudios que centren su atencion en
las preferencias de los hablantes de espanol por un determinado conjunto de
vocablos. Por medio de un anélisis de este tipo seria interesante determinar
los aspectos socio-culturales que favorecen la inclusién de una palabra
japonesa en el acervo de nuestra lengua. En nuestro trabajo, de caracter mas
descriptivo, hemos tratado de evitar este tipo de especulaciones, pero las
posibilidades que nos ofrece un andlisis del género requiere estudios

posteriores que ampl'en las conclusiones aqui expuestas.
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6-ANEXO

Listado de palabras y expresiones de origen japonés encontradas en textos

en espanol sin su traduccién en espafiol.

La siguiente lista”, organizada por orden alfabético procede de la btisqueda
personal durante los afios 2004 y 2014 y representa un estudio parcial y
subjetivo, en ningin caso pretende ser un corpus del léxico prestado del
japonés. Este estudio deberia ser mas exhaustivo y riguroso, pero no obstante,
consideramos que resulta una muestra de la gran cantidad de vocablos

procedentes de la lengua japonesa usados en espafol.

A

1. Aikido 2. Ainoko 3. Ajinomoto 4. Akami 5. Anime

6. Aragoto 7. Arigato 8. Atsuage tofu 9. Azuki

B

10. Bakufu 12. Biombo 13. Bishamonten 14. Bokuto

15. Bon 16. Bonsai 17. Bonsaika 18. Bonzo 19. Bugaku
20. Buke 21. Bunraku 22. Bushi 23. Bushido 24. Butoh
25. Buyogeki

C

26. Caqui (kaki) 27. Chankonabe 28. Chanoyu 29. Chashitsu
30. Chigirie 31. Chikinkatsu 32. Chokan 33. Chuban

34. Conichiwa (Konnichiwa)

35. Curo-tai/obi (kuro-tai/obi) Cinturén negro
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D

36.
40.
44.
48.

F

56.

G

58.
63.
68.

H

72.
7.
81.
85.
89.
93.
96.

I

97.
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Daikokuten 37. Daiko6n 38. Dairnio/ Daimyo 39. Dan
Danobi 41. Danmono 42. Danna 43. Deru kui wa utareru
#. Do 45. Dohyo/dojo 46. Domo 47. Domo Arigato

Donburi

Fusuma 57. Futon

Gagaku 59. Gaij-in 60. Gaman 61. Gampi 62. Ganjitsu
Geisha 64. Gengo 65. Gi 66. Gingko 67. Git-i
Go 69. Goza 70. Gyoji 71. Gyoza

Hachimaki 73. Haijin 74. Haikei 75. Haiku 76. Hakama
Hanamichi 78. Han-kengai 79. Haragei 80. Harakiri
Haraquiri 82. Hani 83. Hani-matsuri 84. Hashi

Hatsukoi 86. Heian, periodo 87. Heiseli, era 88. Heya
Hibakusha 90. Hikikomori 91. Hinamatsuri 92. Hiragana
Hokidashi 94. Hokke 95. Hosomaki

Hotel capsula (capsule hotel)

laijutsu 98. Ie 99. Ikabudachi 100. Ikebana 101. Ikebanishi

102. Ikenobo 103. Ikko, secta 104. Ippon 105. Ishizuki

106. Itadakimasu 107. Ttai-itai

J

108. Jidaimono 109. Jiujitsu 110. Jiuta 111. Jizo 112. Jodo
113. Joniri 114. Judo 115. Judoka 116. Juhachiban 117. Jun-ai
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118.

K

120.
124.
128.
132.
136.
140.
145.
149.
152.
156.
160.
164.
168.
172.

176.
180.
184.
188.
193.
196.

200.
204.
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Jushiehigen 119. Jibagyo kenkyu

Kabudashi 121. Kabuki 122. Kaiju 123. Kaiseki

Kaiseki, comida /cocina 125. Kaishi 126. Kakemono 127. Kaki
Kakizome 129. Kakure kirishitan 130. Kami 131. Kamikaze
Kampai 133. Kampaku 134. Kana 135. Kanikama

Kanji 137. Kano, escuela 138. Karaage 139. Karaoke

Karate 141. Karateca 142. Kamo 143. Karoshi 144. Karuta
Karyukai 146. Kasutera 147. Kata 148. Katakana

Katana 150. Katsu don 151. Keikogi kendogi

Kekkon-no-gi 153. Kendo 154. Kengi 155. Kerijutsu

Keshso mawashi 157. Kimigayo 158. Kimono 159. Kirigami
Kota-un 161. Kodachi 162. Kohai 163. Koicha

Kokeshi 165. Kokugaku, movimiento 166. Koma 167. Kombu
Kooreisha shakai 169. Korokke 170. Kote 171. Koto

Kozo 173. Kozt 174. Kumiiata 175. Kyogen

Makunouchi bento 177. Mahuchi 178. Manatsu 179. Mandara
Manga 181. Matcha 182. Meiji, periodo 183. Men

Miai 185. Miaikekkon 186. Mibumata 187. Mie

Mikkyo 189. Minogami 190. Miru 191. Mikado 192. Miso
Miyagui 249. Maque (Zumaque) 194. Mizuage 195. Mizuko
Mizuko Jizo 197. Mochi 198. Moribana 199. Moyogi

Nageire 201. Nakadachi 202. Nakodo 203. Nanban
Nanbanjin 205. Natto 206. Nemawashi 207. Nembutsu
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208. Nigiri 209. Nihonga 210. Nijiriguchi 211. Nikkei
212. Ninja 213. Ninjutsu 214. Nip6n/na 215. Nisei 216. Noh
217. Nori 1 218. Nori 2

219. Obaku 220. Oban 221. Obi 222. Obon

223. Ohsera, Escuela de 224. Okiya 225. Okonomiyaki

226. Omisoka 227. Omote senke 228. Onnagata 229. Onsen
230. Origami 231. Origamista 232. Otaku 233. Otosama

234. Oyabun 235. Oyakata 236. Oyakodon 237. Oyako-donburi
238. Oyasuminasai

Q

Quimén (Kimon)

R

243. Raku 244. Ramen 245. Reiki 246. Ren-ai 247. Renga
248. Rikishi 249. Rinzai 250. Ronin 251. Ryokan

S

252. Sake 253. Samurai 254. Sanbon 255. Saaigen

256. Sankin kotai 257. Sashimi 258. Satox-i 259. Sayonara
260. Sekiton 261. Sempai 262. Sengoku, periodo 263. Sensei
264. Seppuku 265. Setsubi 266. Sewamono 267. Shabu shabu
268. Shakan 269. Shakuhachi 270. Shamisen 271. Shasagoto
272. Shiatsu 273. Shichigosan 274. Shiitake 275. Shiko

276. Shinai 277. Shingon, secta 278. Shinkansen 279. Shinto
280. Shippoku ryori 281. Shite 282. Shochu 283. Shodo

284. Shogatsu 285. Shogi 286. Shogun 287. Shogunado / Shogunato
288. Shogunal 289. Shoin, estilo 290. Shoji 291. Shoka

— 108 —



292.
295.
298.
301.
306.
309.

314.
318.
322.
327.
331.
33b.
339.

341.

346.

350.

351.

359.
363.

368.
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Showa, era 293. Shoyu Ryori 294. Shoyu

Sintoismo / Shintoismo 296. Sintoista 297. Soba
Sogetsu, Escuela de 299. Sokan 300. Sookantai, estilo
Soto 302. Soya 303. Sukiya, estilo 304. Sukiyaki
Sukiya-zukuri 306. Sumi 307. Sumi-e 308. Sudoku

Sumo 310. Sumotori 311. Suribachi 312. Surimi 313. Sushi

Tabako 315. Tabi 316. Tachimochi 317. Taisho, periodo
Tako 319. Tamagoyaki 320. Tanabata 321. Tanka

Tare 323. Tasuki 324. Tatami 325. Tayu 326. Tempura

Tendai 328. Tenno 329. Tenshukaku 330. Teppanyaki
Teriyaki 332. Tobi-ishi 333. Tofu 334. Tokkotai
Tokonoma 336. Tono 337. Tsukuri 338. Tsunami
Tsuyu 340. Tsuyuharai

Uchi 342. Udaijin 343. Udon 344. Ukiyo-e 345. Umai

Umami 347. Unagi-donburi 348. Ura senke 349. Usucha

Utaimono

Wasabi 352. Wagoto 353. Wagyu 354. Waki

Yakimeshi 360. Yakitori 361. Yakuza 362. Yamato-e

Yen 364. Yokozuna 365. Yomiuri 366. Yose-ue 367. Yukata

Zaibatsu 369. Zazen 370. Zen 371. Zoni 372. Zori
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Notes

1) Debemos distinguir entre los términos japonesismo, que hace referencia a los
vocablos en espafiol procedentes del japonés y japonismo, término que se refiere
a la influencia de las artes japonesas en Occidente. El uso del término “japone-
sismo” lo colocaremos entre comillas, ya que no figura en el DRAE, aunque si
existen articulos y referencias que utilizan el término, quedando claramente
diferenciado de japonismo, palabra que si consta como sustantivo en el DRAE.
Habria que distinguir también los “japonismos” de préstamos como tifén (del
inglés typhoon, que a su vez es un préstamo del japonés taifu), aunque a veces
resulta dificil establecer una delimitacion clara (véase Tai Wan, 1992; Cid Lucas,
2009)

2) Hemos realizado un estudio donde recogemos palabras de origen japonés sin
traduccién encontradas en textos en espafol. Este estudio se concluye con una
lista por orden alfabético de 372 voces. Sin pretender ser una lista definitiva de
palabras de origen japonés en esparfiol, si nos puede ayudar a la hora de tener una
visién de la gran cantidad de palabras japonesas que actualmente existen en
nuestra lengua. La lista aparece en el apéndice de este trabajo.

3) Uno de los debates continuos entre los japonélogos a la hora de incluir

“japonesismos” en el espafiol es la utilizacién o supresién de los macrones sobre
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las vocales largas. Tampoco existe una regla coherente a la hora de incluir el
articulo de género frente a los sustantivos. Es habitual la ambivalencia entre la
y el en palabras como tanka (la tanka si se considera la a final como marca de
femenino, pero el tanka si se da preferencia a su condicién de poema).

4) Nuestra lista abarca 372 voces, si bien solo una pequefia parte ya forma parte
del Diccionario de la Real Academia Espafiola como hemos visto. A la par se
han afiadido palabras japonesas usadas en espafiol compartidas por profesores

e investigadores tanto japoneses como espanoles.

— 112 —



REFENEERR (FF) HIEO

2298 & AR
—— 5RO E I

B AT

LI

1 FIEHEMED

1.1 aﬁzau@kacliﬁﬁ )

1.2 k{5 o K i o> W] i) B T

1.2.1 HEAN204E4E (1945~1954) — OB & % Pl —
1.2.2 BEHIB04EAL (1955~1964) — A [E[E R REHE SR 2 012
1.2.3 HEAI404E48 (1965~1974) — RIETFIRE D M F DK —
1.2.4 HIFEPIER

1.2.5 A EESEIERITE H O fFH & a5 O R — HIEFAER O
[N
2 NEMHEWMEOBEMM - FEMR L HME—

2.1 DOHENIBT B HHEAEEGOLRE

2.1.1 HEETOREETLE G

2.1.2 EBOXEARE G

2.2 MEMFETO 72y Y3 Ui

2.3 FEEMEE & B

2.4 [HMEBOBEMH - KEHKE (FFW) L i3r»—

F—T— N AR, RFNESRE, FIEGEE, MEMHL, MEERE



NBSCAERE 211

2.5 BMELHMK

2.6 EEPREOFERY L B

2.7 BBk (o7 v iay) MEOELE

2.7.1 MEMBIZHEME (Fu7oyyay) THOIH) b0k RE
2.7.2 HWEMHEEFEME (7O 72y ay) THYILETEELIE
2.7.3 HME (FuT7xzviay) ~NOHE

[Sar O

=gbxol

FRRAL, PUEAEAAOE (19504F) (ZIUH ARSI IR i w e
AEE L, 19564F 125 KM B B fEFH G RITE. FHHREL/R
197647 BIPY R 37 8d%,  19904F 0B 18 12 B W TIIEAE S OISR -
BREEB 2T B 7 BTS2 B BV, ARESN ORI ER
ME (FI#EW) omgxdiic, brEEEORFREERE (FE) o
LELEFEIIONWTERTLLDOTH S,

FIRIE, MEEICOWT [RFHEEMNGRT 25 ThLEE2 T,
[ NSO ALMER O s & 2 2 O RGE &, REFIZE I R
BIEY IR D7 2 FIHATEES, WA RD Y AT ARREE LTV »
EABDULIC & > TIRAMZIETH 2 )7 Lk TWwb, EHEEE 2
Zlid, [HF, oMy gz EL, L, RIFLT, —
BNROFMBITHE L, Z0HE, REME, LrL—va FEIETLE
ErRHWES DR T, WIHRILEIE, HARFEE—BAEEAD
HETHLD (FRICHET 2REEIIREFELR ) 20l Lko
TWh, MEMHEG [AEREFHICOVWTORETH Y, KFERMEMICO
WTIEHEN WV (RIERIEMBEOOEDE LT, HEMIHEDONDS
FTIZE - TWAW) 72002, MEETHET 2 RIEOEHD, LT L
LTIt MESNTVE LIFEVEE] Lk, ZolEr LT, [AF

=i

o

— 114 —



RERFHERR (FF) HIEOZLE L E

BEAMT 9 M EEHE OB O ZBERK L, HEEEICLbRIEE .
RAEIEHOEHILEL o T, 72, H5ELET, MEERES
—MFEHWE LD TR > TV B ENL RS TR, KMEHERE & —Fs
BEDBIZANBERLRRAATOND Z L3PV, 48 - AL KF TR, XNE
fERE & — B L OMICAFLZRIATbND Z LhH D ]) Z Ol L
LT, FHRED LMEREDORFEKRDOAMICIONT, LHAKFFH
JE R B R D A TR AR A SR (19664 FE 2> 5 19704 7 —
5) EHWTEARORF LS, FREHEORHEERELRAIRL
TETWLEIERL TV, [MEHEREA 2SO L LTI b
TWBENRKFDIEHNTY, FHEREFO LREHAEL, NEERED S
V=TI EHNT, ~BFEBERO IV — T L TWD 2 LD, [XEAE
O FRERE L —RBEHRO LREHE LOLREFHICL TS &
IRRT VB,

1 REHEMENER

L1 T KA 0 R il B2 R

WEIRFHBKELEICIE, WEXEFER, FEE, AEFOHEIEH L
LThh, iR, A#EE, AFOEHHELEDSN TV, fRIT [#
B INFEE I VS REZ T A o Bl oAV INEHERE 12D
Wik [EFES] o, [RENEE-_(fFRAHEREFLIE I T
Bl tdy, [ATHEERES] ©, THOZOOERELOHBIZO W
TED LN Tz, WEIRFHERERE, ALMEHFEE I, NEHFEOH
PRI Z B 2825, FEAMICEO LN Tz, L > THHT O KT,
ONEIEAG O M B R E OB IR Y, AT R, HME
KiI2iE, B4 EEROREFHORESEDOONTES T, FNBBEE LT,
MEM, FARMERPELNTNLIZT ERD -7, 1924 (KIE13) 4

—115—



NBSCAERE 211

E

NAIC [EEEMEEERNERERES] PREL, AEE, AEORK

(RIEMEEDORET) RS ZEB B L 2 o727

1.2 WfR DR AEAE O w2 ]

AR, R R O B 2 otk o E LR E LS, EH R
[0 D RFEIEFRE BT 5 Al ERAHEEHEIZ BT 2 BRE ] D% T
=N T R LT b, GO EIZZ o TR O RFEXER 2 H12,
Rl & SRR, AFb L oftl (RIEFROEHILER) O FE - E
BOFKTAR - EBOFEH) 22X LD ERDE)ITH D,

1.2.1 BRFI204E4% (1945~1954) — HARKERER & % dhalsls —

A0 IS R H AR R E G RO, REFMEE, FRNE
BEEEATHIE EN2A, KREMEHEEICOVWTRHIESN L >720T,
HIROFEHEITE I KR FERERE 2 OMBEE o720 HAMBFREH SO K
FREHEHRDE D ME . ALK FOEEB SRR [E %
EEHEATHA ] SOEDRR I B0 BENLRFHOLOEBNC 2 ), A[E E
REFHEERERELSHLOEEN 4 572,

(1) BEFI24 (1949) 4F 8 H24H [FIFWAIMARAME (KR ] NF
bise, AlEOMYIEE [ 2 OWININEHOES, EHEIREZO
o EFHEROIE, BN, A, 7578, HEOMmE, RE, HE L
77 Ly AEOHEMERICHE L CHRE, g, BEXIERTLILER
BETHIRTOBMBLLET L] NFREOFRFOMYIZEE, HELS
2% 2005, ERABETH L NEMHERKE,

(2) HRFI31 (1956) 43 A31H [WEAG, A4&, S-S0kl
(NFRE) o ENHARCHRIE, RIEMAHHRERKA L L2idd v, 204
EAGATIGRD TMB IR S N7z, FERE L CoOES Lo 2EIT %0

— 116 —



RPN ERERE (FIH) HIEOZE &M

EE EOTARNDAT L7z, 512, 2O L)1, BRI EEO
MR ER LT e &b, EEREMEIEARLZELTO
e L Codb@igz v, ELRFZTOMBIZZ > T, XIRR
EBNIEN RN R S E 5% 2 v, ENRFEH L O EA R &
W) TR DL, EIE LY A — b Lo EE R HEE E AW
OFHHEB LTV EFIR D, BV OMERHE L KFENHHEBEOERE
S5, DA SbE ThREMERSL ] LvwoTH, FEMEIE RS
ZBLZLIInY), AR EEOIRFNEHEEE L L CORFRHMEIE
T HRALAL, DIRKEICEBRL Tn

(3) WEAFI23 (1948) F4 H HAXNEEHS [HEOFREIZHET 2%RH
=] g (ERFER 1949.2)

(4) 25 (1950) 4F [PO#EAEE:] 2%

(5) 128 (1953) 4F [FAPUFEE] B LY, AILPIHE K O
BEEAEIZIE, TN ENHEMWRE S EI»N DL Z E2NERICHEIC SN T
CB &, AFERMLHELE, RPNEFEROADOMBEEL 2o TLE o7,

1.2.2 BFB0EAC (1955~1964) —&EE R FREHEERHEE Tl
-

(1) HBAFI31 (1956) 4E3 H  AFPiEE | "HFMOEHALIEI A F RS
st FIEEANORGHLA, REMmERSICLTO, BRI R
BRI E T,

(2) HAFN33 (1958) 5 H 8 HAYF [ AHFeEMBEES CHE AFHY
MRS GBI T, FAERATREBSRIVEMR TR o7, BT
PDNHENZ EIZDOWTHERE ) EZEIZL o THRHAL, “2oMMERd I
FCTOMMERLBEHLTHRL VL Wik

3) 6 HI3HAF AFHRELIVOEZE [LA L] L@BOHSN, KR

— 117 —



NBSAERIZE 11
NFBEINERORD 5 REEE1T> THRATA L)L THLVE, [
[Nrg=cs

4) 10/ EEEVRFREERRE | [FFMOMEL D 720 E 5L
HEETHRIOLEFELZORIZOVWT] GEHMKIEER) — THA
HTHett, FRHRBEHRZRL, BRE#L .

(5) HEAFI35 (1960) 4F 1 H21HAF [N B3 AR 2 M0 B PR SR 2
M FEhtio ENRFHEHETRMEORM, Hes0oRFILIL, ERABA
FHHEBEOE, , ORRBICHE U 2B £ L 2 i s ko
7o REOEMA © HEBREOIE (—iHaERER, MEFEFOHMH
B) @ Lk, h, OHROREBEOER @ ZEEDOERFE LA IHRE LT
RRAED LI,

(6) BAFI364E 5 H  HAS&@ [RFMEEOEMILTIZ OV T] &
BRES CEIt. #3H ME | [KENEHOMBI AL #EY 2 KHEL T
WEL, 7o, R¥EXEHEHRE L L COHEMBOBRIE %53 2 58 % #
T5Z L], HEHEREICOWT, TEMWICIMS W NEEREL, —
BB L IXH L, HHBE B2 SHERICHEC RS L LT, 1
BOMEXMERETHL ] LhRTWDE, EEETKFHNEHESED
B & O [EFEBREEBATHAL & 8%ET LrEHEOM. 21305,
@ [FIEHEOEMRET] 122V TIHIE-> &) LTWwb, AEORBLgE
MM . SRS T, WAORBEATHINER | OFFEE, HF7EH or
HOE W or HANM or BB DA @ BE ORI 1 FE4 EowEF
E LTRSS 281G, EOUIE R, BANREORN, BRO—H
bhhrolze SO LD, LHEAHLRRLOREGHT [Z0oHFTnE]
RIRE NG, HEEHEMDL, TAoE2HVFVIILT, [RAICHEEH
AL, fEBUGEDELZETS L9 | (BHIB6EES 8 KarE KN
FHEEAREEE) &, BEELTWLLETTHLY,

— 118 —



(7) BEF136 (1961) 4 6 HaENEAE RS R EMHELE | R EH

CHT 2 ERERAS] £ikiE. O AEROEH EOWHELZMS,
RFEHEEIB T L EHFEEEORE @ KAREFHEROME KFXHF
FEIE TR ENEMNT 2L 2w L)Y, REMEHOBEZHEL TV
%o RFMEMIHE D HBY L ER, BRI, ETHRINLIDEES
O DL, MOES L OMRS THEETILED), > TER
HRIIZOF FEIMDoTL T o7, KFENHMHME L FAl &3 T b e
LTd5 ) ) EH D5,
(8) HiFN36 (1961) 117 AEMEME KSR FMEMAIHLES [ RFEHELH
FRORES] %, BAN37 (1962) 4E3 A2 S iEEIBIMG. FHENE
BEZEI N, B8 KFEREFEORT HIGER O 72012, FERA
B E LTS SNA LU ETHE LWL NITT LI LIIHD
%o BEISLRFAT B 2 BUT OB BRI EE O B RS DWW CUIUE IS
DWTHETHTH o720 BFIZ9 (1964) 4FE1 A18H A5, [ F#RXE
BB RARER] AR OBEEAT % ) ABERBRO VO LD & L THEN,
R HEEUERETRRORBRHE L F—12 %o 72,

@

1.2.3  BAFI404-48 (1965~1974) — Rl O #~F DK —

(1) BEFI39 (1964) 4E5 H HILKEGRSHEDS [ RIFWEE ICHE S 25
MZREA] R, AEREEIC, RANRRFE LNz 248 IIEE6N
TWwie, BEMEIT 250 &t o BB B3 2 7 etk 0%t
@ HAZM & | RFEEE BT 2 EMBREIE O/ 2R, @ Bk
FEEEOXEFFHEIE O, 3945 5 ERXC AFFEOAT ) FRARERIC X
5T lilkolz, ZAKOBR  OTROFHEMELT LHE LT, FIEHHE
LT 72010, LERER LOMEE R TI L, > T CIIHENE
@ KRFEHEHOERICAIL T, RFPHEFMHFFR T HEMBE L LT

— 119 —



NBSCAERE 211

B 72O B % 35 2 &0 — FIEIHI O O 72 IEHER
e — REFEXELEOGH — WHHI434E 2 A [RFEXEEHOER I K
R o)

2) 6 JEIFMAIEE ST 2550 B i TR MEFEOE ]
7o

THASDVHERENIIZE L L CEBITICHGLE ISV 7o 728« AIERO
EHMLA 2 BER L 2ok, [FAHEROFEMEZIEICE 52 288
ZLwll, FAEROBBEONEICOVTOIEMA—IEIIRITTNE I L,
AIERLAEEDPHICBPN T VL RIEPEICIETIETHLH I LR L, w
HWHLOEHDH L &) ICBbID, REREAD, fEEOF % FAERD
HMEOHMLICB E, REMFREOEE I OBRIIE I THZ L L %o
7ZWRADI WSS LBRRTWD,

(3) HEAFI39 (1964) 46 H12BEfHEERAHE (ERZRFHE) &, BAY
MR | T BB ¢ 65 4 T [RIEHIEOMETIZOWT]

(4) BEF139 (1964) AE11H17HA HAS M &3 [KFICB1T 5 KEHO
ERALIZOWT] D REREICE S, B RFERFHEOEMALE 3 HE
TIE, [T E R O 2 & Hal 2 KFPEMEEEICBVWOEHT 2%
MR Z 2, RS 2720, HEEFOIRE, SPRH ORE, HPTHR
BoffhBtiES%, MEOHEZ#TL2L ], U EOmELZRRLZOHN
MFE1THb,

M1 FERMEORRK WEIEA - WBHE A - BRI

1. 120 (1945) 0 BARRIEFER AL E——
LR % 5T ORTEN O HUHL A
NZHPBE - A D) &
19494E 8 H24H R EH kAl 0
19504 PUFEEGAAT (bR | IR E )

— 120 —



RPN ERERE (FIH) HIEOZE &M

19534F  FERMEAEELAA (5 | FREEEE)
AR L OME SRR FR B D
R OBTE [R5
2. B@A30 (1955) 4R @EEV KFREHERXHES L ——
HMEDALE DV
BEEER SR BRER ]
Sy NEE I N Y N
TEBYOXG | RFEREEIC T 5 ES UL
[ 448 0> 2 38 B2
3. WAFI40 (1965) - FIEMRIEOWT (FHl) Ok
Ta7xyvark L TCOREROMET
SRR 2T COREZ YLK E—

AF143 (1968) [RF“REHEDOEHTH] 547

1.2.4 FHIHEPIFEE
FRRE ORI EFIE T AR ENE2 TR L,

BIF2 2 EMi A itk o wI I R AR 3 — B

1. [RFEMEEUGERAZTESWmE ) TXEEMRE] Vol 57, No. 8, 1963.8,
p. 388-390

. [REFEREEEOEH ) EEEKFREMHEESHE  1968.6.5 p. 207

3. [RFZFREFfHEoOMEN] Gail) [REIFHF] Vol. 20, No. 3, 1968.9, p. 77
[RAHEFHEOFIEE 12OWT] (KFENEFOY — v AT (FEE))
[24% H 3] Vol. 22, No. 11, 1970.2, 1970.2, p. 9-14.

5. [RZEREFEOWBRIE ] (KFEXBEOHEME (3FE)) [KEHESRF
#] Vol. 17, No. 2, 1972.2, p. 1-8.

6. [ RFERFHEWE DD Y 5] [HhENE”XKZHEHETGHSTE] No. 14,
1972.2, p. 9-10.

7. [WBEORZEHEMICB T 55 E oM E— 5 R L ED) % dul &
LC— [REFHEEOEHMEE | 45 2 1] H RS R S5 5 3
] KREXEHEEREKAZ RS, 19727, p. 63-72.

— 121 —




10.

11.

12.

13.

14.

NBSCAERE 211

[HET O D E B 5 B BMEO RN () rkiES et Lo
AT [3E5] (CRERZFEEFIIZESEFER) No. 12, 1972.8, p.5-21.
[7 X)) HDORFHERIZ BT 5 academic status DOFE | [RFEA
fffge] (7 RZEEMEH#ES) No. 1, 197212, p. 3-12.
[AAROKRFZHERE B AR E R [RFXEEHIZE] No. 2, 1973.8,
p. 82-87.
[HAROKZXERE BT B A RE ] [5 2 1 3R E A Sy
IR O RFH T KFREAEBER TR S, 19743, p. 79—
88.

[#k 2 O KX EEE IS BT 5 FIERH B REICE T 2 R EZ | [KFK
EAERF7e] No. 11, 1977.10, p. 63-74.

(BB L L TORFEXEMILE | TRENEFHEMEHE ST F A+
(RFIS24ERE) ) SCER B AT IR A - 5847 1977, p. 23-25.

[HEky - sy - sy [¥7) 7)) (BfEL T EELARES)
No. 75, 1980.10, p. 452-461.

FHEOMRG 148 (MR 2) OBEES % BH LERYIC L7020
#£3THh5b,

BF 3 FIE IR O 48 — ik o RS A L —

VIS (FIE) 4 $ H 1 B

1899 (HHiA32) 4F | MEHfE 4 IS A = R R R T B i
HEEZ R ERA

1906 (B1iA39) 4F | UEAE TR RN EME R RENELTE S
a k75

1908 (Wih41) 4| 6 J1

SUR IR - mUME R
%

1946 (WEAN21) 4¢ | 4 A

%\
O E R A B AT WREOLHE (B, #d%, Bh#Edz,
HRE, S5E, AEE, & oA
oo JCOEEGE, SCRHBE, 5
o WEHEE, FEHF O
SWEIECY -sEsaii] (1)

1947 (WEF122) 4F | 3 H29H #EERE:, PREEE | [FEAYES] o—HguE— [FE

S K| 1 TR AR ] CKE
61 DRFREEE | oy
g%

— 122 —




RN ERERE (FH

9 H30H K¥HDBEIE

) HIEEDZE & FRE

1949 (HAAM24) 47| 2 HANFEHER S BBUET | BREALAH 2 EEA L 19494F 7
He %R (Rai2) A TAHERZES] LUdh
3HI2H A HARKEEHMS WK | wERFSEEIL
(JRH 3) [E I RAAT0RSS o FIEE, W
5H31E| FENFRGRRE LA Ok | FHEE NEE Tl HIEHBE

AR O ER AT R (FEBME)
6H KEFEAEE &R (HARK
I EN)
8 H24H FIEMAIMARBAM L (K
HER)
NFEbessE (FH4)

1950 (WEfI25) 45 | 4 A30H [k (R - & | SRS OH LV El S HE 0 %

) o AFBEMEIIB VL, T,
FIEM AL BB e iz, [
PR E ] & LT, AR O
EBLZEHRR I Nz, (FFFHS5)
ENRFORESE R, AFREOB
GRBRIZ X OF, HEHED O ERE
WHTELZ Lot MR
LR - FEMOFEREY D -
THAL &) LT 2 E.

1951 (WEf26) 45 | 1A [RIEBEMEES] SR | A & E KRS REEE OB O
(BAREE ) [T RE DS i
/\$r»:é:mﬁ?§f (ff :R )

T X 2 FEENAE S

1952 (WAM27) 45| 6 [ RFHEMmEREE] HlE (%
BT
LA [EN AR A s S

O DS TG AR & 0 B
(f#i 8)

1953 (HEAN28) 4E | 6 3 [RZ:RIEfEik B s
MEFEITEHES] %E (E9)
THI5H XHAKRFHEELRE
(17310)
8 H20H UEHA KRFIAE & B
(faE11)
1954 (HF029) 4F | 10  &EEKRFREHESE
R (RFi12)
1955 (BEAM30) 4 | 11H10H AFRRFHREL @A | [REHELENEICEO 5 EEE

(CSCHEBRE5ET)

— 123 —

BRIEMWEF > THELE ) LTS
B 3ERHIC N 725 T, wFakbk
EITOBRWERTH 5 LTV D,




NBSCAERE 211

6 3 REE P A S L Aot
FATRAS RAMHKT

(RE ZHVE) o BT ¢ W
[RB0 70 ik, BB, HT F 7213 4%
BELBEETLER] LBO5NT
Wiz,

HZER EVRFEMELEL LT
R (fR3i13)

THEEOZEAL | &fERCHR —
E AR O R EME L — B
REFLIEEE Lo

ZHEOHBEOZAL | [AMEHE
E] OYIE —  [ENAPAGRE S

HEATHHN] DYIE

1956 (HAN31) 4

3A3IH  [WfEds, A%, AdaE
DI ] ANFBE@E (F3E14)

4 A 1H CHEBRERERE SR
EICHFH - AIFWHOBAELHT N A
bz

AERYFROYIE 6 Ak E R F HR
R

— EZRXBHFEML
LENT
1077 AxEE LR R 2k
(55 3 KA &7k)

ARSI Lo TR SR, BRE
BiBR e LR LNz, (BkE
Tk B ARG AR i )

WEME PR TR
W AL AR A A
)

R R, IR FURT
BB 55

R 7 R - ReJD - B F 7013 ARER
LB LT L ERANORMIE, #
Lo T TEFZ R L, DX
I BEMO DL LT, MEMHFEIC
B9 % Jak - BEJD - I 7o 13 AREER
FLEETIERFHITON TN D,
SEEENRFHEERESE A
12 TN AP RR i A TR & TOE —
FE R ORI HEM AW 5 H % TR
(fE#i15)

1957 (HifN32) 4

4 1H #5EIE

5 H31HAS  ASBATH & 4
(NFBRIEHBE LY s A5z
FHHC)

8 H27HAY  ASBedt MR R A m A
[BUZER) AR 2 O R

— 124 —

IR IR I R R sy %
B Ip—HoX 5 [XE%E
27 %, (fR16) WM fEk
Y, ERAE BRI S AVE
o (JEF17)

W2 R - BB - BT F 72 I3 ARER
LT D ERAORIE, ®E
LT > TELOD 2% Lo
ZFD X RERHO—DIZ, [MEAS
VBT 2 Mk, fEJD, Ol F 721
BRALEETH2ERSHITON T
%o (fFEH18)

BRLO T S BIEES & v ) AEEDS
L2 HE NS (5 H31HMAOH)




RPN ERERE (FIH) HIEOZE &M

Lo TV VWERIZOWT

10H25H 45 4 KA EIE VK X
fEfi ik IR X0 (W
DFENZDWT ] ]

[FEIESS 3 IH (R4 - 265 - 5Pk
HHEORE 2wk - ) - Bl E 7
I3REBR e LB L T BBk (3#E
JOVFHLTE LD A WwEH D,
bivbihv (A% & NEMERE) &
LT, HEfEEECo [HEsE
& o [%] ohicgInctns
LD LT Wz, (#3i19)

1958 (HifI33) 4

5H8H  [3CH#& NFHHL R
s NSRBI NR RS

6 F  EEREHAS KR EED
& [REFREMERERKICE T 274
ZHZ] &l

8 [RFHEMHEWE IR 5
ERAR] BE B 1NEEAME
ZHE AL

10H29H &5 5 & [E[E 7 K&
fER A

EN RS FlE - Ao A B E
2B EHNSEEM (19504F) 52
O BN ol FIERASBR
FHVETR TR b, MEAE R
BRI E & LT, AFEAEO
% otz FIERD A EBRH
o R L b, (FH20) %15
R E B RPE

[TERED VEEIZL S TRIALD
LEHICLTUIL] Lk K
[t

1959 (REfI34) 4

3H3IEA BIFET DAL FEF -
A O AR I E FATHIBR

6 H  AEMEENRRFERL

e
-~

THISAM  THUE RIS & M
DERMIZOWT] @ CHE

FIHEBATRBS R TR o T 5
Zh2rbod, MoREbfrbi
T, UMTRERER b HIBR S Ta
CHIZBEWTLE 720 (#3i21)
[ KRR BT EWRICE T 2 0ES
A& Wil - R TR
THUERGRER] HiE.

MR S AR, KA
BEAFFEDO W) RERIZOWTH X

10/ @EERFHEERESW® | a8 Trah
(fi22) SR & SEBREIHO Rt R
1960 (WAFN35) 4F | 1 H21H  [ESZRFEREAE S MR | &R CRAMERE Eit (B

BIRABRE | S2it

) e AL &9 ¥ 5 &EZK
I, AHBERBREO LR, Pk,
W U7z BR 2 AT o (3i23)

1961 (HiN36) 4

47 HOK - GURPIEEE SRR
HA

51 [RFMEFHEOHEMIEFEICD
W HASM & RBERRICED

—125—

B 2 ik, PR3 ~ 4




NBSCAERE 211

& (%3i24)
6 7 TREEREICR T 2 i
HRAS] R

HFI EE PG YN N S P -
& [RFNEEAERERASR] #
%

=iy
=

|

1. FAIFEROES Lo bz X5,
REFEEEI BT 2 FEEROWE
2. RFHEMHBEROME 3. K%
[ % 72 725 R 72 T O E &
WY, FMEEO T I L AAMET
LTEY koy@dzitw b &,
(f7325)

1962 (HEFI37) 4F

1A [TKRFEHEHEUERERES
e (ai2e)

9A AFBEL Y [N AR A
T B PR BRI (O LT, BUE
BRE L. (FFH27)

L0100 EN R B E e R ik

[

p&Hig 7(% EDNL, RARREEH
DL LFE

1964 (%

1 HI8H - 19H 451 [ul 57 +7Fx
[ E R R N
TE (f#3H28)

50 FIKEESHE (&EE K
FREHESETREAHE) [FH
MW ICET 2R RS ] #E
(f#%3i30)

LLAI7TEA BARZEM&# [RFIC
B2 HEEEOERILIZOWT] #&
HORECEh S (R33D)

[E RZEDXEMER B D720 7217 D
EHREBE R (P - 2), wh
WhaER (fRi29)

1966

[P AR R R b 220 | (R
32)

1968

6 1 EFEEVREN TR S
- LR E A S & U
67 [RFEREFBEOEHIM]
W OBUZIERE asithisk)

BT A B 55 3 8 [ R
SR & LT OB MR % i
TomEE#TL I,

1969

FIEIHIEE (ISP T 2R R H S —
F A B PR AT JEIE & b (R
33)

1972

B EEgves qeive = iR 2‘%
— i DER A BRI ER O H12
Ins

HAR RIS AT 28
[ e | @,ft%ﬁ[_ﬁ‘ MG
Dy 5 (H) Bk

1974

LLAITEA HARS &# [RF#EIC
BB HFEEEALICOWT] B
KECEhE (334)

— 126 —




1.2.5
FREOENHH L EHD
(1~34)
ol —

fRai 1.

fRRL 2 .

L3

KFEXFHAERE (FH) WEOZE LM
F RIS E I H O & AR O B — FIEGERO M
RORME T EOLERDE )T D, UTD
DL, HMFE 3 FIEFERIEOZEE — ik o E R E A

O R NORT LHIET B EROAMERLILOTH b,

R4 AELCRIEfEOHMBER & L CEHl LR o TE 2 [M
FERCHE-MAVERE] 2T 5, AEE, AEOREHX
EEEEO AT LD ML 72,

FEBUE OEB) DR A [ 8 OIAI23EDEHD IR OBEIE - 2 1K
MHO—o2L LT, HEERIERDOA YT LORIZOTN, &G
IR D Tz, [XEEAOEFRED 290, Imihd%
BN T L7228 ] 2207 Tw5", IFHI23 (1948) EDOKE
THEH A7 FBUER BRI MFE AN O T Tl P CTH - 7275,
2 AICIERICHOT, EBh 2B L 7e. 6T [RAR T LENEE
BEOAEN EZ2 M5 720, FRBOERERRHAZIT), TN
TRELRREL TETICE T 2L Lz, ZRIIAE, K%
H, FHELO TTENENDINE TRAEZ ED T2,
HARRIEAE & & 145 L CEBHEAE, RIS O LM E £
NTWiv, ZOMEO—DL LT, MR ORI OUE,
AWML O EAS) 72bNTw B, FE (IFI244E) 6 A1
KIIZBWTE 1 BOREFFGIENE, BRI EE) % /15
S e L7z HEOEARFERIE, NEEEORHOIED
BHBREMTHD Z e lh o7z, B REHERIE T, WX
EEEBEHCHEICERSN L DT, NEMHEOMANERIEIZ
DEPLTHOBBMEDOHTIZB VTR I N DALKRTHY, &
NxZER—MEGL L TOEERICHFLAATY, LB

— 127 —



fRRL 4

NBSCAERE 211

5D VR o7z, MERBORBYEEDZROMA L L
T, MEWREOEBORERME, HMEILE, FB8UEER
A M EEN R L T LB H o 72,
MﬁSHMErﬂiﬁﬂﬁﬂ%%$<5%%U,K$h £7¢ 1 H]
FOWFIER [ ZOBINIRFHEOES, EHEIEHEZ O
DHEFEEROIE, BIR, ZA, 5578, HEoOMH, RE, H
B, L7 7 LY AGOHEMERICH L CRHA, b, BEIUIE
MdsZ 2 BBLTI2IRTOBBEYLET S|, MEHOD
[EFIER ] (SRR 20 2 RIS & LT, — D 57
BREI)ETBEZTB 70— 7 v 7 ENEEREIEOEEO
TREMEDSKE S LB AL,

TR HRHEMEI OB A LA, MEHOD
fEFs, &R, ANFEHEHMICOAO R WNEHEES*RELTAE
Bix, CoOBM»rOHEREN, ENENEROMINIIUE I N5,
COBHNL, 1HAIESS THREFEE T, TOEBARLELO
FEEIIR T Hh, [EAE S S, MEHR, FHMAHEAR,
FEHAAMEIC Lo T, AR, Bk, CHhk, @ 3FMIKEMFITFEIN
Twize LML, TORMEICHLTE, BB ENEZ LI
7 DR F DM AL o 722, BBHI254EED S, N
BERABEHOEREIZOWT, ZOEROBRMNITEZT L7290
[BARME ] 2 VELD2OH 572, 2RI L UL, KRFEXEE
BB L Cid RIS AR IS ] A58 S, —Iiedaro
WA LCHU b, 1RREI#ES S 5 A7 2 WlhTik
EEINDLILIZRo T, ZOANFROLFEIL, BHRIEDE
HOBHIZ LY, FIFE - "HF L) MEHEER O 72O OEMRK
RO N o TUR, ZOEEHELHRELL CWi-aE

— 128 —



LS .

f#

RPN ERERE (FIH) HIEOZE &M

DORZFXEFHBEREOIER 2 HEO2Y, Z0%, AZWIIEIED
WIZVHICR > TLE 572,
RFEMEFHEOFERMEL, HARNEHERH SR HHFHBRIHY,
RE BB O R EREEII KA REERRE . FREEEOFE
TP P B AR PR . R 2 B2 €, WIERRIE I A1
L eV EEROLEENLDNT L > 72, FIEHEOMEZ B
Wt & B2 FIICHET 2 L v ) BEHUL O BEIZER 5 54,
FEREAIC, Dol dFoMY RnEklilfboEE2ER 5 2 & bR
MTH A LoL, FAIFERAI—DOHEME L L THEMIZED
LNBHITIE, fEDER, &L LT EODHEMERREER &
LTROLNLZEPRETH LY,

o TEIESMERE ] IBA274E 5 B [HERAHHEAEROHEMEE L L

TOMEE], # 3k [4 A2 BOANFERERHICBVT, AHK
AEMBAEL L CHET A2 LR ) F L], 2OANFBREIC
&, EVEEREEREFBRIAN TV S, MEHEOSHO X0,
L T L ORI BOBBNZ IOV TEER Y S ORI, 5,
CORFEBHETVIHERI Lo TLESLY, — KEXERR
DEE BN CTHAEOES X YIEL T, FERLUFREMOBREZ
WL S, ZTOWHELEREENIIHET 2E 2 tho 7",

- RFREEIE | KPR R, COWER, KEIBT 2

RO RO BEMEI A, HEHEORIEOEELRT b0 T
Db WEORE 1 Z COBMBRED»YEFE L L) %, KEXEE
D5~ EHHEL BIFE DO TH 720 HPE LTORE,
HHVIEHEEHEREMAFAE LT o Cna sk, 5%H0H
BART ML ZVTIRZ VY,

R 8 . RERE & MBXEFE & ORI, KYEHEFHEITBEOH TR D

— 129 —



ALY

fRR10.

1L,

NBSAERIZE 11
PRI 722 i D — D"
NFERORIERIIERL, BEGRII 2013, BRABETH 5
MEFHEME, £2C, R ARFHEMHEN T, EHICHEE ORE
A WREAL T B s SN TE 2, A28 (6 H1H~3H)
SEMEHERRIRAREMELS | [FREED] #5855 1 HIZ
(A& O&MENA T, (RIS EEL, BEL, EHT
57200, HoWHEE)ERERML S| LWET AR ES N,
[RFEEER B s e =T RS (B - & - ROEET
MR FRiE | KRN 2 B E OB L O & % B
T H72000, 50 LEF ZEHT 5, 6 H24HDRE 1 E
BoxFE LT, FREEE, EVAREREDE, WL & D
575, BENLARGEREFI A REE EDYIE S AT S ARYUE S
LH5, FREFBEOYIEIERT 5, fime LT, [FREUF
B 5841 [RFICIEFR, #d%, BiEds, DFB L UEBRA
TEPLTIUE R 0] ZRIELT, hF0O XICHEE R UHE
WEMZHRETH D L) EBEED, PRI B Sz,
THISH SCGRARFRE LRG| [FREFE] OWEIZow
Tl LAV, KFRRE, [FREBEL, HEOH ) Hxh
IZEDIZDDENSL, TOHICHAEE LTORELZ ANLDIES
DLV SAUIEARGERE TR TG 9 & 3 HICHEFE AN
MTE v, SN OYESESHTHH )] L) Rz RL
720 RHAEOWE OMRIL, FRBCEEFHEBLOYIE L W) BE
EEHE BUTI R,
8 H20H SUMERFARE LB | UHARFAREDL S, BEH
FEYUEICEI T 2% O [FREE ] Sk, @ (B E D]
5565 [ENLAAIC, MBREHFEZE ] ISHT T, [RFENE

— 130 —



RPN ERERE (FIH) HIEOZE &M

I, PREEESSETYW I BB OHRICFRIHEL B2 E L%
Sk 57k @ TRERATHRCTHREOWRE RS Jikk &,
T BHIECOEIZBI S 5 W oD ED R S 7z,

Fk LIz, FIEOBRBHNES IOV CTIEHEN OMFE b #
sz, [FEITERROWME] &, TETEEL2ERTL LI 12
DLk, TOEERD I TUREYRERMETR 2V, 20

12, ANHRICFAEZERE V) 0% R0 34T, AEROHFE
THEMFBLEFAFIZESELILPULETHL] &, EHOBEN

WCEALSHE D CTE 722 L 2L s €5, NI L oL, Pk
B 720, FIFBOERILE D b, FEENZFEF O
DYEEIZHE LD o T <,

@© [E KA REMEYERIE] (HF284) &@ RV KFEEA
BRI (IEFI314E) o

EVV.ORBERE T, KPNEHEICBIT2REFEEE, TR
DERIIIFFE & LB & 2 pil NI EME O T E & B ST

LERICBVWTHL LAHEMNLERELHICELELT] VW
CLEEBRLTWwD, AROYHFEZEEHTIE, HMEAL L TOH
HERUOFREFEHOERZFMICHEL T, [EMBREL, £o&ER
W T Y, ZORBNFEICIANNTD, Mo—fHBHKE L 4]
R binb, TOFPUNT B0, B R ORS%0RHB I3
%, WEdz L AFICEE SN2 T IR S 2] EFfEICRRT
Wb, ZOXHIZ, MYEEEEICIE, 77X DOKRFHNEFHEICS
FARIERBICHZAONTWAT AT IV, AT —% ADHIH
ARENTVDIZE Db 5T, 30FDEOERAFHETIERIC
FEL LT HITON7200T, REKFHICB T 5 FFKE
ORI L LT, 1L AEZE bR Do 727,

— 131 —



14

NBSCAERE 211

COZBETTXTOMEPEN S NEEOR IS SN TWw X
I D,
EEIRE

BER AR BRI S 19554 6 A REATREEHR T,
PR R, AEBMEL LR V) Hars T T —-F 5
Z &3, ENLREEHEREICRICBRDTR W E W) 2 & T, EALR
FHREETE L THBEENL 2 LIl o7, BRSO,
LI LT SURERP O EAROKRERFEHEZ PO LT
HZERN, E6IZ, EVRFHEREEHLETLIREEANE,
THEEOWRIIKE > Tvole, ZNEFAFICEESOHIENZ
ELC, #BEHE L] OSuEr s, [ENFAHEBITHEI] o
WIENE LD LIZ S N7z, BEFIROMED & VK M E R i S
T B
NFBEEE, AHEROEHCEB B, A EHRR
FANORY) MADS, REHmERESIZLTO, BRI 2 AEBYEER
T BV AACCHE, FEMERERRE E LR
LIEHV, ZOPEAEPE O TMBEIIR SNz, AFERKE LT
OFEA LOMEBEBT B, EBE EOBIRWAEITT 50T
BHho SHIZ, TOXH %, BARK LI L OREIZ R HEH
LTw e ebis, MEHEAMEIEAZBELETOMEL LT
DI E L, BT RFZ OB > Tw L, BPNE
fE BRI LT, #ifhv b B HARRIEME G 2 ICAHBUERE
KRV S NS, BEA2SEICIE [REAEE], 2841213 [
AR AL L, AILRIEME R ORI EEICIE, Fheh
BMBEASBANS 2 EEMICHEIC SN T AL E B IS
A HFRERCR I, REREEROHOMBEIZR > TL T o7,
LA, [FEEE L] OKIEY, EBRETH Y, [FEFEK

—132—



LARE

fai16.

RPN ERERE (FIH) HIEOZE &M

Ed ROTRATHAOSEICHEOE LS EL &, LIRS
TEB X E T RF AR S &2 % 2 v, E RO X E
WEHE W) T XD, IBF29EL Y A Y — b L&REE K
FHEMESEO S EH LTV EHFIIR L, FVOHEERH
ERFRFEIMAOBREERH, it &b CHFEHM 2R |
Lo T, FEMIENLKRFICELZEICRY), B EDT:
REH B E L TORERME T 2 B, DIhRE
WKBRBLTWLDTH B,
NG (MERRT | S 5T >BURE & 05 Loy, M
22T VRRERBERIEGRAOWI % 5,) Oz0, FAl#E
W EE DML AL AW L E LT (RIEEEOE R, 1
REIVYWIET 200) AIEMICET 209857, TX KX
EEEH RS ICRIE SN,
MRl o TMEEKRE] 1221 ) 251, FAE, AEFHOL
BarhL, REHEEFIHEELTVDE, $700F, e R%ED
FORBBIHERL T D ENEEEIHOILDOTHLZ & (fH
REOHE) . —FHMBEOTIZAL DS, BROMIE
TIEEAEI H ORI T S 7z, BT E R E A
RERDOONT, —MOABEREEZ T % TH LWERK., X
EEEW B OSMX 50, ITERBEGER () O 8%5Hh s 4 FihF
TIZ&N/z, MEFHEREIEBKICONHVTL 4%ERFTFThaND,
HEEMEAE CEE NFRO ARG FHRI324E 3 1KIE
7T KFhik X TR SNT2NA . 1. RIE B E OBMER 2 B N
BIEKIIGT 2 & 2 A0 L 5 | BV FROMES, NESHEE L
BREFZIBVCRIEB L ORIEMOGEKR AL, MEFHEEHIC
HRELTWDE, FLRINEASDEOBBICHEFLTVLE

— 133 —



17,

ARS8,

19,

fRE20.

NBSCAERE 211

PEEHEICBVWCHED O OIS, 2. BT B LB 5%
RIX o ATEO (—) 4~ 8%k i iR, RE LI
L7z& &2, RETBI (—) 558k~ 758k, —kBREITER
(—) 6%~ 8%EMEn>THBY, AMLEHRXSE L, 3.
SR ERERE R BT A AR ERORBRX WA B L,
D—MEE 72T 2%) CIEHL PRI SR T D,

19574F 5 H31 B AFBATH B E & ) 3GR8 NFSHESE R
FER 2 mak - ge) - HO E 23R LB L T A ERAN ORI,
BEILL > TUToTHEELRZ B L, ZOL)IBRERDO—DL LT,

BAEFEE B § 2 5% - BEJ) - Bl F 7213 BR A LT & 3 5 B
BHITHENT N5,

ANFBATHBESEM [TRICHST 2 ERALEE L - TR
HT2ZenTEET ], MEHFEOLTFEIEPNI, Lo LF
WHIE 3T, [[E5:, #5%, FBRECE S ORR 2 i,

B F 723 B A L E L TH5ER] (SBEZICLI VAL TOEL
ABWVEHHDT, MEFEFIIZO BHEES] o %] ok
MICEEND ERL TV,

DL Mz H o T, 334ES FICIE, do& 0 L, MEfHES
BT 2005, D LEETA2ERIE, BHhRAEKELELT
55DTIE%L, ERABERHABONGLER L oTLE-

> 24)
- o

INFECHHERKE L LTI &) LD LN TWFEE - F
TN LAEMO ) BIZ, FHHRERKE TRV L2k o720,
NFEBREO ZOBWEDERIZOWTIE, bbb ZFDREHE%Z M5
ENDHETT, ZOHAIZODWTERIZ—DHL ENTWVRE WY,
AIHEERORRIE L EMEOB AL, AFEFERL T2

— 134 —



fai21.

il

fir 22,

23,

KA HEHRE (%) B0 L

=

DTERVPEFERT NEROZOREDEFERTIE LT,
NFEBAEH R AW AR ERR L, WERI464E 12 [Z o, K
THOZETHH VLT LOPMEIC LGSR WED S H o T, HEH
DA WS, REFEFEORESHYIL CATbN, Zil#E D
724 %0, TOERERBONGI T REREHR L OL
RO/ B o TCELIODTE TN EELNS Y EEFL
TWb, 2OXHIILT, AHE, FHFEMLELFE s OMFEM
B & LTRAT 21213, BRABEFRARBROSKEONH,S
BRALZTNE RO il o7,

5 H20H M SCHRE & AFBEOH. k% | IRFI334E5 H 8
B [ ANHBAE AR RS SCHE N4 R Ed Clal <, #
EWMATRBS GNER TR o 722s, REDfTbh v EiC
DWTHERB N EZ Lo TRAL, 4FTORB LD A
Mo, PR BECL > TRAL, F-Z0MERIINET
DR 2B L TR LY, L L7z, 6 HI3EM ASERRE
[LALWw] 2wy Z Ll ol, MERC, AFHRRIZ AFHBEORE
DLRBEEAT> THRHT S LI ICLTRLVE, FARFICHES
ENTz, EMHERE O A BRBRZBRP LI R o 7205, %1
BREFEIRIEDIRETH - 72,

107 & EEN.RFEER AW [FIHFROME.O 720 ENL AL
AR E AT OUIE FELZ OO T GESIIXIES) X
MEDTICHEEF RN, RARBREHELRL, BREZHL

>29)
- o

NFBEGREBRIZ D b —RHE, 2 OFRBROGHEE L, — ko
Lo R OF L R OfRREIC R b, 2O, MR o TH
BORD Z Ll b NFBREOKBLE, NFERBRIZED S —

—135—



24,

25,

NBSCAERE 211

REROTE . $RA T2 O KRS T L I HEHI B OB AT -
EV RN EHE CHREORE A ORFT LI, BERAHER
FEBRD I, b, W BRICHE U7 B e Eh L 2 0 Ud e b %
{lrotze REOAHA © HERMEOMER (—iHEERE, X
FEEFOHEMAR) @ L, P, URORBROEK @ ZBRED
BRI I L CRRE LT,
% 3EME | RFNEMHOMEH L EY) LKEFE THAL, 5>,
KEKEFHEMRE & L COEMBOME 2 MY T5HEEZ#ET L2
&l MFHEBBIZOWT, [HEMIIZHIRE S W2z IEERE 2,
—eHBRE XA L, FRERME (B 2 1 3BCE TR ICHE U 72T
ELT, HBOMEXXERETH L] LTV DE, O
0, EEENRKFRNEFEREXHO) S L HF, CBEICEE % i
FTwb, O [EVFREEEBATH] 25ET L CrRIEFRED
W% I b, @ [AIEFREOHENET] I2DWTIXIE-E 0 L
TV, AIEOFEBUGENE | ERAH, MR0ZARX»S D,
BN =3 L ERAIGERB SN T ICHb s T b, Hhans:
B Q@ FIEFE, BFER or BUEW or BTk or WL D H
@ Bl ORI » A EoREE LT 248G,
WOPSE S, AR RE, BERO—Hbhhole TOT L,
TEHBHLRE L OHERT [TOH VT WVE] 2EHINL,
HFEML, TNz FTWICLT, [RAICHEERE LMY
L, SBUE0FEEZETS LS | (BH36EES 8 KA EAFH
EFHESHRELE) L, BLLTWLETTHL,
AAI364F 6 H 2 EME MG K R P EAS S« KPEEE IS
LUERAZREA] RE O AEFROEH oW LML, K
FE B B AIFEEOBRET @ KRFNEHLEROMER, K

— 136 —



26,

fAR27.

frRi28.

RERFHERR (FF) HIEOZLE L E
FRIEEE T O RENEMNTE b 2 W LAY, KFHEHOFR
BEEELTWS, RFEMFMHETE D HmRN 2 TR, BRI,
ETRESNLZOE E5 ) ] DD 5. MOEASEDRFRD
THERTALEDH) . > FEARERIIZOTIIEIRbL-TL
o, KRFENEMHEMEL FMIETIMETLTH 5 &) EH)
DD,
TR | ENEE R 74, K2 %, A6 £DRMSH. O
FIEWO TS EOBMALZ X5 . KFEEHEIC BT 5 MNEEKD
Wiato @ RFMEFHELEOER . @ FMRIBE~OM 1) 1 K
HEFEME Y, 72720 R 72T OREIZE T, FEMSEOTICHD
AHMETLTH D) &) EB 0 2 KFEEMIT 5 % 5
Tz d7zmnwZ e, RENEHEOEEZHEL T0E, K¥
REFHRHS  HB 2 ER, BRI, TETHEEh 0% &5
Aol DD B MOES DKL TIEETILEDY
>RESERZOFEFFIIMb-oTL o770 RFXEAHMEE
MEHETOBFLTH ) L) @B 2D 27,
NEFI364F11 H & E REF R AR FHEHE DS [ RFENEHESER
BRES| B WHI374E 3 H 2 O inBBG. FRIREES R
WS 7o, B L KFRIEEEORE HIER O 729012, FlHERA
HMEE LTSN ZEDPRETHL I EZHOLDITTH
LIBD Do ESLRF BT B BT OB BRI EE ORI 2D
WTEIEFEICODWTHEI R TH o 72, BHFI39FE 1 A18H 25,
[E LRSS MR B R S NFRO BT % ) SB R
HEDO O LD L L TH M, KFENEBMHUFHREGEH R OB E
L=
[KFREHEYUEREGRZRSHE Y,

— 137 —



NBSCAERE 211

29, NEBEOBEHATE ) ABERRBROVO LD L LTERMENL L9 I
otz RFNEHUBERGRRIVITHIN L C7zikBRililE &,
Fl—l7% o720 DMk, ESZRFNEHO [MEMHEME] & LT
HLE) ET256, ZORMMEBO EHRT - &8 X THFHOHR
BAEREOTPOERALZ0NE RO % ko7,

30, FIEMMEIC, WRAMZRE 2R 52 LEICEI SN TV, K
BRE IS 25000500248 © HAFM&H# KRFERFEHEIC
B B EPVRAEE ORISR, @ EINL R IE O KE A A
DA ABIEDN HIERICAFREOIT ) HRERIC L 2 2 L 12% 5
72o ZESKOHMW O EROFHMEEL TR E LT, "#EGIEE
M. § 572012, LBELEM Lo %2 24 2 &3 TITHFE.
QRFREFEOEBICAIL T, KFEREMFER L HMBL LT
WL % 720\ B FEERIE 78 2 35 2 &0 — RIFHMMH O
SO 72D IEFENIIE > RFERKEBEOGH — HH43FE2 TR
FREFEOEH SN TESHVPEMEIIIGE L L CHEBHITICEHL
Lllwnico 72BH L [RIFROEGLYS % BEHL 2w old,
[FIEROFMELAHMEICE S Z2BERICZ LWV E, AHERD
BB DONFIZOWT OISR —HIIRIT T D 2 &, FAERYE
EHRBIZBPNTOLHENEIILCTEEFTHLI LR L, WA
WAHDOHMMH D L) ICEbNE, KEEED, (FEOTTI%H
FHWOHEMEOHMEALIC B &, KPAKEFEDOHES I OBRIZE
NTHZ Loz b T ZIilh b,

fRi31. RFEEEEOMERAL | 553 WL T, [FAHEHRLIEOFH & 5
M 2 R DUESEE 2B W OEH T 2 HMRE 2 2, EiRT 5
729, THREAEOREL, SMEMEOMEY, MR ORRBUES,
FTEOELH#T AT L,

— 138 —



fif 32,

f#Rr33.

fif 34,

RPN ERERE (FIH) HIEOZE &M

REFEEORE, i, THOGHO LI > T, K¥1AY
oD BELBERRL L 2, BB AL ) IS e R AR
V) X9 %, EARNAENLEEIIREI N TV WY,
A B AT FRIE © BEAI454E 6 H Ok AR A T &
1790 WEFN464E 6 H DRI [RIHFEXREICET 2 HEH] 24
o MEHEONE | KFREFEEME L L CoRFERIE, BT
KEZEERED 6 HEWAEW 3 ELLEOFED ) L2 s, —E0RBEG
BEZTTIMAIETEEL, SHITHBERBLUEEZEEL
T, 2#MEIEHEE, 1MAEEICHET 5. AEFEIZEMWRL T
HoHY, NEHERICIIBAIFETHLBZEZLTHT, HEEUS
DERITALINE, 2HBBLUTIHRAHFELLTLLVIRTDH
5o COREITFLTUE, EMBEOFICHEHIZ IO LI
9B EEM, Ky, o, AR L0 LTI oh, B
R RHEEZ EDO L) ICTHh R E, FHIliEw o Tuing
b oD%, KFHEEIC BT 5 Al EFWMATEIT 2 M — 0 BARSE
LT, SBREFHICHECT230THLT,
HAFI394FE 6 H 12 A EER &K © EV. RS, BRI SHEICE
PERM, £ 4HIC [RIFREOHTIZOWT] RS hTw
5o mRE, NEHEREOME (RIFHEOKY) 122V, W
T TRFHEMHOEHEE IZOWT Y 0 [2. AFHEH| ok
HTHGO T B L EEE A7 ETREHEHRE ORIk
IZoWT, ERMICHHL, KOXH)IFTLdTVwE, [ZDk
2B, ET I, MNEHEELOFERETHL I LS, X4
PENRFICBVTD, Z20F FHEMBA L LTEH SR 5
BAETH 70N, FRBOONLL L2722 THD, ZD7
DI OWAE & FFRIS, ERABBRHARKBOFITMR 507z,

— 139 —



NBSCAERE 211

TnThhb, Ho—HkE 3, MEEMRE L LT
REVBBZ b OTHE, ZHLET LI, NEMHKEDY
POERICHELEN TV WAL TH A, X, 2516
T O RFXEE BT 5wl ERH R E I T 5 h iR
2]V IBn, [EVESRERE, SARREFE, FREFHECE
FNENOFEHDED SN T WD, REMEFHZTS, +okk
EMT A R, 202 EHFRFREHOFELHEL T L
DEZ NS, MEMEZ GO T, —AICEDTT, KEXEAHIC
BT 2D E A ) LT 5L 2Hh0, RFEXEHEEE
EEZONLLDOTH ALY LT, [RIEHEOMH L V) IE
oS, RFEMEHERTEHHE THRITONTEN, LhrihFEH
L, TORKOERE, NEHEBBEOEMMEZ ED L) IZ%E
ZBHDDPIIONT, ERICBVWTTLREADO—HDBAL N VL
W) ZETHA D P LEIEB M ER) ORE Z B, R EF
FERES & BHIE L TV 2 e KOFERIE, MIEHERE OSRMEOE R
WHFEETHLIREBHERTCERO-HDBALN TN EIZH
B, LERIIERL VWD, MEMEETIE, KRENEHEOBEN
ENTVRWOT, REMEFHERE O 552 EH0I &0 Bl
L0, HARMEMHEHEZO [RFEEEARE %
FTTRERMA [FBHBEE] YL TERL L) &3 5EH)E
FIE—E L TWA DS, CHREINE, —E L2RBEPH o v,
[FREEE] L0b, WEOESZ [ERLERRE J5 hatT5A1
ZYRIELT, AIEOFTMNEANL L2 REEZ L0 H D,
B L L CORFRHEOREIZOWT, 19454 ~19654F 13,
AL DL LEB ORI T dH o 2RI b o 720
We LT, #5iE O MEHEREONO Nz HOEMEOERIC

— 140 —



RPN ERERE (FIH) HIEOZE &M

w2 MR (FERAL O MEERIE, NEAHE R BT 2 BE 0K
SI2h, ZOERENH-72), @ Bk (—HOFBHRE IR D
PAFEE R (SRR Mg (P, MM R 2 $50h,
REIZH LY A L2 A) ZEFINTHMHESEI 200) I
EHIFTVD, FEETNEZ LIE, S, HEHLoLMD—E
R TMEEEMICBITL2EEOIRE] 2HEMLTWHZETH
bo 1945 (HEAN20) 4EARM00IE, A% 2807 CORBE~O R
HIH o723, B %, RFEHEER2ZTOREICRNMES 1,
30401, EBHEZE EN KRS T SRS LIZoo 2k
WX, SHICEMRFERFOLANEED LN TV oz, D5, 40
FRICAY, 7u7xyvay (%H) & LTOREROME &
WO LWAENOLIT TS LB, AIFREEIIRTZD
WFEEIARLT, SRS LQEHEH DL L &b I1C, &ffifE
BT CORBEN AT > TE /o 1964412, [ESTRZEEE
e [AIFICHT 2RI ERR S Pkl Sz, REHO—
DI, “HEMEFER L BN S LT T 5 72D IS BE 7 Al
AT 2 45 2 &7 HH Y, MEFEROERE T EME (profes-
sion) DVEDLLTELREZ) L LZKELIIAITH 572,
[HEHEOEBITEICEMITH S L V) ZIF TR, BED
@ profession & LTI TAHALDTHIINIEHE SO VwE W) E 2
Fi, BHRIZBWTIE, TOI0FEIEREDRIC, LR FEAZT
&7 LA, HARIZBWTIE, FMRROBOLET A ) 21I2HAR
THhBRYVENTVWLHEEE LT, HAOHED, [4 THOEHE
FEFHMW AL DB Y DIRVEE HIT TS,

— 141 —



NBSCAERE 211
R O

G EN K E A B 028 — M & U CEBMLE ) o #%E —
IZOWTHR~, EVRFOREFEMBEIL, XL FLELTVLY, F
BYGEL, THLEFRAGVETOWENENONOOHL L LENH D,
[ZOUERVEH-mMELELIEdHY ) 5], flé LT, [HET
REMBHEMORH (Y07 2y arb LTOREROH) 12, #FE,
MRV EEHEEI LI E U, Tu Ty va v EERE
flevy, FHLwar7) 7 baELI LIRS P RN, ERF
MEHEKEONFEROD S 722 BREIHEL T b,

EAM R BT AFRIERMEL, 707 2y g & L TORER
DIEV.EVIFLWAENSLELREZ) ETHLE, [HEIZHARDK
EEERAERDOTEE % > TR IUER 54\, 1970 (HFHI45) F2005 A
y— b LZHAREERZO [NEHEBOMERAMAERZER] 3, NF
fEBOHMEORMBE L H.GIZEREE T30, 1974 (HF149) 412, FMHE
DOMFEIZOWTIREHREEZTTo TV b, LT, [BiEE L ToEMK
BENPLEZ LI ERLT, —fEEZTICEMEE L TORERA L 2
EiE, BEALEDYRZBNWTHD ), Licho THEMEE 2 2 7234 [F O HGHL
AL SIILELZOTHY), MEFEREOHAWHMOM EDL, ZoOBiET
DHRED [ L EREMBEOMT 11, MEEREERE L TORHELAD
BEELTIRRTVS,

ERIEE S, NS ORKERD S K E 2 KRFER A A AT e X
I CBE T, TRCAFELVWIA—DOHRTLLC>TLEBI LT
52 L ARICIEEN D 5, AIEREERZ.OMEIREVETE 2R ATY
BDE, MHbHAER—ATLLoTLEST, HWMHELEZHA D &
T25LIHIL, ZOMEZLONLLLTWAEKRODEDHH LD TIE

— 142 —



RPN ERERE (FIH) HIEOZE &M

s " & RIERGI M LEE OB R 2 R L Twb,
FROMEORN R, RIHFEROHEMENEHERET S,

2 HEEMESOHEMM-—FMREEMH—

2.1 HPENIBIT 5 KNEME B OZEE

2.1.1 EeETOIEHEREG

190843, AP E R FEHOWIEIZ X ), AIHEE, AEIB2
720 AVINEFEFHIZIBVWTD, WEKFHEEICBNTD, AI#FELLENID
TE, WELIHEFIANVAHME I VE THY, LRI,
AEIHERE NS, REHERLIWE, HSUFILE)HLER
(&g BcE Eam - NEHEESA 3 —VHEH), BB HBERKICES
NEEW) DN, WHTIZBIT L EFHHETH > 72, MEHEIL, HEiH» S
Hollk L 72 B0 1SS 0 0 72720 CThH Do BATICBW T, HARD KT
B2OSEMBRAEER & L TR Lo 28l e LT, AL, TEY %%
BREP 2oz &, EMHRE RO & 2 5 EHF VAT T
HolzZ LI, MBEEGEISTSHIMERELV, WHIERAERT
FTZOLNTW 2, TOLH%d LT, MEMHEFOHMMEITITRETET
b, MEHEBKEOEMERLE LTOLO0EMIE (Yo 7y iay) &
3% Y 2 ehotz, MEMHEHEICSHEMBERL L TOEBRSFIEL 2ho
720 WRATIZBIT 2 b o & AN ZMEMHEFE TH > 2HHEZTY "
HEHLZE—RWIEMBTH L HICERL LD T IH2H 0V LT
WHZEEDHITT, MHRTYT L, MEHOEMBH Z72ACHMHE L LT
ELRZTVBITEER V] LlRTWVEY,

2.1.2 iR OXEEEBG
WL ), 7A) DORFEEFRIEASNS LEIFEC, 720 7 XE

— 143 —



NBSCAERE 211

FEFD—SRUTEA S, ASCREIEAE D O A RHER EAE A~
AL MBEEFICD 726 Lze ZOEED H > THBEEOHZNZEIDFH
EEINDLZ LIk ole, MEHBBREIDHEL, [BHEHELOPHEERELO
DEIHNE OO DFEAE LIz, REOFE (1946%E) 6 H, X
B> P REERARIC, [MEMHEEICHE SNEREFH] PRE
ENTz, LHEREONAETIE, AVHEHEOWME (FHFERE) okt
WIS 2B BB L EZ O TV, BIIREA R CHEAE B>
FopREEHEESECE, [AVNEHEREOMRIIFEFELH, HE
BYREERDROM] FOFHTERLO M x Al b o7z, IRKEH
BHAIE, 1948410 [UEE B IIHMBAM R 5 2 L 28T ] L EME
BOHEMRTHL I L x TR L, £REBATOBIEERLT.LOE ZHNRE
ToHo72Z L&) PbE b, 1950412, [HFMHDE] HEshzZ el
L0 FPRAIEMHEEOMMATED SNz, 19514121, [FRXEA
B lEstlE S h, FRNEETEH AFOMEb BRI N, LaL,
RFHEHEWEB 2L, [ASEEdoNhho/zlddH o T, 19504F LI,
FREfE L T ICNEEOMBEEE 25 L) o7z, BV RFERNEHE
RHMEEE (19574F) 2BV, AFE “HEON R L RO % fif 2
7-# %" (Librarian = Specialist &) & W) HMMTH L 2 & % 1k
L7z,

2.2 MEMETO 72y v a Vi

I, B85 MEEx 283, NEERL AL P, k=
B2 DHL, MNEHEREALZIERI LN D o7z, 1960F(CLRIZ
EREB XA L D FEHTHHEMITD %2 { —D 0 profession TH 5 & \»
IHBEAFO L) ICR > TE TV 19604FECHE 25, XEfgEMEY
Tu7xyvarin)Bia (BT DT TON) MESHE) 25

— 144 —



KREFREHRE (R B 0ZE L

PRUED D, 1966410 [HFEME] (60%) 25 [HFHR &3] 12
DWT, 1HEIChEEERITR o2, 19684547 S N7z [RFIEEO
EWHT] ONFR, KFREHEFERE TR LT 5720124
TR IENIFE CTH - 720 GIEIE [OAENCBIT 5 NEBER B O % 2T,
LHT, RENEFHERBELHEMME LT, LOXEZIETHHLVA
FEDS, 1 Zo &) LITHIME N, Ll RAKEHERLE O HHE
Ot &L 5 2 T b,

19704 [XN#EEE B OMBERAEMEZESR] (JLA) 25— b, "Bt L
TOMKWARREPHRHZ LB LT, —MHEEZITICHEMEE LToH
EWATET T LIXITLAED Y 2 BWVES )™, G EMEL’%
FERE S L IZNI T IZER bR TV A I T, HARm 2 i W< b
D, MEFEEMERBEE LTESAAILEOLEEIREREINZ LI
55D TH5,

2.3 JEHIPYHE & B (profession)

AR, FEH PR & B (profession) & HIOMW A5, FEETR L
ML, $512, B (profession) 2 XL T, @ FEHM
it (Occupation - H.7x 5 H2E) (@ marginal profession () profession @ 3
KIZLTWbe [—EDHMEE - AT 2 728 MG 1 7% 2 DRk
LFOWEEPHFEINTDL D%, —fIZ profession &\, H7: BHE3E=
occupation & [X5l4 5, profession I3 specialist T % %%, specialist &3 X
T profession Tld 7z, HMEkIX, BEOHMETH D, HEIRKEWTDH
DIZoZNXBITELWIREETH 57, [HMEFEHEFOR LV Z LI,
MEEEE DD D DS, RoTH Lo TEHS L), KEEERIHLE
D 2 W ERIT AL\ 2 ETY, REEFAFME LT
Lxwhs, MEHERIE, EMBRTEHY 2L, T/, ioHEs

— 145 —



NBSCAERE 211

o -MEHEEOMETREGHEF 2 VES, NEHBIIEMEE 34D
RI\W72A 9 . [XiEAE H X marginal profession Bl %, JEEFIHE & EYH O
FRIIZH A U7\ T, profession & Hig T LD/ gD TY, NEMHE
HE)LTHRLRITIUIR S 2 WERTT 2 HIEICL ) 5 XFMHEF &1
LYLENRH ) TV, KEBMEREASEMRE 257201218, HEHEFO
WAL ETH B I L 2 HRITIERT VS,

2.4 NEMHBOHEMY: —MNEERE (RAIHFR) & 3mr—

HAKEE = [REEE ORMBERAEN 77 B SR ] (HH494)
CBWT, MEFHEEOEMEOEMGL LT, LAREZMS 2L 2. 8%
THB L (BHONE, FEMK 2EXE) 3 AH LA KT
HZED3HEAEHIT TS, [FTO 72y varye LTOREROMHT
v e E, FEROEMEEY X2 AR R B & L COXE
BEFD5EE, TIUTHED CEBEBOTEE L EEML, &5 ICHMBER L
L CORESEHEOMLZ &, BT < EHLHEFLE L T b 7,
BIEFEE M E L, HIHMEES 45T [NEHECRIN L HMBRE %
AEROFEHEHRT L] Lo, $E2HE LT [FAFFREHOHMY
FHIHEFET L] B3H [AIFMIFAEOMBELBITL] EBEL TV,
BRI A S EEE 22T 5 b 0T, REFEMEIIE RO
OFFAINC D 5, KFEMEE T, MHEICEEORMYFEEIEFET LD
DH, AIETHDLE)T2oTWALLEITTHAY, TNabIE, MEFHEOH
ML RIINER) TEIZBDE, EoX) LB HARTIETE ST
(v KFHEREICBI 5 EM IR, 2EERFMEHRERH#R
684 [RFENEM ORI (NEDOHKRE, HMIWER & IEHM
EBITIT T D, FEMWEBOEENILVIIY, £ ORI E MR
IZBWTHVY) TRl LN e o7z L L, HMWAFHZ 35 5%

— 146 —



RPN ERERE (FIH) HIEOZE &M

Bo®H ) HIZonT, EVKFLFTEEZEZTH, WHNALEEELTET
W5,

[—fx1c, FIERIZEME (profession) THh A, F7olE, TNz
Lwe, MEFHRTIESOPNTVL, AERIIEMKE LT, BVAE
ZHONETH AN, TORHOHEKEZ MRS 572012, HEIICHK
BROBHIFEL SNAREIZEEZOLNLDTHL, L2 T, HiFE
ENDREFONBKES UL, EOHEIZEZRRTH S 9,

[MEEROND, BROFLETE CICTIRICEMB L LTHEMAT % &
FE->Twhvn, BoTidwnhunsigs, HkoA+as 2wkl T, &
Mk e LCHEL TV I EE N L TR0 TH A7 L ERITHER T
3

H A B R 1 < 4G B O MEFRAI7E B 2 O8O 72 R F MO LS

MFE4 DB THBY,

M# 4 FAHEFROEMME . [HEHEROMERENERES] (HAKEED )

Ak O & P
(1) EROMBMERINCZ 722 550, Kt % %6
(2) FfL S NFF M L EHREAL SNBSS HAE L, ENEBET 5720128,
B OHEMWEE &A%
(3) MHADHEMAHIEF & R BN THEET 2 L I G Lo B
4) BERELAMoTWVD I, BLOBRIIET 2 —FEOMEHIEifE ) %
Lok
(6) FEHOMEEIN %S, O Tirbil, ISk L TRvwiban
SH & BTG 2 b b
(6) HFF, TWHALICOVWTOHENENEENZ S, MEMHEL /T2
WA HIEHERE L CoMBEREE KL b 2 L

BE, MEEBOMERAENIEEEBESOED - RIEROEMEIZ O
, RO EHNTERTWEY [FIEREAOHMEE VW) 5301, (1)

— 147 —



NBSCAERE 211

DERDHA L HERN 272 2 500, FEHRIEE), B X OUWEREZ X CH-
TWaZ e, BIUERHINT 2 —EOffifEHIlme )2 b > 2 & 721512 % -
TLEIH] LR, [NOERDOMAHERNZ Z 72 2 M0, R 72 5
EWDBERE LCHS>TWD T &y B I OB 5 —E ORI i fE
NEBDZEZFLZELTYH, SHOEAICE, HEHIINZD L L
WMDY, HHEEEH L, T2, BHZLIH->TWD ED, B
X3 B MEHIRIRE ) & v ) B W TE, AIEFIFIRZ N ENDEM 5
B ORGEE IR b v, FIFICEMEBELRH D 5 5 &1L, FFN
BE 2> TS eV 2L, %%, MREOTHEITES7ZH) T
BRFNE RS LV, S512, WIZonT, AEOKEIZO>VWT O A
FHOT NI EETH L RKOFENTH D, @ HEFEMHORTHEE
DRFIIHFEZ DL DOFOTAUMEHEICE ) bDTHEZ L, @ F<h
eHEFEHIAE N A D DOV, LEICLUMES V3L 7 > a v 2B
(MEHEA R (B OMIL)) LTHADBEICEZ 52 LI, FAED
ED T O oOALUlifETH 50 LB TW5E, L L, [ER~NDOT
Ta—FOEEY) 05 CFEFOXRENE, FHFIEFIINL ),
FHEEEANOFEEDS, Zo¥e, FAHBEORKNZEOETH L] &R
R L7z, #Ro, TEROMBHERCZ 722 558, AR Z2iEE)
WERD TR LA FEROEMMETDH %,

2.5 EFZR & HEMRK

LA S o (Y A s 7 IO A NVASE P A B AN AT S Z N
VDOLDTIE R, ek, FAIEROBEMKRIONAE LT, 78, Hik
EDFEOEAANED ) 7o b 2 WS hrolz, £ TITIE, B LS zE
WHI A H B2 LT, TN BRIPMCTH L7 EY), TNLTTHE, #
Ml 2 PRAET 2 b DO TId v HMRRISEREIL S 728l 128§ 5 720

— 148 —



RERFHERR (FF) HIEOZLE L E

ThH{, HODMFITEAEMNIZEEN TV LREEZ M E ORD ) 1T ICH
L, ZOMPIZIAG D DR ZLELE T 5 L) 2 ATRIFTRE 2
WX BB TH L, LA o THICHMZT T e dT8 L) ¥R T
Eav, BUOZEZLWEROBKomAS, [N s ERBEORE] %
192 td, AIFOEMBEIRTH 05, HIZEROBEL LD TR,
BROGLERO P25, FIHZ ORI A BFE L7z LT, b i) 2 15k
AL TV Z 8, BRHOGT 2RISR D Wz, AlEO L OH
M T2 TR & v, Eh % —EOEE(L S NzHm o b & THUER
IRY, FIFREMETHo THHEMB L W) T LI TE R, B
BRI 2 SRR O B - C, MG R L, Fhotts -
AEDFRIZEBL T &, AIFERIZBICOTEMBKEEZD ) HDT
YRR

2.6 HMEOFE L B

BRIEHEMBROREIIOWT [4H#RICHNEHEROMERT T 7 = v
TarThb, HAWE, 7Ty aryThRITNEGLEWESbR
TWwb, ZOL) ZEHRVPEAENIIEHN T 2013, DYETIIEEZD,
ZNH1960EMRB LD L) ICBbI L, 2, b EOXEHEDRELIC
BUFA—DO0EBEHTH L, (i) NEEEEOHERD, MOTEN, &K
BN, FHOEHL IR -HOEMWEE CH L, 72, EIFTEE
S &) EERIE, BB, bAEOIRER & A ORI,
Blddholzk)Ths|",

INET, FIHL CEAROEMER & EMBO P 2 xR 121 T
M 512K T,

— 149 —



MF5 MO - B - B

NBSCAERE 211

fid /&3

BP9 (specialist)
DFFRL

HFRE (profession) D4 -
L

FIROH MR (profession)
DL - B

B 70 2 HA A
EHEAL & N7l D
ki o®

FRO_EI DR, FFRO
Hfex o, LodZhhs
MR E L TWAEL &7,
o NI R
el % 2 2 % SR
HY, FORMMEF O
SNHEMWNEAM A Y, &
DBERICEEFAZET L L
LI, TOEMOKEELE L
T, =DM (K#EfES)

DAL 2T L% 5 % n

PAFFERIIE, B 2 U2 AE
FlrRWE LTS, KFEE
FICHT AR H B

FEME (i OFRFT
L)

W3 Lo b 2T S hTw
v
—EDMIEE - iz 21
TE I EICZORRE LD
WHEDSHFEN TV A

FEE MR © 8 A D
B AseAbm - 1hs
IPENZ BV TR
X (ol

(R RS (1§ SR [OF
AL -t mBEIAS,
KHNZE CRHE ) B b 0
TRIFEZR 545w

HEISIL AR E T
wnZk

[T — 23 TO
YA = (@D
FI I 0 ARG 72 {8 1) B 2
RIZHD W THEAOZEM:
ZRoTWnAh
AR H CRFIE* HY
ELTwawn

HroRMiEx2 BWIZT 20T
37, MADEICHSFET
5

fadit: (BEMM) 1)

FHZED DI — 2%
LTw3
fdr: (ERE) (E3)

Wz DWE | AT B SE
BAELT, B, | —2OHEZEKT 2, —2 | BRI XMEMH R OEIEIZ
BRZIEH L2\ ? | ORZENEMRE L, HaW | 207, HADOYEIEIARY

KR EN S IZIE—2DEM
ELT, HASMIIERL 2T
nELs%wv, (J12)

DIERRTHMEL O BRI
YA TWhRv, (E4)

— 150 —




REpEERE (Al#E) IR DZLE & PGE

HEL. MADT T ANY =2 FLHIEEOFE - BEVFH 5, HIE L
THEPLHEH LKL SINLZTOFEE, BEEZ L 2FOHEKL DN
VP, MEHEBIIFHEOMIENOHSNRELZ RI-TRETH L, 5
A ANEDOFB O A& Rk, MEHEEOMHE | MEEEIHEMBTDH 5
DT FEBLE LT, AR E % 5F 5 OB RIS LIS b,
E2. MEHEOHEMBOEF AR, NEHEREOMIL-T, MEShE
TR o%wv, 202 L%, NEMBOBMEIEET 5, MEMEEHHE
RERET 2L, MEHENTELILZHCTERL, Ay N—I1IKL
T, MEHEBREIEE - L, FERSHHPEEZEST L LW
o TN EMBHKOREHTH 5,
E3. AEZMFICLThLHE2 5, EMBOLHERE LT, B¥EmHE
(&g oML PLEEEDL, TOMHME LT, SRITKD I I
IRRT VB,

(b AND 7T AN —%FHHE EOEE - Bif. QHMBE L THa

NOFBEMGLINDLZITORBEE, BTLE L 2HOWLRL S DIWE,
B EAE B IIFIHE O HREF O S RELZ R TRETH L, FEARA
MEDOERIO B H & REE, XNEMHEROME | NEHERPSEMKTH 20T
HHENLE, MWAMRZ T2 OB MESLEICR S,
BIAEAEDOHE M DR IIAR, MEFEEOAICL ST, S hzlT
NE%H%wv, 202z, MEFEEOMAEIELRT 5. AXEHEE D
RERETAZE, MEHENTELZEZHCTEREL, X N—1IHL
T, MEHEEEERIEE - L, FERNSHEREZEET L2 LW
o CNDEMBEEORH TH L, BAMAMEL TS (EFTL75)
MAHHER, FRoBam, REOAM, MY HREEZMARS LT3k
b7\ i, 19804 [PEAE B OMHEMATH ] 2% H A MEEH XA X TR
RENTW2D, FILT, ZOMED [KEEOHHICET2ES] L%

— 151 —



NBSCAERE 211

L, MEHEEFES ORENREFFEOHIMEMLLAEL, HSOR
HEZITL TV OO AVIBE TH L 2 L2 W LML TV DY,

Ed. BB, BROREEHEODH ) FIoonTLBESH 29, Lik
RZOHHIZOWT, [H 112, NEHEBOEF+NEHEIME TS L
W ZlE, MICEET 20 RREHEBEOMAETHITILUIE D A,
KEEEPSFERZIEN T 2 2 &1, BRI L, MFHEERIE, WA Ta
HEACTEZL, AL, aICBo s, F212, AU N—|I5FL,
EE B FADHE - L, TARSMGHEHAELTESTAHILPLET
o IS, HMBEAORHTH Y T3 LHMELMR, LI EOXKEE
Mk, KEOMEFHGS, KEOT VY 2= a0l ) R iR%
EHEBV] EFEBEMATWEY, [T 7y gy LTORER
DI L) T eichiug, FAIEROBEMMELY 2 A2 HCRMAHERmE LT
O EHS (RIEWROBMMEE L2 HERM L) O%E, Zhcko
CHRFSEFICED CEEEBEOTE L mEL, SO ICHMBERL LT
MEF 2O R &, RS X ESH 2 2MEPIIEL T b 7, Tu
TrviarOf - BHRELT, KOO b [EHMBOMN#ME 425 5T
Wb DT, HEROKERER X, HMBKIZAIA»VDODH S ZDEKT mar-
ginal profession TH A L S->oTHBEF L & ) |% EGFRITHERTVWEY

ol

2.7 HPFE (Fu7zviay) MEOEE
G, Eiﬁﬁﬁﬁ%ﬁﬁw<7D7lvvay>%#%77u~%
BRADLBEEIZONVT, RO LIHITEZELTW5EHY,

2.7.1 MEHEEEHEME (FO072y 2 a32) THO I bh k) E
HMEE (a7 yiay) Ewbbsb 005t NERENESF
T2 TV b a et LT,

— 152 —



RERFHERR (FF) HIEOZLE L E
(1) AErim REERRIEME (T 72y ay) TEHY 2%\,
2 FMIHErRE BETZHMR (Fe72yay) LLTO
FMEMRA TRV, FREDOEMZMAIGL L) I22E, MEHR
bHEME (Fu7xyiar) BV b,
(3) EEHEMRME BETTICHEFERIIHEMR (e 72y ay)
ELTOERNE 3R T d,
WX END, [4H-KHNICIRERLDDOH L L) RQDRBENE LR
TWHEFRE )] LHBZRLTRE™,

2.7.2 MEMEDPHMK (Y0722 3y) THYIDETLHLLIE
(1) HME (Furzviay) LLTOREHERICEST, EDLH
REENH Y D 20 FINEENAM  BEF AT Ty a vk
LTOEBEMA TRV, IBRZOEMLMAES L1220, K
AL T O T2y arie) )b, LWIARMBELELLSIE, 0Ty
TarvE LTCORTEGBEMEEDLIIZ LTl L T 2as, XA
BIZE o TEMRMLIELE 25,

@) [ER%2ma] Bl (7O 7y ay) & LCONEMEE
FRI, B (YT oy v ay) movE,S, RENEHEEOAR
PRI 2 A LS RIEE 2 Tz, DL DO HME (Fe 7y
vav) ELTHRYT 5720054 LT, [ZOREMIEOEEL S
ZZEMER DY, TOBBICIREHEZET L L LB, ZOHMO
Felr e LC, —OORMMHEAEL 2 EA S 2], [ E 25 M
(Fu7zvary) iz0)9A720121F, MEEABOEBEOHIZ, 20X
I REMHICHEET 2D DO D AP RVIPBE E NG T IUE R S w,
Lk RT WS,
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2.7.3 HMEE (Fu7xzvyary) ~NOHE
BRI, BIEBRS IO 72y a yEEETICE, IIEL TV AT
NEMEE LT,

(1) MFfEY (FEBROTEMMEEL L2 RN & L COREMEY)
(2) PUEEEFICED CEBREEOTEE, 3. MBS (EMRER)
Bt % BT, [RERIFI T 7292 a sy THARETHL LT, M
BERRETHLNHLE-T, FIEELERL I LEFEINENTHAS I ”

&, MEHEAOHEZRL Tb,

RN O

AL, 1963205 19704F F TOXE LR REE (Ef, Sk OEFk
22, MEFEKBOEMELZHE L CWaEKO—>2& LT, EiLk
FORER R RERGE & S8 ORI IZoWT, B0kt z,

(1) ESZRFORIE AR B ORE (E7 K7 O KE AR AR
iE,) ZERERKLE LTE, FRUILOHIRIEZ v, FIFEROAFEIEMD
N7ev,) FIEEKEHEIRAEHR L LTHROONZVwE W) 28, K
AR OEMBE L A, MEHEEE &0 Bl S EHEYD 5,

(2) EROHE & RFMEHE & DI A<y F D REBAKED, FEERIC
EVRFHEFEIEH S NLDIE, GHBEDL/Z5~6HLUTIZT v,
BB ERAFEMOERD S VEVWHPRAFELZEL LTS, ZOEK
D 1IE, BUGOMEHEN T, GRECLIDPLEETHLDIZS Db
53, &I EHEBERE L, FREHW KT Y 3 Y122 2Ll
fFENB0T, EHLThH, BUOEHKEELH LIS Z &, H21E, H)
DRFDSEHBAARD D> ThH, HHEDL S BKIREP LI T,
BT LENL BN L, WHOEN.KFORMOEFE LT, ZOXH) %
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HH2 S, [WHOEN KETIE, 2% ) KEELZ KENEFEHETH-TDH,
ANFEBRIZE AHRARBAIZI Lo TVHWVINEE 2o TWEDIZ, 1A
b OB AT, T THR T W —EBSR AR GO
FTEELLTHRALTWAREDSH S, ZOLIH) REMINx i, K
HROMFE BB TH TSR TH L 2 &%, REMHELZWVIFEOT
WhHZEIZhY, MHERBE 2 HMBALL TITZ ) L7 2 &)L o T,
REGRTL—FIThDBIEIHENTH B,

LT, HEBREHEE L RFHEFHEMN L O I A~ v F o XFERKE OFEM
BALICERELZ 52 Twh LML T o, ke LT, i, —f&
WA BRI HE GUBRK P REFE Y, ZTRERKICREFERIIM D2,
SERBE 1 MEM) X0 bEEEEORERH RHFERTAEED? L%
REDEE) 2 FELTVAED, FRITL - T [RBAHKE & RFEEA
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) IWEEMETA D 5 01%, (1) BB 712380 H 5 KHEK
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ENAHTH L7 13 S b, AHEEABHRHTH-TH, EERH
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The History and Problems
of Academic Librarians’ Status in Japan;

with Considering Toshio Iwasaru’s Papers.

YAMANAKA Yasuyuki

This paper deals the history of Japanese academic librarians’ status before
and after the 2nd World War. Library Statute in Japan has regulated public li-
braries, not academic libraries. Therefore academic librarians have been con-
trolled as general office workers, not as professionals. Iwasaru, who was a
top-ranked employee at one of the best university library, had endeavored to
enhance the status of academic library workers in this country. The author,
who had worked as an academic library worker almost 40 years, will try to de-
scribe the changing images around Japanese university librarians. At last, the
professionality of present academic library workers in Japan is not so high, and
remains halfway.
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IN—"F 4 DFEHE R & ERE
ok B 5

1. BU&IC

A4 ¥ ADEEAI/N—"7 1 (William Harvey, 1578-1657) @ 3 fm D3,
[0 o EE) ] (Exercitatio Anatomica de Motu Cordis et Sanguinis in
Animalibus. 1628), TIMiEDOIEER] (Exercitationes anatomicae prima et altera
de circulatione sanguinis. 1649), B X % [E¥5 L] (Exercitationes de
generatione animalium. 1651) @9 &, MENEE % V72060 2 Skt
N, REBEO [BWRER] OV TOREZEL PP HEW,, L LE

TIFARmBE, BEELVEY FOTWDLY, T2, N—"1 OBHE )
D) ETOARTRLGEETH > 72,

R CTIIED 2 WATIIE 2 51 (8% dmm] oefG LML, &
EHRZOWNER LTERE LV, B2 B TRFHEOHATHGZEHL,
B3 ETIIFIEONEMR LY L0, H4FUET/N— 7 1 FAEFHOIF
BEVCOPOHBIZTITERL, REOH8ETIRLOEERIZOW
TEHEL,

X—TJ— K=" 1 BSER, Eni
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2. [BmzER] OFT

[Ehnssdim] 07 7 VRERIZ16514E 3 AICHIAT S, 2 £ D16534F
ICHERIEASFIAT SN N— 4 OEXKADERML Y b (George Ent,
1604-1689) |2 X 2 [FHFEFHEOMEEIZ, T2 MHIN—"7 1 2FEL T [H)
Ws k] OBFEREERY, BRI L7zREBIFES L TWw b,

Webster” |2 LU, [EW5s4mm] OFEMSTII16384EF TICHI KL
TWb L), ZORPOHFTHFGIHH 25 DN, FIHLEOIITHT
b [BWEAER] TERENTVAELHD ) bR LI LV DIL16364E
DHDTH b, 1640FUTDFIHTRERG LAV OB FAT SN T VDA,
—), k& Twiv, [B5i4H] ERHETHY, BPICE- TE
SflF bz L b bhs, FEIGIZ1638F F TR L, Tk,
TOMERLENLERTEI VL) TH 2,

3. (8L OB

[ByseEam) 3>t o [#kEF] £n—"74d [JF5 ] (praefatio)
DFEIZT2OHEA P S MARGHIHE S, S OIZEDRIT, TRUE - W ICBE

L7ZE 3 MMt e T b,

KAROEFEAEFROT2EE O F I35 & AR LaMF T s hTn
575, 5HFHOHEHAPHOEE EFU L, [543 (Exercitatio 4) & &
N, UMOHEBEES S —202FTN TS, ERETIZHEFFIMEIE S

TORTHERTCIEE, BIESNAHEHEESSHWLNTWE,, KT
COBIESNHAEF S EH 5,

DROEHREYSNDL Z LR HEVTWED, FORNENLREL 4K
BTEALEEDNL, Tbb, =7 M) OFEOBIEERE (Ex. 1-24),
ZFHUTHED CHERIEEE (Bx. 25-62), 4 O%AEOBE4E (Ex. 63-70),
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K e LCOREMG (Ex.71-72) OD4X5THb,
EERONEEZRKELFLONE, KOLHIThAH, 7, [Fim) T
BEHERELTCT AN T LAERTHE, BRIZOWTHD IZIEEY
WAL OTIE R, B3, BREMDMELRTNE LS E w7,
AFmORMZ, BWINDFEAEMEIIET L LS LMTHY, 7IA T
VALIE, AL E ko CEZ MM END (Ex. 1), =7

N OFAEDOBIEGRE, A Y K OEJEROMS (Ex.3-8) nOMHF Y,
FEMNOIOE (Ex. 9-13), EIHEO v+ OBE (Ex. 14-24) ~L i
o =7 MDFEIZONVWTIIEL L DIEVEABER LN T XA, N—
TARNIER ENO CTEMELBE LR L AR ERF o TiioTw b
(Ex.14) o == 24, [BIROHORDOFEIZOVTOREIE, 4HIC
EOoTORDIDEMELDDOD—DTH L | LT3, BHMELH W2
WHIERL LTI, EDLOTEMLIDTH o728z DHE59,

SE25IHT, HFEOFLED SHFHEENOBTHEIT LN, BTHET
FNHHEL D, FDELUET ) A DT VAR EDOTATT 25 AEmm~OHH]
WWER SN TV, BSTHT—H, HRHNEESHO L ONDDS, 20
% (Ex.58-62) |2, JNOFEEROEEICOVTOZEIF MR SN T
W5,

63IEN S HT0EE TIE Y H DFEICOWTOBEESHETH b, TS
ELTCUNRRBAZDE, FWIIFE 2o ETF ¥y = VARSKEOT S
> # (Cervus) EHIED ¥~ #H (Dama) PSRKEICHBE SN 720OTH
vy (Ex.64), Y739 HPEICRREL, 94 HOMEIRIIMA#<
6 HiEIcHET 5 (Ex.66)0 N—"7 4 (ZIFRED XA AT I DT EE 9
A (Ex.67), 10f (Ex.68), 117 (Ex.69), 12H (Ex.70) &JE%k, #

L, PR EIREICIRAN ZE N T R nE v,

BESTHDZIT, RIMOFBEIIDWTON=T 1 OFfFE/ — b HINELEE
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ICHEAREIC L > THEWRES N2 L IZEMOMBRIZE > TREREET
HoT2E BT VD, VA DFEITIHBARZBEEZERIHALTVWDLD
E, N=TARADRLIBEM Lo 72057259, Bl bd TOERGIT
PELHAS (1649) BRICHEINZZZ LHPHALHTH 5,

REOHETIE [WAES] (calidum innatum) & 55723 [ 4A 5 i |
(humidum primigenium) THFHHIFZ LD HL SN TREITHKD > TV b,

ZO L) ARG L FERIE S L ITRE (T N DAY, Blgisk
DOEFFTH LITLITHGmMELE DR 2SN TBY, £z, HmELZOHS
HBHEARWITEHEIN TV L LI TIEZRV, FICFEESBRYRLELT 25—
¥, BeAHEHTHWIPETAEREILZEINTVWAZ L H L, LIho
TN— 1 DFEGREBERE T EOLOIERETH LA, S TETEN—
T AN BATOFRAER M LA L, DVTHAEIZODVTON=T 1D
ERMEZ T2 EEL, BRBIGEEHRZIZOWTON—7 1 O #Ah %z
Mt L7zv,

4. SEANDFELERBH

1) 7UX T L Z#H

TUANT VA [8W3ER] X5 L, TENOFRILICHED RIS
EHT 52 LICL o TIPS NS, MEZERZL25FTOAT, D
R T HROTEMHE E BEDEHREZ D726 FT L), N—T41EZDT
DA MTLAFEERENIIEET b €ORAKOBIE, HIEEOMO T
ENICIRME D RIS FIE L e w) BIEERETH o7 (Ex.31), =
NEATN—7 1 DSHEHT 2005, MERSL 20T OIXERKOAR &
WIFTHE, =T M)DBE, XY R LT TOEBINEZERT A2 &
WTELL, EFOREIEIA Y FIIZHUTVE, LA -T, [FEIC
BWTHEDSHE L FSEOEA AL TV AI3MEFETH L] (Ex.29) Lo,
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SE3BHTIE, HEB MR HEOEHEZ 7253 LTCTYAMT LA
EBET bo BT, WIREOFEPICMLEIIAELE L %\ o THER
DM SEPTEREND E V) TV AT LAFITRY THSL LV,
HATHTS, TYUAMTLAO KM R - Bl (TEHR) Fzdo
THHL T 2,

2) IMEHERE R B

TVANT VADREGRDI T FH 1B F SN T4, Bz b
&, MECDHE L FROREA D ), MO OREIZ L o TIRDTEHL S
NLETLHETFFL TV, N—T 1 I z[ERi7-H (Medici) D
EATWESD, 22 TIRMEREF LRI LTl 72w,

COFICRY T TAERED ) LD [HFEIZOWT] (De genitura)
WCRAZENTEDL, TUAMT LA TEWFEAET] (De generatione
animalium) D 1 HE1TE CHMERKEH ML, ROHIgETINE
BLCHEIL TS, TUAMTLAOHINZL b oFHL /) Al
[¥itisk | (De semine) T RZ IF57 AFxFIHL, ThEEIE/2,
AL AFEE THEOREE ()] LIP0, HEORE LR UG #
DEARBLTWz, TOHNL /) AFMEHICED T THL ZTHk» N, 7
IV b S EBHITO [ AMEOFEHR] TIhELFL Tz,
=7 40 (B ERR] BRI T I OEM L OHLTHEMN L) 2T
ZUFAND T2 E V), %L, AR EAR TS LR, D
WA TENICAL ZWOT, JROZ L0, HIRBEOMDOFENIC
FHOREKRERLZLIITERWVWE V) . HEHEIBETIE, HEE & MR
DEEOEHARNE 75T L LTT YA T LAFHEBET 2 HTIlEN—
74 B EMIZZEOFUCHET 555, ZNPMHEOBEOREGICED L LT
BFERIEIBIVOBEDBZICL o THESINDL L), ERi7ZHDHTIE,
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LRI MEO R AR M END L) 5, 9 EIZRS T, s
DU IEIRIZBR 2 & v ) o H34IHT O MEDRSIUER &2 BE L T
bo ¥ OWMED AT & L72H6SIHT S, WhWw L MORERIL, HEOKE
B L) ICBERIICEL T 52 L3, APIRAERDRETH 13
TR EV) , BETHTIE, KRHED AR T OFEPITKHBIIAELE L
WVESRL, HCE68HETIX, TOZLAETICLMEERL OO /2L
B, FAFERICMELRDONZVDOTT ) A T L AFGEMS
DHIBBYVTHLEV),

MHICREDOE G 2D 5 T TEN—T 1 BIEM-E OB L FHM L 72 D
DO, MHEORATRET 5 LV ) HAEE, RDD I Ll TE Lo
72DTH5b,

3) 777Ny REHH
[Bh i) 5 1HIE, N—"T 1 ONFT 7RO 7 77 %7 2

(Hieronymus Fabricus ab Aquapendente, 1533-1619) ® &% #FI4T D E
[ v+ D] (De Formatione Ovi et Pulli. 1621) 76 DB TIEE -

TWw5Y, [A#FIZ0N— Y O/MMEFT, 7TR=V O H L, N—"74

=7 M) ORBEDOBIEGFIZBWT, BVELFAEOMREZHL TWwh,
FEMRIZBWTH N7 PEEISRKEREEEZITTCND I LIEH
L THhb, &IAHH [EWHAR] TET YA bT L AFR MR
5L 0 b, 77 7)Y AT HIHOFHFHL-TBY, £
MIEE L THEREL I IV EALRT I LIZATONTWS, 777

FoAZEE, ELINHBZRORERICT ELVDE»L 7 7 &5
HEFRIEE AL TIEIN RV, 777V X7 A 2RO THFDH L, Fiim
DYDEFEFELEALZ LT N=" 113zl {HBEL, 777
) % AHVIMEIE (cicatricula) & &Y, MEH & A Lot C I
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ThsrEFEELR (Ex.12), ZhUL, FES EoKE 2Tk & 5 S
TLDPAERETHH ),
IN=T AT T A 2 AP I ) K L T B DI, M, ZOH
LEoTWhZEERILLTWEDOTHA ),

5. [£TIE» 5 |

N=T 4 REDOFEEDNEARANICHBEL TV L EERZ T, Theg
M L0, [&TIZII2 5] (ex ovo omnia) &\ ) HHRIEETH L,
C ORI EORZICH B 2 TR WS, FBEDOSHEE AR
FIZRZ ZENTE Ao HEAADKEIL [IXETOEY @D F N T
& 5| (Ovum esse primordium commune omnibus animalibus) T& 1), 5l
S & SB63H TIIMA BN & OB OFEEIIFEARINIZHE L T 5B L5
&, EOEHEICHLT, £TOEWIINBOREEA»SETNS] (omnia
animalis eodem modo ab oviformi primordio generatur) &\ 9, I ZTW
9 [OR) IO X5 2 HEWERD [J1] Tld%z <, %o [HM] 12
BT 2D DEHELTWEDIT TS BV, &TOIREDIIL, FHIND
NELFECHEOUERTHL L) DTH L, Ln > TFEEYOHK
FEAD M L TV W,

IN= T A IFEOIEEEF I EICL), 2T M) HLZ NI E N
VBEOEOFREENIET H 2 LK o> TEHWORED LRI A %
HOPIZTHIENTEDLLEN) ZENTEZDTHS,

6. DWERR

IN=T 4 TR O O —DIX, EWORAE TYERO —ERE LT
HLATWALILETHbD, BIBHEOKETIE, MHEOEILSIINEETN, JP
POHMEEO A EFN, [ZOFRICLY), BROBEAZGT, ks
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K EIZFEBE 9 A ] (ilioque circuitu, illorum genus aeternitatem, Naturae
munere, consequatur.) & iRNTW5, TNEZIFCTEI4EO GHEES T
&, FEOHRIE THREEOME L AlEOKN KT 52 L] (quam
mundi totius compagem, & creatinis modum inveneris.) & [EffIZKN#ETH
B LGk, [ O KA & TH RO LIRS OV T w2 |
(Durat reciproco hoc generationis, & corruptionis ordine, rerum aeternitas)
L) o DWTKEEO HIEES) & OFILT, EEDOEILDOKED K LHHED
KifEE b72HT LV,

HRETIE TN VA AfROHEM [=7 bV 25EH, k] 21
RL, =7 M) EHIDEBRE 2T LR, SHIZRO K ) I2v), [R5
THOT CEEDP S REOESEENDL, THEFROFEIZEID LD
Btz b o (W) ki bEHkedbo (RIE) 2EBE) L Tw
%4 | (ex individuis caducis & pereuntibus immortalem speciem producunt.
Atque ad hunc similem modum multa inferiora superiorum perpetuitatem
aemulari cernimus.) o RKDETZHE 2 MMk, T%bbHIES] (mens,
sive spiritus) 2% 5 X )12, =7 b U [HIYEH ] (vis enthea, sive
principium divinum) 25&% 1), b U HBHWIIIIEIREZ 2 A5 KIEIAT
e %o MEHEDMEMRIL Z DIFBRO—BTH Y, A2 H & THdZ 4R
MITEHIZER D &) o BEPAFT ABRIEEH I TEVIERS,
M % BIRT- OB R & A T BUVEMZEDOZER T EFR L EWVR L),

7. IEYI®YX

IE Yzt A (epigenesis) (& —"7 1 25 [Eh¥5skan] SH451E T
WLAHFETH 2. A= 12 LU, RIEHEIELHECIZTEY 2,
TN, TOMEEZDOEEMLT 5 A5 ENT 5= X (KR &, #
2B MR G BIRR, EFEFER LTV IEY 2 A Y ATH S,
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REFOBEIAYEN T+ =Y ATHY), AMEFPWORERILEY = 4
ATHbLEVD), BIEOHETIE [ ¥ =+ A | 0% (preformation),
T b BRI TICHEOBRED O RS L TV b EARTHE
SN T [#RK] LERENDD, N4 RANICE > TEIASELT 4 —
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This article is a note about the research of Chen Tianhua (BiK#) in few years
ago. Chen was sponsored by Qin government to study in Japan in 1903. But he be-
came a radical politician to against Qin government as soon as he arrived at Japan and
wrote two pamphlets: A Sudden Look Back (J&I015H) and An Alarm to Awaken the
Age (Z=:-4%) which were popular among the revolutionaries. During his last life in
1903-1905, we can see how fast the Han’s student grow as a nationalist. Here are
two points about Chen’s research, one is his theory of anti-Qin government: after he
failure the plan of an insurrection to against Qing, why he changed his mind to coop-
erate with government to against foreign imperialism. The other one is a dispute
about his death: he suicides in Tokyo Bay by drowning himself, the letter he leaved
was expected by two opposite ways—support the Chinese students’ democracy in

Japan or protest them.

LI

AFOHMIE, HREFETH HHKE (1875-1905) DEWAJEL
HL, HHWEOLS ETONEEZ ST 52 &1L ->T, EMRAEHFEA

F* — 77— K : nationalism, foreign student, modern history, East Asia
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